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I Abstract

Although job training wan not stressed as an obj ctive of

to be taken by parents, a significant proport of them

participated in self-development courses in which they gained

skills leading to their placement in 3.b . This proportion will

be in c ased as the parents who continued in ooures after the

cyole ended complete their courses and find employment or upgra e

their level'of employment.

Research findi,g, indicate th t prtieipation in n variety of

ural-educational activities at the same time families are

lved in self-development courses is a valuable motivational

of an educationa. program conducted in a ghetto area-

Head Start children whose pa e ts were in the pr ject made

meaS able progress duri g the tinie that their family was in the

pr gram, These children prugre se5 at a faster rate as compared

ith the national norms used in Tvaluating He d Start progress.

The group of siblings of the Head Start chi dren 14 the project

howed greater improvement in the measured areas of interest

perf rmance in their schoolwork as c mpared wIth the average

vement shown by their classmates who were not in the project.

Although the measured effect of the project on the changes

nts attitudes was slight, staff observed significant

in Individual participants elf-confidence, improved

appearance and improved f nctioning of the family which aa
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directly at ributable to the farnilys partici at. n in the project.

Conclusions

Whole families will take part successfully in a comprehensive

program offering self-development courses and activities.

Participants will generally reach or e eed the self-develop

ment goals which th y set for themselves. Participation in

cultural-educational activities will reinforce motivaLion to

succeed in self development courses.

Community College and urb n center facilities can be u ed

as a staging area to provide educatio al services to the

community in a family centered program.

Participation in the project will effect individual

participants in their improved awareness of self, their dress,

motivation and strengthened family relationships. Filso in

sharpening the educational and vocational aims for the various

members of the family.

Recommendations

The Family Education Project should be refunded by 0E0

and/or amsther agency for a fuli three year period in order to

Airther explore and test the designs and outco_es originally

1:Ho tulated.

_Fisc-1 and other respective responsibilities should be

_omPleted before the pro) ct has begun in order to assure that

.J.11 be-conducted for the 61]. period for which it is designed.

The budqet for the oroject should provide a larger allocati
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for tuition and stipends to enable parents to take c

tailored to their interests at other schools if necssary as

the original proposal outlined.

The community colleg .hould ha. reater invol . m nt

the proje t and should make efforts to facIlitate parents plans

to take courses at the college.

The project should be replicated in other community c leges'

as part of a community outr

the peopli in the inner city ghetto areas u ing this innovative

. and stimulating design.

-ti n to take edu tion to
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II. 1311 P_ESPR..J,TIOI_OF_PROJECT

gfPr

The inability,of the poor to aCquire sufficient education has

been asc. Doed as a 'prime factor p rpetu-ting the cycle of poverty

in ghetto areas. Varied approaches have been suggested which

mould break this cycle. Some of these have focused on attacking

specific educational or training problems of either the adults.

the teenagers or the younger children-in families.

Alt rnatively, research has also suggested an approach

involving entire families simultaneously in an eucat1onal pro ran.

This approa h would motivate participants to achieve unlinited

edUcatic al goals which w uld enable them to lift themselves above

the poverty line, Accordingly, this project was proposed in order

to provide a vehicle for several agencies intere ted in exploring

the effects of providing a broad ed--:ti nal opportunity -to entire

-families in poverty living in ghetto areas. Two main interests

were served for the agencies inv lved.

_Office

7s par

rtunity

n Associati n of Junior Colle.es

nati project to explore various ways

d the use of :ommunity c llege. facilities ghetto areas

specifically to elore the effects of involving par nts

in educational pursuits on their children's educational

ance and goals,

Universit of New Ye
12
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rtleiw'Inaric C;it C_onirruunity
_

rd th.e vse of an existing facility whi h provides post

ori.clar7 solocl educatio

vhole ani1is ir the
and c evrichme_

to enable

cationalorramuni y to participate in n ed

Spr:cific 13r-oh

an.ci -their children o erty ghetto areas

4Seflst.\re to the availability of education They

'not ,occept the reality of _aspiring to unlinit -d

tunity, Accordingly there is a need to-,
=---

families now in verty to

,

ation which should increase their moti

cational oppo tundty.

_Lots/ i nts teridtorély oii the schools alone to

in thie pro.°

Children, 10_,thout the- parents, particiPatin

This results in their children failing

to reoch /-.11er optimum ed.cational level and vocational

Oppottir,.t 1e ecent research p ints out that parents

vho ae theine1ves engaged in a lear ing exerience

children are in scho I take a

great ger iret .ri their ch3Jdren s ethcatto.
dklyn as- joint inidertalting of

ev Writ and The rew York City
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Communi,ty --ge need-. to find brays to expand its ser

vices

and. vocational education programs to family centered'

urban poor from presently available basic

p °grams," The feasibility of asi g these faciliti to

involve faxily groups, _such as parents with Head Start

children and their siblings,- in both individual and family

learning eorp riences, has not been tested pr v ously.

.Puch a prgrarn, could be dosig -d to increase the personal

ad-lts and to 1,-- ote the intell

deve1oprrerit of their children.

othesi-

evildren, siblings and their parents are in-olved

eff

ik Head Sta

n programs as fa ily groups, ancillary benefits will acc

to...the entire fartilies which part -ipate. -The most iruporta

of th Is iin.mrovement in the parent-child relationship in

.which the parent who is hi s lf a boriafide student assists

the child as am active learner. The may be in

_le ting ac1ivities which will contribute to- the child's

development. CO helping the child to articulate the 1

value of activities in wh -h they engage, and ( ) helping the

- child to value tine pursuit of 1arning. Examples of direct

benefits to ad-ults as students are literacy (or improv

= cf basic skills) vocational skill development, acquistion

of-home ipoment skills and -ability to be a mor

f. credit and .cloods.

2Ligent
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hod Us cclL to ]mplernent The tiypothesis

,Pro'ect Site and Muin titive e1aticnhips

The grantee for the project was the Chancellor of the State

ated at the SUNYUniversity of ter York. The project

Urban _Center in Brooklyn. The urban centr itself is an

tducational facility offc ing skills t aining as well, ,as

Collecle preparation courses to post secondary school gradu tes.

It is financed by the StY and is administered by the Yew York

City Comnunity College. Th_ primary target area served is

Bedf rd Stuyvesant , one of the largcstpoverty ghetto areas

in BrQoklyn. Thus the project received joint administrative

wipe ision from the SUM and the U.Y C.C.C. through the

tirector of tho Urban Center in Brooklyn .

ffin

Staffing.

Staff for the program wes selected z_ tccording to the dictates

he original proposal. A. group of four rrLothers who %/ere poor

andards and who resided in the target a ighborhood

tion of P.rticipants

by CEO

were recruited and trained by th oject as community education

aides for the program. This waS the position in the sub-profes-

ioriai title and the aidos constituted the primary action group

in contacting famiiie

the prograrrL. The aides iore parents withchildren in schools

s of potential_participants for

in th- ved, who wore alr -dy active in school

mo evidenced an ability to relate
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their pee s_ n he cornnninity. Thzee had been chairmen of

d S tart par nt advi cry conrnittees and one bad hoen a

nity worker for Fr ad tart. They were tr inod by project

staff to give information to potential particiarits and to

irt rv e

isits a

upervi

ere

and record information they elicited in home

d small gro p meetings of parents, all under the

n of professional projedt staff. rn training they

informati a abotat educational opportunities and

to t king advantage of available opportunities.family det

:The assistant cireQtor of the project who was from,the field

f social work, bad responsibility for the training and direct

supervisi of the community education 'ides in addition to

those duties relating to assisting with the cverall administration

the program.

In addition to t Pr t director, assistant director,

and educational assistants, other merrers Of the-pr ct staff

included a conununity liaison worker, a counseLor, admInistrative

assistant/bookkeeper, a secretary and a t1st.

Communit Liaison We rk

-esponsibiliti s of the co Lnity liaison worker

included exploring, identifying, and developing an inventory

of those aanmunity resources *Mich are equipped to render the

- services needed by our part' Apants. Furtler be established

elationship between the res urce and the Family education

Progrmm acilitate the fifliLje

=rs.

utilization -f the resource.



proj - prepared news relear'

nouncem nts, flyers, posters etc. and was generally responsible

_'-for proniotirig the p rograru 's public image. He reported to the

ess't. director for superv n assisted with supervision of

the other staff, and performed the duties of the assistant

director in her ab

Counseio

The couselor ias responsible for assisting the parents

with identifying their various educational and vocational q

and

help the:-

g with the parent a course of study which would

eali2e their stated goals. Ongoing- counselling

was available to the families throughout the period of their

participation. This meant close contact with the parent

helping them deal vith those small problems attendant uL n

their_ partLcapato1i in the project, and to recogni e other

:probfls that the family may be faced with. In those situations

Where the proble-_ vo,s of such nature as to require in depth

service, referral we s made to the appropriate ,cOmmunity

ity for service. tn attempting to reach all weern

f the_LaIrily, the counselor established a program for the

:t en-agers in the fa Ales. Through recreation and planned

activities, she was able to help these young people begin to

take a s ri s-lodk at themselves, and to begin to gi e

n to the many sine tions they had which very often

e _ tension provdking and p oblem producing. Some were



having serious disciplinary problems at home and at school.

Others were in di e need

with school work. The needs were recognized and were wo en
-

Ante the fabric of the overall program. A beautiful rel tionship

eVoslved b t een the ccune1or and ,hese young people-, and the

tutoring or so e remedial help

improvments were dramatic and discernible over a short period

of time,

b. S lection of Families

A r st r of 101 families secured from the Bed

Youth-In-Action Head Start program

uyvesant

used to select the 43

families which participated from 8 - 8/31/69. Bedford

Stuyvesant YIA was selected since it was the largest of the

11 ad Start programs in the target are

The famille ere eelected on the ba is of their motivation

ticipate fully in the project and their life style

which indicated th ir ability to undertake a sustai ea

-:--edueational effort as a family unit thro-ghout the year oycl

The educational aides interviewed adult meers of families,

the rosters of potential participants in the p-oj- -t explaining

-the multiple opportunities offered to families who agreed to

_rti ipati by giving an agreed upon amount of timo t- the

-ject. Initial intervie

and. -ubsequent

were conduct d in home vjsjtg

e held at the urban e t

Vbis-..afforded the aides a view of th- life style of the

:ants which was used in the final s lection of participan
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he assistant director made a final contact with each family

about the nutual responsibilities of the family and the project

as they entered into a kind of educational compact. During

this phase families were one u aged to thi ab ut the kinds

of educatio

P t f the

al _tivities they wantod the project to offer as

family program during their free tilme. They

-were also encouraged to make exploratory visits, attend get

ether sessions and visit the urban eriter and the nnnunity

.ollege, with the aides as tour guides whenever poss

This gave them an opportunity to look arid see and to test the

uality of the commitment of the project. Final selection
+

jointly made by the assistant director, the conmunity

.Iiason, the counselor and the aides.

'As indi ated above during this first piase of the pr

e'educational aides were gi ning, the families were

int rviewed and selected, and the i itial evientation of the

-lamilies began- Training for the oducational aides w.s

desig-ed to equip them with a broad knowledge bai-e in some

.areas; and with those specifics necessary to inplemen- the

objectives. The ov nen. tr ining objective was

:to prepare the educational aide for entran e into the New

YOrk City Public Service Car_c s Progr in addition to the

job at hand.

This phase of the progr arried out from July to
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IlLmnedSarfPartiriyation of Families

oting held prior to r cruiting families at vhich OFO,

-Head Start, SONY and project perSonndl attended and

at the suggestion of the DEO representative, it was decided

t the length of each family's participation in the project

w,ould run concurrently with the Head Start school year. Also,

that we would work with three separate groups of families

over the three year period. This would facilitate the

m.easurement of the effects of the project on the Head Start

children in each cycle and uould also allow a coniarison

of these results as among the three groups of children.

Participant Character I-10E

k total of 43 fa i ies participated in the project during

the cycle. Th se fatnilie inecl a total of 67 adults

and 181 childr n. The accompanying statistics show the

sex and ethnic background of the participants.

eats

A.cfes Men Women

45 - 50 2

40 - 44 3 3

35 - 39 5 7

30 - 14 6 14

25 - 29 6 12

20 - 24
unknown

1 6

Total 24 43
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No. of children

To 3a1 35

31/2 to 5 57

6 to 12 5e3

13 to 1 25

16 and over 6

Et nic aok round

Total

Men

ElacR 24

White 0

Total 24

The Wo& Program

ibi

Women Children

41 181
2 0

43 181

-As a result of periodic deliberations among the parents

n ultation with the staff the central core-of the

program emerged. This consisted of educational courses for

the adults and educational experIences for the various

meMbers Utile, family. The purpose of these activities map

.e.and reinforce the role of -the family as.a diffuser-

of attitudes toward education. Specifically, the p ogram

included elf-development courses 'nd bi-weekly seminars

for the adults, activities involving -11- eMbers of the

.ly, and special activities for the va ious age groups

within the family i.e. adults, teen ger and p e-teens.

Self o-Development Curses
_

:óntraátng" to join the project parents agreed

to enroll in one or more self-d velopment course or
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activity. The choice of activity would be decided by

each parent. For example parents could ch ose to revive

great books in a study ,group or pursue a skills develop-

ment interest possibly leading to a new vocational career
-

or take courses leading to a college degree. Ov rall

emphasis was placed on motivating parents tà resume their

inte est in being active learn

Where job training to acquire a specific eki I was

consistent with this objective it was encou aged. However,

job t aining for parents was not the primary objective

of the educational thrust of the project.

Due to the time limits placed on the 'prOj ct duratiri

it was carefully explained to parents that project

e ources would be ava.lable to initiate a program of

study. However a guarantee of continuing financ ng

beyond a year could not be given. Project staff would

assist parents in locating av ilable resources ii the

community to finance coy beyond a years durat'

Re ular Urban Center Y.C. Community colleatAla

Other School Courses

Adults momber s of the family enrolled in courses

at the SUNY Urban Center in rooklyn, the N.Y.C.

Community College and at other schools in the area.

In so far as was pOSaible th e courses were tailored

to the specific interests of each adult i

4
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science, key punch, office .ski_ s barbe ing, :echan-

ical technology, child care, licensed practicalexam for

nursing, creative writing, business Machines repair

clothing construction, college adapter, apparel

proce_ ng, bookkeeping data processing etc.

e appendix for-tables-showing Oourses taken)

Where &course could not be found to meet the pr

interest of each adult'because of its unavailability

or because -f budget limitations parents were encouraged

to participate in other courses in which they had a

secondary interest and which were available to them.

Basic Education Course

Most ofthe parents had been a a7 from school for

many years. of the parents expressed interest

in mastering basic communications skills in reading

and w iting to prepare for lateachievement of longer

ranged educational goals. Other parents wore inter-

e ted in preparing themnaelves to take examinations in

licensed practi al nursing, high school equivalency

or for the civil service or he telephone c

Because the content of the teaching materials of -these

subject areas overlapped, natu al groupings of classes

for these subjects

in appendix)

easily formed. (see tables
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Classes were crn.osd of s all groups of from to

5 adults. Xndivuaiized attontion was given in some

cases since parents had fears about how they would fit

into a classroo_ situation Also, they were

uncertain about their ability to master new

As parents confidence grew they learned to f TI

in larg r groups. These classes were the efore

designed to overcome parent's fears and to provide an

atmosphere where they could progress at their own

pace and in aco rdance with their own interests.

In order to show practical application of areas

of the subject taught, field trips to resources in

the community were utilized. These trips included

vi its to the libr ry where some of the pare ts took

ibrary card for the first time and bor owed

books. Also, visits to places of special intere

such as the N.Y. Stock Exchange lent an added din n

to the subjects under conside a ion.

Special activities grey of these classes

which sometimes provided a basis for involving all of

the families in the project in the activity i.e. voter

gistration drive, special seminars on drug addiction

and legal rights, preparation for employment, etc.
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Prep ration of Par nts _for Cours

A nutber of problem areas were encountered in

preparing adults to attend classes and continuing their

participation in the project i.e. child care, clothing,

home management etc.

Child Care - Arrangements were made for the care of

children below the age of Head Start classes while their

parents attended school. For those parents receiving

public assistance an amount was obtained in their

budget for training. The cost of child care was

included in thiL training allowance. The services

of the Family Day Care program of the Human Resources

Administration wi e arranged for eligible families who

were not receiving public assistance. For those

families not eligible for free services, costs for

child care were paid by the project. Rates allowed

for this service conformed with the schedule set by

theN.Y.S. Departme_t of Labor. (See table in appendix)

-Clothing In order that parents receiving public

assistance be able to attend classes properly dressed

arrangements were made with the N.Y.C. Dept of Social

Services for special clothing allowances.

-Heme±Manageent - Parents using their own initiative

made arrangements daily to solve other problems connected

with their attendance at school. For example, arising

27
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early enough to deliver children for child care or Head

start andmibli:c school, and reporting for classes On

time the selves. Rearranging their schedules for

shopp-ng, eookin: :leaning and laundering. Providing

nursing care for children who became ill and ministering

to the multitude of family problems which became

aggravated by the change in schedules to enable them

to attend classes. These all placed e tra burdens

on other members of the family whose cooperation was

needed to continue participation in the project. At

times husbands who worked during the day and who were

able to devote only part of their time to the prdject

activities objected to the large amount of time their

wives spent on courses. Project counseling servic s

were utilized in helping to make a determination as

to the advisability of continuing the pursuit of

educational goals at the same pace or whether so e

adjustment in activity as necessary in the int- _-st

of the proper management of the home. Project

counseling services were also utilized in handling

a number of pre-existing family adjustment problems

which came to light in the counseling process and

which threa ened continuance of participation in

the project.

Modification of School Regu ations

In s instances the self -deve opm n activity

28
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choseh by parents represented a consid rable investment

of time and energy. They enrolled in whole programs

rather than5 in sinq1courses at the urban-center

i.e. the secretarial science p ogram includes courses

stenography and transc iption, advanced typing,

business math and occupational orientation.

In view of the demands which running a home placAl

on them, some-parents found the burden of carrying

whole programs to be too great. Special arrangements

were made with the urban center to allow these parents

to take tho e parts of courses which they felt they

needed most and which sustained their interest

to the great st extent. For example, a parent who

wanted to learn typing without a vocational objective

in mind could take typing and English improvement

thout having to take the rest of the courses in the

office skills program. Similar easements were secured

from the N.Y.C. Community College to enable a few

parents te Stake individual pourses in the day session

without having to matr culate for a full program

which the regulations require.

-ivities

29
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Parents schedul-d bi--eekly se inars and ork-

shops held at the urban Center. The theme for these

=

activities was to discuss and e =lore various aspects

of family living as a learning exp rience. Consultant

lecturers including representatives of community

agenc -s were used to provide the information and

demonstration materials for these activities. Some

of the topics dealt with included consu er education,

legal rights, good grooming and personal health, your

child and sex education, how to help your child with

schoolwork, historical heritage and individual identity

in the ghetto, community leadership and voter regis-

tration, cultural and educational resources in the

community and how to use them. To enliven these

discussion topics and as a practical application

of the conclusions reached field t ips were scheduled

to visit local political leaders, cultural and educa-

tlonal centers in the community and in nearby communities

in order to obseve different cultures.

All PomberFmt

In order to involve parents with their children

in 'activities in which they could participate as

family groups, a series of- family activities were

planned. Workshop sessIons were held at which parents
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cuss d common problrms of inner city family life

while the children were simultaneously involved in

discussion gr ums, or in arts and crafts activities.

Following the workshops the entire family joined in

refr shment hour with entertainment in which all

family members participated. Si ilar sessions were

organized around holiday observances such as Christmas

and Thanksgivina. Families also att nded concerts,

legitimate theater presentations, museums and park

activities. These t ips were particulary enlightening

to parents who had never been to a concert or a museum,

visited a library, rowed a boat or be n deep sea fishing,

visited a state park, or been to a circus in a l rge

city. Some fathers took their sons to a asehall game

for the first time. (See schedule of activities in

appendix)

Special int est 1-fativities

In

_ =_

order to develop and sustain the interest

vari us segments of the family, special activities

were programmed. For example a teen club was formed

which the project counselor led. Teen activities

such as Skating, swimming, movie and dance parties

were supplemnentedby after school study and theater

workshop classes to develop speech, personal

awa eness, movement and use of self, arts and cra
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literature, music and poetry sessions were also util zed.

Contacts with school authorities and review of records

aided a counseling effort which brought scho 1 problems

to the attention of parents and enabled these to be

dealt with. Work study scholarships were arranged and

summer employment was found for ele en teenagers i.e.

in the Neighborhood Youth Corps, Family Day Care and

Western Union. In addition nine other project children

who were junior high school students were enrolled in

Project Ready which is a community college sponsored

summer program providing remedial reading, sports

activities, outings and instruction in the use of

musical instruments. Eleven project children were

enrolled in a local boys club and participated in

Little League activities. The grades of all of the

teenagers in the club improved dzamatieally. A

s:ecial summer reading course was arranged for one

- teen ger with unusual potential which was not other-

wi2c being developed. This mai)]. d him to return to

1 in the fall and perfor- successfully where he

had been failing. One of the early indications from

research _effort showed that the high inter ot and

achievement of parents in their coursowork yasjn many

cases net matched by perfoance of th ir children in

school. This indicated ah -area for a concentrated_



23.

courses at the urban center and the shortness of time needed

to fit new participants into courses in other schools in the

area. Also a generally higher educational achievement level

of applicants referred by Head Start was inappropriate for

upgrading self-development courses untelated to a specific

educational goal e.g., parents were only interested in taking

c u ses in particular subjects. Onlv a few parents were

interested in a short term basic adult education course for

the six months r -aining in the first cycle. Therefore, a

decision was Tade to continue with the 36 fa ilies for the

r mainder of the first cycle and to recruit the permissible

maximum of fifty families in the second cycle beginning

SepteMber, 1969.

7. elations With encios

Since the project worked with families who had a child

in Head Start our activities were correlated with those of

that organization.

Project plans for activities wi h fmailies took into

consideration demands on their time required by Head Start.

Cooperative activities were planned with Head Sta-t such as

voter registration drive, meetings on school decentralization,

intrr-agen y visits as a staff training device to increase

knowledge of coMmunity resources, and cooperative testing of

Head Start children.

The value of-a projeCt which builds on the Head Start
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exp ri n e and aims in providing adult education and cultural

progr- -s-for the whole family has been officially recognized

by the B dford Stuyvesant Youth-In-Action Head Start program

as one of the most effective government programs brought to

the community.

Other community organizations lent their assistance to

the program. For example. the Bodford Stuyvesant Restoration

Corporation provided passes to the New York Giants Football

Team loorkouts which fathers attended with their sons. The

Mayor' Task Force provided busses for transportation.

Duration of Prolect

The period of activities with the first group of families

ended Aug. 31, 1969. Research activities in accordance

with a modified.plan were carried out during the month of

SepteMber, 1969 to pull together data gathered on the effects

of the proj-A. This early termination was due to poor

communication of unde- -tandings between federal and sta

funding sources as to their respective responsibilities for

prbject budget supports. These misu derstandings will be

discussed further below.

Vith Su..ortinq SuDervisoryA5encies

a. U.S. Office.of gconomic omanRaLLy

Two thirds of the funding for the project w s supplied

by the U.S. Office of Economic Opportunity. 0E0 represent-

atiyes attended early meetings setting up the project;_
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C-nsulting and monitoring personnel made visits te the

proje t on various 6ccasions throughout the cycle to sess

project progress. Because of frequent changes in monitoring

personnel much of this conference time was spent in reporting

on project deeign and progress rather than planning for use

of OBO technical resourc-

Various alternative thrusts for the project suggested

by 0E0 monitors were discussed. These dealt mainly with

the possibility of shifting the'project emphasis toward

closer involvement with the community college to effect

changes in admission requirements. For example to increase

the in- lvement of ghetto area residents in community

college programs. Also, to modify corrmiunity college

entrance requirements to allow non-t aditional students

to enroll in regulaz community college programs at an

educational grade level below that usually required. Action

to explore these proposals at further length was curtailed'

because of the early te- inat of the project.

Subsequent contacts with OM officials were in rel-tien

to efforts of project personnel to a a extending the project

past-the announced early ter ination date.

b. American Association of Junior Coll ges

The Family Education Proje t in New York was one of

four demonstrations in various locations around the country _

hich comprised the nationwide Multi-City Comtunity College
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Educatio al Demonstration Project. Under contract with

0E0 the American As A.ation of Junior Colleges performed

monitoring functions to supervise the fOur demonstration

projects which wore located in New York City, Chicago, Ill.,

Los Angeles and Oakland, California. Although the individual

programs were dissimilar in design they shared a commom

purpose of demonstrating ways in which community colleges

can increase their involvement to solve educational problems

in the inner city ghetto areas which they servr.

In visits to the proj ct in New York AAJC represeritative L

performed a helper role in clarifying 0E0 requirements arid

in giving guidance in the preparation of reports and

confe nces with 0E0 officials.,

Selected project staff and parents participated

in AAJC conf noes on the four nationwide programs in

New York City (Jan. 12, - 13, 1969), at Los Angeles,

California (April 11,- 12, 1969) and in .7ashington, D.C.

(0-t. 1 - 3, 1969). These conferences afforded an

opportunity to make a verbal presentation on the proj-e_

th photographs and other exhibits to co lege presidents

and their staffs as well as to government officials and

private foundati n representatives. It also gave staff

and participating parents a chance to meet and talk with

the staff of the other projects and to learn abo t the impact

of their demonstrations on their cities and community colleges

6
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Tew Ir0 r

As grantee for the project the State Univer ity of

New York sup lied one third of the project costs as well
L

as performing overall supervisory functions through its

coordinator of urban centers arid ape- -1 progra s. SUNY

staff was involved in the i-iti I proposal and planning

stages of the project and maint-ined super isory contact

throughout the program cycle assisting in meetings and

negotiatiOns with various school and other officials.

The on-site project director received overall super-

vision f and reported directly to the coordinator of

urban centers and special pr--grams. He also reported to

the director of the SUNY Urban Center in Brooklyn who

suppli dte hni al sipervision.

d. Stal-e University of Now_Yoric urban Center in Brooklyn

T5f U2ban Ce ter in 1rook1vn operated in

partnershlp wit'a the project sharing the use of their

funds, space, lies, equipment and staff. The director

of the urban ceiWer f'Inctioned as the on-site representative

of both the SUUY and the N.Y.C. Com ity Coll,. ge reporting

to both the SUNY Coordinator of Urban Centers and

Special Programs and to the p jdent of the N.Y.C.C.C. as

to the progress and problems of th project and rec mmen-

dations as to staffing. The director also attended meetings

-and conferences with various officials and representatives
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as well as some project family activities.

The urban center also provided con ultation to the

project through its Coordinator of Business Affairs and

a counting/bookkeeping supervision from it 's accountant,:

The on-site project director was appointed as one of

the four coordinators who administered the various operations

of the urban center. The project itself had the status of

a special program of the urban center since the project and

the urban center shared common aims of demonstrating the

feasibility of providing an educational and activity program

for entire families in the area served. Every neccessary

urban center facility was made availavle to the project.

e. New York City_C.-mmunity Col]eqe

The UNY Urban Center in Brooklyn receives admninis-

trative supervision from the N.Y.C. Community College in

accordance with an arrangement with the SUM'. The costs

of the urban center are paid for fully by the SUNY. Since

the Fa 'ly Education Project was under the supervision of

the director of the urban center, to all intents and

purposes it asst ,ed the same relation to the commun ty

c llege as did the other urban center programs. In

practical terms this meant that the project enjoyed no

special relationship t_ the college which might ontitie

-it to_any special consideration. Many of the easements

which the p oject sought for its participants were the same

8
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easements which the urban center had been seeking for itself

i.e. waiver of tuition, scholarships, waiver of program

requirements to permit participants to take i dividual

courses rather than whole programs in the d e7-ion etc.

while college representatives were very sympathetic

to such re uests and in individual cases were able to

provide special c nsaderations,the laws, rules and

regulations governing the college placed certain restraints

which could not easily be changed. The president of the

college included a request in the 1970 - 71 budget for

major support of the project to be met by SUNY funds if

approved by the legislature, thereby demonstrating his

full support for the aims and objectives of the project.

10: Bul_la.e.1

The project was originally budgeted-for a nine month's

period from 2/68 to 10/68 at $115,669. The first 0E0 grant

funds were received by the grantee in July, 1968 which

contributed to the delay in the i itiation of the project

u til May, 1968. St ffing was completed by J ly, 1968 and

activiti.s with the families began July 18, 1968.

Funds for initial operations we e advanced by the SUNY

Urban Center in Brooklyn. This delay in the receipt of 0E0

funds hampered spending schedules. Therefore, several

exten ions were requested and granted in order to enable funds

. to be-applied to project needs. Activitaes were patterned,t6
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the itead start school year which runs from SepteMber to the

following Augubt. Therefore the bulk of project activities

for participating families were ca ried out in this same ti_

span.

.Exten ions were therefore granted through June 1969 and

a supple--ntal grant' of $42,000 was approved for project

expenses through August, 1969. An additional $2,500 was

granted to complete research ac iviti 0 te final reports

and to pay final salaries due.

The long delays in the actual receipt of grant- plagued

project.spending plans for activities and other expenses.

As a result it was necensary for the project to rely on

SQarce urban center funds in order to operate much of the

time. The spending plan for the urban centers provide for

segmented delivery of the total annual grant at spaced

intervals throughout the fi -al year. Operating on this tight

budget schedule the urban centei was unable to e tend the --

needed am unt of funds to the project at several c itical

stages. This necessitated a cutback in the hiring of staff

and in expending funds planned for activities. At points

when 0E0 funds actually arrived the project found itself with

a bal nce of unexpended funds while the opportunity to spend

these on project needs had passed.

In addition to delays in processing of federal grants,

budg ting procedures also caused delays in actual receipt
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For example a l 0E0 funds were p ocessed in the

antsrnade to ufban centers for operating expenses

instead of separate handling.. This further aggraVated the

delays no--ally experienced bythe urban center in its receipt

ofal o ated funds and in effect lindted project spending

the amounts which the urban center could afford to extend.

.Xn,effect.the project operated under the school accounting/

auditing system of the community college which unfa-iliar

-with project needs discouraged spending for any items other

-than- those traditionally a sociatrd with school needs. Accounts

were arranged with local me-- -nts for itens such as photo-

graphic supplies, paper goods and food, however spending for

a multitude of- program needs was dis_curaged. Thi- had a

deleterious effect on the morale of staff and the participating-

families who neither understood nor appreciated the complicated--

layers of red tape which hampered prOgram activities.

Problem 1½.reas In Pro ram 0 erations

a. Facilities_and Equipment

In order that lts facilitie- be immediately available

to the community the urban center was located as closely

-as possible to the heart of the Bedford Stuyvesant ghetto

ar a. Thus it shares the area's attendant problem of

-crime and inadequate facilities and services. The only

facility with enough sPace to house the school was a large

factory building in thi- ihte_ titial area. Thu- the .urbam'

41
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center occupies buildi (g space a ong with knitwear, footwear

and other assorted manufacturing firms.

The proj ct was plagu d by the same variety of

catastrophies as the urban center faced such as periodic

fires and breakdowns or inadequacies in services stich as

heat, light, electric, water, toilet, elevator and ai

conditioning facilities. Project staff and_participants

were also victims of breakins, burglaries and robberies

re ulting in loss of their p-ersonal prope ty and attacks

on their persons.

Since urban center office equipment was in short supply

project personnel had to usewhatever leftover desks, tables

and chairs that were available. This caused problems in

rale and jealousies over other urban center space which

had been recently renovated and fitted with new equipment

and furnishings.

b.-Termination of_Grant-Morale Problems

In the early planning stages at which 0E0, AMC and

SONY officials were in attendance the project was des gned

for a three year duration with 0E0 and SUNY sharing costs

in a 2/3, 1/3 ratio. Staff was recruited on this basis

and AMC and SONY both held this factor as understood.

Later 0E0 int rpretations however, constricted their

participation to a one year el:vele with the statetaue

the full burden of the project costs thereafter.
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This of course caused a morale problem with both sta

and participan._s beginning in July, 1969 since they had

felt confident that the project would continue over the

full three year period. Repercussions were also felt in

the Head start agency whose_ parents were used in the project

and who anticipated fu ther beneficial educational services

for others of their families. Likewi e, the community felt

let down by this development since the project had overcome

much of the suspicion about f deral.projects which are

started with many promises only to come to an abrupt end

as soon as it begins to give services and establishes

confidence in the community. This development confirm. d

their worst fears.

Many discussions, meetings, activities and demons rations

by staff and parnnts jointly resulted from this omnipresent

prdblem which interfered=with much of the forw- d motion

which.the project had generated. This also made planning

and execution of activities more difficult. Much time was

spent by staff and-parents in meeting with local and

Washington representatives. Also in- _iting letters, new

proposals to private foundations and other government

agen ies. Parent interest in follow through on cours-s

and activities was effected since against this background

of discontent their confidence in the integrity and

credibility of the intentions of the federal arid state

43
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admini trative st ucture supporting the project was shaken.

.In view of this devastation of morale it was only becauee

of the devotion of staff to the families and the families

to the staff that any degree of succe -ful_follow_through-

to complete-the project cycle,was achieved.

:12. Disner ien_pfH,taff

in September, 1969 the SUNY p.ovided $20,000 to shoW its

good faith by increasing its share of the contribution to the

project. Also to encourage 0E0 and other agencies su h as

HEW to continue their support until September, 1970 which

was the earlist date by which it 'could assume major support

the project. Since it soon became apparent that 0E0 or

HEW funds would not be immediately forthcoming the project

was continued as a new SUNY ueban center program and scaled

down to serve 20 - 25 families. The reduced staff consisted

of a project administrator, t o educational assistants, a

part-time bookkeeper and a stenographer. These were covered

as regular urban center employees. The project director

was appointed as an urban center coordinator for a new area

of family education, evening program and other special progra s.

The balance of theidemonstratim staff dispersed as follows:

-One teacher was appointed as an urban center c unselor.

-the curriculum designer/teacher received a fello ship to

continue his graduate studies at a nearby univer ity

-one educational assistant found employment as a research
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as istant in a local organization.

-one educational assistant found employment as a research

assistant in a local community progress center before the

project ended.

-The cemmunity liason found employment as the assi tant

director in a special N.Y.C. Board of Education p oject.

-the stenographer left to accept employment as a school secretary

in the N.Y.C. Board of Education

-the typist married and moved to Alaska

-the Adirun. Asst./Bookkeeper returned to school on a part-

time basis to complete his degree in accounting.

4 5
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III FINDINGS



PROS

BASIC ADUIT EDUCATION COURSES

This course successfully served a variety of needs. It enabled

groups'of:larticipants tok.

acquire basic _communication skills in writing, math and reading,

pre?are for.various exams such as'hiczh school equivalency, lic-

ensed preCtical nurse school enl. snce exam, telephon_ -ompany

examl.civil service exams,

use . it as a laborat ry to Lrevlew skills and t test themselves

_before-taking otb r ccurseco

.sup2lement coursework covarcd in otb

they were taking'concurrently.

u,ter courses which

Small,groupss-indivieual tutorIng and team teaching enhanced -ffect .

noss of the c urse. Parents were encouraeied to-bring their-child-.

renfe-.ho0e-work to class for.guidance in helpingtheit children with

the,homework, The course was-also adaptable for use in stitulating

.interest -of participants in trips to various resources in the am-

turiity and'to enliuen'tiscuSaion topics coverddan Class. At times

other project Participants not in the ourse joined in these trips.

Therefore the course focused. interest en various activities. The

cour st useful for those who could accomplish their objective

n a short period of time i.e. prepare for an exam view specific

ls sharpen skills for use in other eourses taken concurrently.

CONS The course generally was less effective for those 2arents1-i h

minimal education in communication skills and whose immediate objective
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was to learn to read wrIte and do math r to resume work toward their

elementary school cart ficate. Vac nnounced pro;lect objective for

these parents was to mctivate them to a level where tiley would continue

fter the cycle complete ork for a certifi_ate at a city school.

This was bece:se it was rec gnized that parents would not be able to

complete a full elementary school- r high school course before their

cycle in the nroject ended. Some parents whose Progress was slow or

who had higher than realistic expectations for their progress felt

disappointment that they wer unable to continue with the course

Others were satisfied to have made some progress although willingness

to follow through at a city school was lacking. Fart of this attitude

resulted fromthe early termination of th eject and a loss of con-

fidence in the sincerity of the rct aims for them,

insufficient number of parents were interestA in taking this

course at night to warrant opening the urban center which had no other

_-evening courses. Therefore no course was initiated for the parents who

Red during the -day. ,Thesi parents could not be motivated to take

element ry school level courses at city schools at night. The day

classes were attended mostly by mothers and a few fathers who either

worked nights, were unemployed or were otherWise available.

URBAN CENrER COURSES

PROS -These courses successfully served the needs of thos parents
_

interested in skills training in the areas of-study offered and college

ter remediatien for those prcoaring to pursue a degr- Programs

adjusted to individual needs to enable participants to take only

the individual c6urses which they felt would help them. Parents were
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ther courses an) to __Aify and expand their _blec-

tives as their interests dev loped. Group identific tion develcued

since:parents saw each othe every day and had an .)portanity- to

interact with ch other to-maximize the sOcial asects of the school

situation. T -cabers were trained to be specially sensitive to the

needs of students who may have been unsuc- ssful in previous school

situations.

CONS - urban center courses are concentrated mainly in the area

office skills and with placement as en obz;ective. A wide variety

courses were not available from which parents could choose. SOM6

parents wanted other courses which were either unavailable or too ex-

pensive (i dental ceramics, special beautician course undertaking).

Thb -fo vrban mnte courses taken were sometimes second choices.

Some parents found difficulty in keeping up the pace with Claqses

aftor having been away from school for years. Althoucth they wanted

to acquire a skill there was no intent to use it to find employment.

Therefore these ?nrents were interested in a slower ace with less

detailed instruction.

CPAINIEY COLLEGE CCURSES

PROS -These courses-prov-d to 1)2 valuable for those parents who could

meet the prerequisite 1:4renaration ,nd who had a specific objective i.e.

degree credits or upgrading job skills. A wide variety of cour es are

offered in w_xious subject areas. Two p3rents were eligible to matri-

culate and will shortly complete requirements for two year degrees in

Child Care. This was possible since the college waived requirements

49
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pexnitting them to register for partial programs. BM:MSG of the

relationship of the project to the college easemnts such as this were

possible for Dr ject participants,

CONS - Only the ith sufficient academic credits could take

adv-ntage of omniunity college courses. A high acodemic average is

required for -dmission to most of these crurses-. MUch effort and

application i needed to successfully participate in them. Only a few

parents were eligible for these courses at the college. Therefore the

liege did not represent as extensive a resource to the project as it

might have been if the course ore appropriate to their needs.

COURSES IN TIER SCHOOLS

PROS - Courses found in otiher schools in the community proved valua-

ble to individual prtici nts. Motivation,f course, was high and

achieveme-t justified this Use of other resources lent voriety to

lattitudes of course rfferings.

CONS -T 4ect was limited by funds available to purchase courses.

Parents requested many courses which were beyond our means or net

otherwise available.

Tri Es

- As led, the

ER 'MIES

onse of families was to those

activities which enabled all membexs of the family to participate.

rovjde interest to the variousThese activities e structured t:

family members i. e 'workshops" on cultural identity in the ghetto

5 0
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using consultant speaker poexhibits and other attractions. Activities

-enabling familios to visit outside of their cwn o -munit- were well

attended i.e. Istate parks, se -ide tttera otsbleActivities

in-the community were well attended -i.e road show, theater production,

Duke Ellington wored ipsio concert. Activities to which all family

members contribute were enthusiastically i-ecid i.e., family nrt show,-

intermtional,smorgasberd dinner to which each family contributed their

favorite dish. Obscrvencee- of major holidays provided a special opper-

tunity for meetings i.c. Christmas- Thanksgiving.

CONS - Activities which had more intr9t for SOME family rnernb

then others proved ina

and health co

riate for ell member meetings i.c. grooming

BI-NEEYLY P21RENTS YEErINGS

PROS - Limiting the audience tr, Parents for certnin meetinEs enabled

us to focus on specific topics of intercst i.e narcotics addiction

in schools, legclrights, consumer education. Some of the meetings

were held during the day when most participants were at the school.

Some were evening meetinis enabling parents who worked in the day to

attend.

CONS - SOME oarcnts wanted monthly meetin in view of their other

involvements. Others w nted more frequent meetings since they had

more time for these. For optimum involvement of both grou-s biwelr1y

tings were arranged with topics chosen with an effort for appeol

to wider and narro er inter sts. This proLramming was difficult to

plan..since the pn-_icipant res-onse varied in both d,..y and evening

meetings. Planning a time when me onle coUld ttend was our



-omisc. Soma ocr6nts -were reluctant to come out 3t night if they

aickedsufficient escort because of the depressed neighborhood sur-

i'ounding the url)an center.

SPECIAL IN-EdE A ViTIE_

OS - To add a different dimension to our program, aCtivities of

special interest to various members of the family.were olanned. These

husiast_cally receiv-d by participants i.e. mothers nwing

art, weight -tot hers , fathers literary book club, art, ball games.

Child Al - arts and crafts, theater, workshops special counseling,

tutoring.

CONS - some parents had special in ereets which did no parallel

those rf other perents.. This applied particularly to the fathers.

Some fathers 2iferred family involv-ment activities to special inter-

est activities following thn main theme of the project. Parents with

indiv dual special intere ere encouraged to pursue these. Most

parents who preferred activities in smaller groups in their --n fami-

lies or with a few other families ware encouraged to do so on a

d basis.

5 2
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,search Fin inqs

esearch plan proposed to measure the effects of

the project on the parents, the Head Start chilaren and their

lings in the participating families. The test instruments

thods used to reach this objective ar_

research plan i

Head Start C;hi1dr -

'ed in the appendix-

ea bed in the

Head cart children whose parents were in our project m de

antial progre3s during the ti e that Parents were in

the program. These children pr g essed at a faster rate as :ompared

ith the national n

Th se exceptionul gains were reflected in the three measured areas

of personal - social responses, numerical co xtualization and

nso y awareness. Only in the fou th

d in evaluating Bead St ogress.

vocabulary

64bUngs

no gain evident.

Head Start Children

d are? of asso iative-.

The group of siblings-cf the Head Start children in our p

showed greater improvement in the measured areas of interest and

pe formance in -their schoolwork as compared with the average im-

-provement shown by their classmates who were not in our pr

.
For a signficant nuMber of parents who p-rformed exceptionally

well 'in their courses the school performance of their children

not: at .an equally big' level. The project undertook an effort'

5



to T,-.0 ..th the lDarpnts, tachrs arid cou s lors of these

children which resulted in their improved school performance'

and improved parent-child relationships.

Parental Attitudes

The effect of the project on parental attitudes in the measured

areas of access to edu -_ion, value of education, child rearing

and childre education wns slight holt on the whole po iti e.

30 ity cam feel hat education is ac to-the poor as

well as to the r.;.ch, that edu -tion in related dlrect.,,y to potential

arnings and t.a pants can be effe tive in their childr n's effe*'t

achieve success in school. On the other hand parents tended to

r tai- some negative assessments regarding the effectiveness of the

school system generally and in relation to own children

achieving the hi- -t als in it.

S aff Observations

Staff observations o1e part ici'ating parrnts show the

a) pareht_continuing int rnst in the project var' d directly

in relation to achievement level on courrwork and their

enjoym tt imparticipating in project activities.

most parP ts joined the proj- t to accuire job Skills or

a broad educational goal, Only a few parti ated

to escape problems at home or social iselation.

Most parents had one or rnorc problems which effected their

'ability to participate -in the project i,e. emotional

5 4
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security, health, care of children or job conflict

class hours.

d) osorvab1e bene2its of their partIcipation in t e pr ject

in luded increa ed confidence and aw

inproved app

ss of self,

ce or improved functioning of the family.

Teacher Evaluations of Parents_in_Courses

Teachers eValuated that most pam%nts enrolled in -11 types of

.courses were able to uccessful1y __.nplete their oductional

-objective for the year.

Basic Educatio Co rce - A major _y of the parents were rated

being highly interested and able to handle=the nath a a readin

work without difficulty. Those -who were not able to conpleto the

ork were hampered by personal problems and absenteeisn.

* lf-E12=6-212.1-1E1:a

Most parents enro1le0 in slcills courer.s were ablr, to handle the

work successfully. For those who had difficulty in completing

their courses this w s attributable to problems at home, illness

or a pattern of abseaterlisn The quality of work for a few parents

o high that they were recommended for more advanced schoolina.

Highlighting the gains which participants had made as. of the

end of the cycle, eighteen parents found employment as a result

arned in classes, two parents matricula ed fox and

receive two year college degrees by June, 1970, te hers
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were continuing in coursea which would shortly lead. to their be-

coming employed. Other pare ts were helped in passing exams for

high school ecuivalency, licensed practical nursi g school, civil

servi e exams, telephone c mpany exam or otherwise in upgrading

their skills.

Parental Fvaluation of tiie Proram

Most parents evaluated the program in positive terms in view

of the benefits they reeeived acquired specific acade-ic

vocational 1cil1, mt voc tional objective, enhan ed self-confide ce

increas d social interaction in activities -nd was exposed to new

experiences, received help with spccific personal or family problenN

or help with children's problems.

Negative evaluations were related to the short duration of the

project, unavailabil_ty of evening courses at the urban oentOr and

insufficient variety of vocational course choices.

Note: Of y-seven parents who part iciated in the project

during the cycle about forty-five or two thirds participated by

'actually pur e- and making a sUhstantial effort to

join in family activitiee on a regular basis. The balance of the

:ents did not purs e courses and att nded activities only

sporadically. These tl the fathers in the project who

worked during the day and whose interest in cos ses was only

-rlated to acquiring a specilized skill or embarking on a new

career field.

The pr ject was hampered in rueeting their needs by a l _ited
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budget. Some of these parents anted only courses costing thousands

f dollars if purchased privately i.e. undertaking, cial beauty

quested were riot available at any cculture. Other cou

advanced dental technology, cera ic work- Other parents wanted

to take urban center courses at night which were given only during

the day i.e. IBM, offset duplicating, key punch, apparel processing.

Ac ordingly these parents showed no interest in broad educati

upgrading courses and could be encouraged to participate only from

time te tine in family activity trips or discussion sessions.

o the above portions of the total s mple of tests indicated

each test an lysis measuring parents attitudes, perform

parents in courses by teachers, parents evaluation of the program

and staff observations of parent progress were unavailable.

Therefore these were not included in our total fiqures on which

findings are based.

The project encountered further obstacles in retaining a

ffi ient number of children in the control groupfor the retest ms-

ingthe preschool inventory to make a significant conparison with

the control group. Alternately, conparisons of our group of

eject children were made with the national norms established

by age and sex supplied for this test on which our conclusions

we e based.
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Prescheol

Test Ob'ective

The purpose of this test was to determine whether Bead Start

childr n whose parents are in -ur program progress faster as

compared with Head Start children not in the progr-_. Th_

test used was the Cooperative Preschool Inventory deve oped

by the Edmcati nal Testing Service at Princeton New Jersey.

The t st was specifically designed for the Bead Start program

to measure educational development of children.

The,test was administered in the early stage_ of the project

cycle cooperatively by the educatcna1 assistants d the

Bedford Stuyvesant Y.I.A. Head Start teachers under the 'super-

vision-of-the-project research director. A control sample

similarly matched by age and sex to the groLp tested was sel-

ted from among the Y.I.A. Bead Start children who were not

the project. The control group was tested by their Read

start teachers trained by the project research director

administering the test. The testing was given at convenient

locations i.e. at the Bead start centers and at the urban

center.

On the retest at the end of the cycle it was not possible

c nduct follow.p testing on a sufficient number of the

control gro p to u e this for our comparIson sample. This

becau e of the high mobility of the population. A siq-

-- nifi.cant nember were unavailable at the retest. However, it
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was possible for us to make an alternate comparison of -he

pro4ress of our own -group-.asi.a ainst7national-morms for this

test.

EiniLm

Head Start children whose parents were in our project made

subst-nti-1 progress during the t _e that their children were

in our program. These children progressed at a faster rate

-as compared with national norms used in evaluatingHead &tart

progress. These exceptional gains were refle_-ted in the

three me-sured areas of personal--social responses, numerical

conceptualization and sensory awareness. Only in the fourth

measured area of associative vocabulary 'was no qain evident.

_A major problem .fac ng a y research with a poverty population .

the population's high mobility. Followups, especially

of a control group, are exceedingly difficult.. This pro-

blem plagued us in o ttempts to obtain data on a control

sample of Head Start children.. The comparative sample of

Head Start children was designed to match as closely as pos-

sible our eperimenta1 s mple. Despite many efforts to trace

our c ntrol group and conduct f llow-up testing we were only

able to locate and test 16 of r 37 initial cases. With

such a small n mber of cases available it was not possible

to compare the res lt of the Head Start children of our

parental group with the Head Start control group. Even

with our own much ma e_available group, due to illness,- parents.

59



having moved, publicity that the prociram was ending, etc. we

re only able to retesi 31 off our or ,inal 37 cases. In

spite of these difficulties, it was possible to make an al

ternate compa ison of the progress of our own g-oup against

national norms.

Imorder to look at the progre of these children during

this year, we compared their standing on the national norms

in the fall of 1958 with the standing of the same children

.at the end of the program more than 6 mo. later. It would

appear that any movement upward in comparison with natio- 1

norms ought to be due to the Head Start program, maturation,

ur program with their parents, or any combination of these

factors. Since we were able to control for ages due to the

national norms being pr sented for various agt_ groups the

changes we find ou3ht to be due to one or both of the remaining

two factors.

our children,it should be noted began at a relatively high

level with 50% of these children scoring in the 70 percentile

( ational norms) or above. Despite this high in tial pos-

it n our children made rather star ling changes in thei

nation 1 standings. The standing of our children in the fall

of 1968 and the summer of 1969 are listed in the table below.
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NA T:ONAL_ ST D7N 7. PROJECT_ CHIL HE EGT T

nLIJ_.1.50 AND SPAIW

nal NOni
Percentile_Etend:7.--

95

-0

85

80

75

70

50

7-mber of Children b Percentile Standino

grzLI-Li22_1a211

5

1

Below 50

The table shows a subs

over 50% of the oiflE1 sample now bein above the 90 percentile

1 moveren

12

7

1

0

2

our children with

norm while pre ior.sly less then 1A% of the xrouo scored this well.

Previously it was not uti,l we reached the 70 per,2entile that we

encompassed 50% of our se ple.

It is well to look at the auestion

merle the most procre s. The Preschool Inventory is inde up of

data --thered in four

1) personal-social res onses

Assocative voccbulary

Numerical conceptua15.--stion

) Sensory awarne

ich a our .children

6 1
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our children h -one best in asso.=lative vocebul- y

'with 50% of the children scorin in the 80 percentile or better.

The second ranked Fr-- -;as personsocia1 responsiveness with 50%

scorinc in the 75 percentile or better. Next ranked wes nmerical

conceptuli.ation (5%) and last wes sensory awareness A

What is interesti -bout the group after retest is that they

made sUbstant- cherves in ell areas except associative voca-

bulary where no qains were evident. The table below shows the

perc nti e position of 50% of our sample in each in the fell

of 198 end 19 9. (50% .;-'7ures are calculated on a base of 37

in both l98 End 199 data vhic_ biases the find::

the retest :xorps in that it assires that ell the l untested

lases will fell in th- lower 50% (3f the cases).

SUBTEST PCSITtOM 07 PROTECT 0-7LDREN TY HEADSTAaT_:.
LL 198 AND PRING.19-.-9

lerdonal-sociel responses

A soe:iative vocabulary

umerical conceptuali!Latio

'Sensery awareness

Fall 1968 Spring 1969

Percentil
Position

Number
of Cases

Percentile
-

Pesitio
Number
fol7 -4ases

_ .

75

SO

f=5

70

20

(21)

(20)

(20)

95

80

90

90

(22)

(21)

(20)

(19)

No data is aveileble on why shits should er ir all areas

other then associative vocabulary. The deta, however, rnakes,rdeer

thet,the Heed Start -Ihildren whose parents were in our project ade

subStantiel progress during the time thei rents were in our pro.:

nd appeere quite ready for E short pro,7-rem te follong fall

62
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eibline Evaluation

Test Objective

The purpose of this test was to deteniiine whether siblings of head

start children in our Drograrn showed greater progress in school as

compared with their classmates who were not in our program.

A comparison of reading and math rrades was made as between the be-

einning and the end of the school year. Test scores were secured

from the schools by use of questionnaires and interviews with teach-

counselors. A almple comparison of appropriate group

average scores was made to determine whether there were any signifi-

cant differences in the school performance of the siblings which

could be attributed to the overall effect of their participation In

the-project.

Findines -The group of siblines of the head etart children in

project showed greater improvement in the measured areas of inter-

est and performance in their schoolwork as compared with the average

p ovement sh wn by their classmates who were not in our project.

Detailed Findin - Realizing the problems of maintaining a control

group of children when focusing upon the school age children our

research questionnaire asi(ed the teacher to assess the child against

".the general class level". This use of the child's class also served

to control for variations in school and district. A major objective

of the project was to help the children by helping parents to achieve

educationally. To study chanzes in the children, a teacher eve]. a-

form was completed on fifty nine school age children of parents

63
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in our project during the fall of 1968. A similar form inquiring

about the child was completed at the end of the school year.

Due to the many schools involved (:132) in our study, their diff-

ering Standards and the differences in quality of teaching we were

inclined to discount changes in the position of the child on stan-

dardized tests despite the fact that the number of children above

grade level had increased in both math and reading between the first

test and the retest. Any analysis of gmdes Is further faced with

the problem of a lack of available test scor for many of the

children. Scores wer not available for fifteen children. ThEr

fore our findings do not reflect any measurements for this group.

For the above sons we limited our analysis to comparing

the fall evaluation with the end of the school year evaluation of

the levels of "student's interest" and the studerit's oerforrnanc&t

when compar d with "the p...eneral class le 1 " We assumed that

especially in these t o areas we would see a shift in a positive

direction, i.e. , fewer project children should be listed as below

average and more children should be listed as above average,

Interest - We collected dat- on what was the level of academic in-

terest of our -hildr n at the beginning and at the end of the pro-

--ct. The following shows a substantial gain in interest among the

children between the two periods.

64



56.

Interest Level in School

Level of nterest Fall 1966

Below Average

Average

Above AveraLe

Performa e We inv

Number of Children

32

End of 196 6 ear

12

29

18

ed to determine whe her changes similar to

those found in the level of interest were also found in the performance

of these srne siblings. The followl table shovs that while there were

similar charlEes among the childrenls perforrnane they wer sl1htly less

promi_ent.

Parformnee Level of Pro4-e
,

ct in School

vel ance

Below average

Averao

Above Averag

Nombe

Fall 1968

dren

36

5

E id of 1968-.59 year

15

30

Another question of into est in these findirgs was to what degree are

the changes a result of children moving relativly little. To investi-

gate this we utilized data on the de ee of chan e. In other words

child who mnved from less interest than his classmates to an average

-level was given a score of 1, if he moved to above average he was

given a scQro of 2, and if he rem ined in the same category he re-

ceived a score of zero. Declines in positi n were rated similarly
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only negatively. The r- ults ofthe movement value times the number of

individual- involvd are shown below in bar 2raphs comparing the numer-

ical decline value, with the no change maintained value and the im-

proved value for interest and performance.

30

25

20

ls

lo

5

I Main ed

proved

cline

Per ormance

Lookinz- at the interest rophs one can clearly see that the degree that

_a sibling improved was almost as high as that maintained and practically

twice the degree of decline in the group. The Performance question

shoNed a much higher degree of "maintenance" with less decline than in

intercst. However, one also sees less improvement. This method of

lookinq at the data makes clear that performance is much less likely

to show immediate gains or lóss s while interest tends to show a

higher degree _f change. None-the-less for all our cases there was a

definite tendency two. imDrcvcmcnt in both performance and inte

_Note: Significant at .01 level siEn teat (one tailed)

Findinr The group of siblinp.s of the head start children in our pro-

ject showed greater improvement in the measured areas of interest and

performance in their schoolwork as compa _d with the average improvrnent

shown by their c1asrnates who were not in the project.

6 6
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ud- Evalua

The purpose of this test was to measure the ef the rogram on

the motivation of tha pare-ts to seek continuing _ducational opor -

tuntty for themselves ond their children. To do this a 42 item

structured closed ended instrument was devised. It included the

llowin- dimensionsi

Me participant's perception of oduc tion and its value.

he availability of or access to education for the !: rorarn

rticipant.

The parti ipant's concents around child

4c The articipant's

edu ation.

The participant's perception of what the program can provide

ion -f the dimensions of childhood

andhx--s or ner--asplr-ations for the future.

The administered at the beginning the mid point end at the

d of the cycle in group sessions led by the roect research director.

o4oct aides were used to -d minister tha ouestionnaires for those

who mere not present at grouped sessions. These were adminis-

in the office or in parents' homes. Questionnaires for fifteen

were unobtainable because these were unavailable at the times

dministered. Aocordinly, attitu

included in our findims.

emcnts for the e

*nc-. hifts in attitudes were slivht hut on the whole positive.

The fo1lowin tendencieS wore noted from the results of measures in

the,four arcas i.

a) V31uc of Education - most parents tended to apnreciate the rele-

yen y of edueq*'ion to future Earning potential. However, parents
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tended to have a nerative asscsrnant of teachers and the school system

in general.

b) access to education - mos a_ents came to believe -t poor people-

can go to collee as well as rich

feel that thir cwn children w

people. However, most parents tended

ad not complete college.

Child rea 'n - most parents tended to azrec that there

can do to make sure their children finish high school.

d) Children's education - most

more time with their child

is much they

nts tended to believe that spending

d hel__ them do well in school.

Detailed .2.112lia0

Findinp The change in parental attitudes over the period of the cycle

_

slight. Cumulative chene it each of the four scales was less then

one point (pccess to education 1P.02 to 19.34, Value of Education 55.12

to 56.0i4-,-Oh1ld Rearinr, 50,E3 to 50,814 Childmn's

23.96).

Parental a titudes in the

Education 23.69 to

the four scales and as of the end

the cycle is indic.:2ted by the following:

Value of Education - H

th-- educational system and t

Findin - Pare

;Iarents evaluated the value of educa _on,

-hers.

fairly univi.rsolly continued

is more valuable than some people

that education

think and tha one hes to

something he wants in order to Let ahead.

412LIIE tore parents t

acquires and the better a

_easy opportunities_bedome.,,

ye up

_ded to belieVe that the more education one

was not seen much in terms

err -esents himself the more accessible

ntly4 for many parents the roect

of job achievement ..,0s-in terms of an



nity for new ocial eriences and greater self-confidence.

Finding - F.:.rents t mded to assess te chers necatively -although their

Experiences in the projet strengthened their confidence in the value

of education. A good deal of these negative .feelings most likely-was

part of a general animosity in the coimiunity resulting from the New

York City teach,

cycle.

_ strike which occurred in the early part of the

For example) a risorit of the parents felt that teachers

don't care about the children thay are teaching, teachers do not

Understand their pupils and too many teachers do other work on the side.

felt most at hoiie wjth their nezr group and their act,ivitis

while with peers were mi nt in sustaining the educationaL process.

Their experience with the teaching staff possibly because of the fre-

7=quent-negaiive-assessmerrt nts- de- f-themscives -appear -only-to-

have strengthened an lready nGgntive asses5rTnt of teachers.

Mess to Education - How

educational opportunity.

-Lt about the accessibility of

Findin - The prevailing feeling of our parent group at the bellinn

f the cycle as well cs at the end was that education is available to

both thu rich and the poor. This is viewed as a positive assessment

considering the fact that f

resources vas coming

1-16 se parents the use of project

an end and that they would have to secure

1rther education on their

Apparently parents' exposure to educational opport.unit

made 'them feel increasiwly doubtfUl about their ability t o control

CO
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hildrents 1on term achievement cxaraple, althou

uter of p&rnts felt t rongly

..that

this

Lr children w

beginning of the cycle

d finish high school, fewer Parents held

n as intensely at the end of the cycle. Also, the nu

at that their child would finish college declined.

Chil 196 How iarents feel about whether they con

their child1s ie2xnir2g.

Finding .SurpTising.ly, in view -f a pre-70us 2 _ of certainty about-
,-

whether their child would finish hich school, more parents agreed

_het there is much they en do to

school.

ke sure their children finish high

Findinr ts nppeared y less sure ofthe. severity of

measures th.,,y- should take t- see to it that their children do their

Alomework. Their mevene-t from certainty on the handllnq of one's

'-childrelat whether those attitudr-s were riE_id or flexible to a less

fixed p -itdon on th_ handling of their children shos that parental

att tudas on child rEaring were in the process of reevaluation. These

chanEes may have been due to the more extensive intrect ion with the

children than the :project h2d hoped to stimulate.

cation ROW parents estiniete the learning value of

various learning experiences.

Finding A strcn positive gain was indicated in responses 2s to

whether rents should p.rticipate in activities with their children.



now universally convinced that

an hel

the

children to
to do wall in school. Previously some Were either un-

disagreed. More ?arents now feel that taking their children

help them to lerr

Findin - Although parents now sea educational activities in a brepder

score they still tend to hold traditional attitudes about the-narrower

area of school related activities. For vomple, parents still feel

that the more homework done the thore th,t is learned. Also th-Pt the

school will teach children what they need to kncird and that parents

an't

did not increese their feeling of the indep -dence of the educational

eh to help. Therefore parents new involvement in activities

inquiry process,

--=

7 1



EITIIILLTaR.MLIlaff of Parental Involvemen

Obj_ective

Thm purpose of this evaluation wa ff i.pressions

'=the effects of the proje t on regularly participating parent

yvarious areas i.e. a) interest level b) motivation for being

the project c) difficulties encountered in connection w' h parti-

at o- in the-project observable changes in -ior or dr ss e)

skills acquired.

Staff utilized questionnaire forms to record thei' impressions

_the beginning, the midpoint and at the end of the cycle. The

evaluations were made by the professional staff and the para-

professional aides from direct contacts, formal and informal

-intervIeWs, _

oUnaelimg sesióni and also inc]uded anecdotal reCords

The strength of parents' continuing interest in the project

varied in dir ct relation to a), achievement level

courseworic b) ectent of ability to participate in view

of problems_at home c) degree to which overall educational

tations were achieved.

A larg opo tion of these pa ents had joined the pro

to acquire job skills, prepare for job related entrance

examinations of for a broad edUdational goal. A. significant

nutber had participated to es ape from:personal or home problems.



t pa ents made known to s hat thev had one or

problems affecting their participation im the project i.e.

Amotional or insecurity, health, child care job conflict

with class hours.

Positive changes were observed y staff for most partloipants

as regards their incre sed confideiice and awareness of self,

improved appe arance or functioning of the family.

Most p -ents are cu rently using their acquired skills, lnave

completed preparation for employment e __mination or have

been ac epted for schooling leading to further specific

skills trairiing .

Specific Fi dinvi

Interest _Level

Th -tablc-bel -show. he-int__ eras-repor 1D

the staff,

STAFF EVAL TIO. OF MAL EREST

est Level

Very High
High
Good
Fair
Not Mea-urable

Findings

.culd be antici ated most parents were quite interested in the

eet.

The interest evaluation vas judged in terms of overall interest

Total

Nu f Persons

27

19
5

3

5

59

in participating the project- To some extent a factor given q

7 2 _



parent
65.

c ss or failure in courses However parents'

st in participating in pro) et activities and their attitudes

4 -the project generally was considored in arriving at individual

..nents. Thus parents listed as having a good interest level

tere de cribed as having some success and some difficulty

as well as participating in activities, Those listed as

havirig a fait interest were those parents who had difficulty in

up to their educational eoctations or in participating

ivities. The group listed as'not measurable either showed no

interest in the courses or activities or dropped out of the program

prio to the end of the cycl

tivation Fo

The table below indicates the staff evaluation as to why the

s wanted-to be in the project.participa

AFF EVALUATION OF PARENTAL MOTIVATION FO ENTERING POJBCT

Reason For Bein In Pro ect

Further education to open jo_ o p
through increased skills

for or continue college education

Fu- Iler education (reason unspecified)

Upgrade skill for specific examination

Escape from perso--1 or ho e problems

pa

Total

Number

22

9

13

7
59

quite interesting that staff listed 7 of 59 parents as

..paing in the -rogram primarily to escape froth emotional

pressures -tiler personal or inh-rent in the-home situation,
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iff on this project have all noted the many emotional

problems which were encountered in working with. these parents

and to some extent the program of the project had to be modified

--- in terms of such problems. The parental evaluations of the project

seem also to show an awareness of the degree to Which the project

eting needs other than educational ones. They mentioned

spontaneously changes in confidence, their opportunity to interact

with others and their exposure to cultural activities ae major

benefits they had received'from the pr ject,

Staff saw eight parents as tipgrading -skills so that the

-par nt could take a spec c examination These examinations ranged

from a promotion exajnatjon in the terePhone company to entry

examinations for schools of practical nurse training and high

school equivalency examinations. Twenty two other parents were

seen as se king education in order to expand thelr job sR lls.

Nine were preparing for college advancement or entry. The remaining

thirteen were listed only as interested in furthering their

education with no spec"fic reas n given.

EILALTI

A large proportion of these parents had joined the project to

acquire job skill,.preare for job related entrance eKarninations

for a broad educational goal. A signifi ant niamber bad

participated to escape from personal or home problems

e of Skill

The following tab e lists the ways the parents
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who using skills are doina so.

Parental Use of Skills

Use:ofSkills

-FiniShed cour e - using skills in employment

,Enrolled in further traning coUrseS

Upgraded skills - exploring further courses

ed skills --deferring explorati n of further courses

=ed-skills - deferring search for employment

ework not C76Mpleted

was unavailable or hours inconrenient

Number

18

10

4

Total 59

Eighteen parents found employment us g skills they learned in

the project. Ten parents are continuing their education with

loyment or upgrading skills to improve their job situation as

their goal_ Five parents are seeking further courses and expect

be enrolled in these shortly,. Five parents who upgraded their

skills a _ d ferring participation in further courses pending

resolution of child care il1nes3or personal proble s. Two parents

wh upgraded their skills were net ready for _ -ployment pl ce _nt

because of child care and personal problems. Thr pa -ents failed

finish their courses because of health problems and one because

insufficient motivation to follow through. Fifteen parents

-t involved in courses because their work hours conflicted

.or because the courses they wanted were otherwise unavailable.

-Finding

Clearly, nOst of these parents who took courses have improved

7 6
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,thei- training or skills and are utilizing these for emploentor .

tt) seek further training,

d. PlAllE211X-SIEMIt'ored In Particl-P X(2/tet

The following table lists the types of.prob3.e ed by

;program particip

PxobIeM-- No.

Emotional insecurity

Large Family - child care

Illn

Class hours conf

All other problems

No Problems

th employment 21

2

9

As is readily noted several families had more than one proble

which hampered their participation in the project. Only nine

parents .had no-problems. This list of problems is indicative of

population with which we were woricing.. Health problems,-

_nal difficulties and insecurities and the problenrof

child care for parents going to school all need constant att -ntion

project of familyeducation is to succ 41.

Individu 1 participants achieved success in spite of many

*cA.ties i.e, six parents n-ted their difficulty in adjusting

to personal fears about their ability to _eet the acade

-ndards being set. Thus for these parents not only did they

ve- to do their w rk but they had to _ver o-e the detrimental

ffects of their own s-nse of inferiority.

TT_
_
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parents made known to staff bat they had one

problems affecting their on in the p t i.e. emotional

ins curityi health, chii, care, job conflict with class hours etc.

alservall_e_SIMires Inehavior or Dress

Prior to the sthrt f the project we had postulated that

the proje t would help parents wi th their sense of self worth.

arents have indicated that the project ts helpful to t em in

overcoming a sense of inferiority and with social isolation.

The follow 2g table more of the observ ble changes

n behavior or dress of par nts as noted by staff. The following

able shows the changes which s-aff noted.

.w2szfehanaes Noted

Greater self-confidence

ticipants

eness ;15

More outgoing - less guarded in responses
toward others

Increased family cohesio
--

Other family benefits such as better
handling of children

Other positive changes i.e. dreøs, awareness
of resources etc.

NO changes
Total

The positive changes noted by sraff are indicatIons hat the

project -ba- helped these parents in the type of areas that

permit them to be more successful in the co munity.

4

9

24
59

haps due to ch nges such as these that 14 parents in

78



evaluating he project listed as a positive attribute of the

project a greater social interactLon with others and that five

menti ned an enhanced se1f-canfjd.nce. In other words it appears

that not only did the staff see these changes but what is more

port nt the parents themselves felt them.

In three cases staff repo ted a continuing ina'pility of

participants to relate to teachers and staff. For another

twenty four pa ticipants no changes were not d. About half of

these were the fathers who were enrolled in courses and for

whom there was lss of an opportuiity for st ff to observe ehang

7



Test Oblectivo

The purposl of

luation of the

uationreachers ef Parents In Courses

-
cipating c,ursework,

evai to determine the teacher'S

ccess levels of parents patti-

Questionnaire forms oh each parent were completed at the id-

int and at the end of the-Cycle by instructors in the various
_

cour es ,in.which parents participated.

Pindings Most p-rents enrolled in all types of courses were

to successfully complete their educational objective .for the

Basic _Education Course

A majority of the parents were rated as being highly interested

-nd-able-to-ha dle-the math_ nd-reading_ rk_without_difficulty._

Those who were not able to complete the work were hampered by

nal problems and absenteeism..

_ban Cepter,_N.Y.C. _CommunityCellege_and_Other Cou

Most_of the parents enrolled in Skills courses were able to

handle the work successfully.. For those who had difficulty in

eting their courses this was attributable to problems

at home, illness and a pattern of absences. The quality of

work of a few parents was so high that they were recommended

or more advanced schooling. Therefore pa ents returning to the

lassrom after as many as 10 years can successfully further

thei education.
80

--r-.
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nty-four parents vere enrolled in basic education courses

duri he Cycle.

Teacher evaluations indicate a very high or high degree of

the course work for thi_teen math course students and

:twelve reading course st dents. Another five in both areas had

72.

DETAILED FINDINGS

t tea hers regarded as ah average interest, The interest of

the be1ance of the students was sporadic.

iUttó handle the _work

AS would be expected from other materials despi e the pare

ntexaa and the fact that seventeen were liated as bei g -ble to'

th--math-and-reading-on1y-twelve-persons-tak-ing-
,

:-:,the-.:reading course and nine in the math cours- were listed as

:Completing the courses without difficulty. In the Math course

sevet parents were noted as having their progress hampered by

persna. probl absenteeism. In the reading course only

three persons were listed as having their progress h mpered by

personal problems or absenteeism, two for other raosand one

was 1. ted as having made no progress.

f interest in comparing the data on the reading

rou and the __ath groups is that as 'th the children who we e

more deficient in math skills than in reading skills the parentd

ikely to exhibit problems in the area of math than in
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Findinel - parental problems tend to corns more to the fore and

parents tend to withdraw mo enteei in those areas where

they find the wor3c to be diffic

Urban Cne Y C Cornmunit Col 0 er Cours

enty eight parents took ,regular courses at the urban center,

the community college and at other schools during the cycle.

Interest---

Twenty four e as very high, two were high and two

were average.

Lu2Llit-Yrinsllt.ffiat...farh

In twenty-two.of the t enty seven cases teachers f lt that

. parents were able to handle the Work without difficul y. Four cases

Ilad.some-difficulty in grasping the ork and, two were noted as

ing hard but having substantial difficulty with the work due to

familY problems-4--

Among,the twenty seven parents four -ere mentioned as having

oompleted the course very high twelve others _ith high performance

:two.with some difficulty and ten were listed as having gained skills.

Teachers felt that the perforniarice of four participants was so

-..tigh that they should definitely cOhtinue into more advanced

schooling.

Again as in the basic education courses discussed above there

e those wilose progress as iiered by outside fact
A

had difficulty in completi2ig the course du illness and

,amother evaluation mentioned personal problems or patterns

TWO
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absenteeism. Two others were listed as being hampered by problems

unique to their situatior.

inding

About fifty perce t of those parents taking basic education

(i,e. those needing help with the basic skill necessary for any

educational endeav e_e able to complete the work atte pted

without difficulty. In the _ore advanced courses, or those courses

more specifically related to a given skill, st dents showed

-seventy-five percent of the courses an ability to successfully

complete the course offered. Thus the teacher's evaluations

--bear- out the staff evaluation that the project can offer educa-

tional opportunities for parents to successfully further their

education even though these parent- --y have not taken education

courses in a- many as ten years.
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The -oe-ram h Parents

Test Gb4pctive

The purpose of this evaluation was to det mine
pnrents' assessment

the pro.!eot including successful aspects as well aS those needing i.
provoment.

This information was gathered by the educational ssistarits using a
question aire form at the end of

at Eyoun meetings at The urban c__

participants.

cyale. The information was taken

in the office or at the home of

Findi

1. Most of the parents evaluated the pro.liect in Positive terms from
the help they rece_ ci i.e. specific

acadr.mic or vocational
skills acqwired employment objective r;et, self-confidence en-
hanced, soc al interaction in activitles and new exposures, help
with specific personal or family pr1em nd help with childre-
problems.

2. Nerative evaluations were relatr-d to the short duration of the

project, unavailability of evening courses at Elle urban center
and insufficient variety of vocational cour e choices.

3. Project cultural activities we.e evaluated by a large number of

parents as being an important aspect of their educational exper-
ience in the project.

Detailed Findines:

An important way of investigating
changes in any.project is'to look

what are the participants' erception of the program. From oPen-endell
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material on how the parent perceived the project one is often able to

deliniate what parents, as against our staff, feel arr- the impor-

tant changes in themselves which ar li_nked to theJv participatIon in

the project.

From our parental group which numbered 60 w_ received comments from

parents. Seventeen parents were unavailable for coments at the end

of the program. The res -nses which parents made fell into categories

of 11 specific types which represented positive and negative evalua-

ti the project. The following table shows a 'reakdown of the

positive statements.

Positive Parental Evaluation Comments

oiect Provide
- _

1. Development.of specific acade ic
reading, En7lish, etc. 13

uch

N urib

Prolect Provided

2. Development of speci ic vocatal skills
.

Pr(Yect Enabled

.3. Achievement of educational goal or .; ob trinin thch
has led to a job

re'P t enhan-

4. Self Confidence

Proiect Provided

:Exposure to new people 10 ding to grater social
-interaction

oiect Provided

New experiences such as theatre
ideas, etc.

ure to new

7

14
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Prolect ---

7. Help with personal or family oroblems 4

Pro.Aect Provided

8. recific help to children mr-Altioned

9. Oth,l.r comments 4hich were positive but not seecific or not
classifiable such as "was a good program and should
continue) 12

Total _74

Parents made 74 omments which uere cla sifiable as positive and seven

which are negative. As one can readily see from the total number of re-

sponses coded each parent's comments were Placed in as many categor

were applicable, thus some parents' comments might be in two or more

categor1 3.

Our neu omments tnre- caSes represented iristerices where

a Parent made a gen rally positive evalur ion of th' prcram but also

commented on some aspect of the rogram which needed improvement. Thus

the case of four of the seven sponses the comments were

lated to the educational program. fwo felt that the proEram was too

short to meet their educ-tional aepir tions. One noted fecii that

there was not enough vocational training available. Thic rrrson it

seems had not been able to oursue the par icular vocational training

she had wanted during thproran however, -he had it seems, learned

other vocational si1is. Another parent noted the lcck of evening

,classes and theDroblems this caused to the working parent. Thr, .aed

for an eveni- program is one of the things that the proect made clear

to the administration of the urban nenter and an evening program

ently being instituted. Thi remaining three negative comments in-

8 6



eluded two comments that e prograil
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had not met parrmtai needs because

of an inability to relate to staff and a comment by a father that too

little help was available for -,15;bands. Since this male parent was

employed this later comment may have been related to one of the edu-

cation problems previously noted.

is most strikinu about narents' positive comments was the degree

to which informal aspe,

gr_

=he program are those aspects of the

which elicited most positive comment. These parental comments

are also supported by the staff evaluations at the end of the project

noting Positive comments on change in dress, self esteem, growing

family cohesion, in 27 cases txposure to neW ideas and the opportunity

to visit the theater, museums and other cultural activities were men

tioned by 14 parents as having given them a new outlook. Several

mentioned that this project had offered them the opportunity to do

things, like attend the theater, that they had alWays wanted to di

-Similarly 14 parents credited the program with giving them an opportu-

nity to meet new,p °pie and shed their isolation. They mentioned they

were ha2py to have had the chance to make new friends and to have had a

-chance to be with others.

Thirteen parents mentioned tJu program had offer- them an

Opportunity to develop speci --emic siiis 06b ai rovint titeir

_reading level or math level. Three others mentioned having aceuired

specific vocational skills such es vey punch or typing. Another seven

mentioned that the academic skills had ermitted them to enter Community

College pass the exam for ,ractical nur ing tr ininc, get an equivalency

87
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high school diploma or they mentioned that thrr job training had en-

abled them to obtain a job.

12 cases parent= mad- s ive comment,s whieh were non-specific

or which were unique to them. For exa-nple several 2arents mentioned

merely that it "was a eood ororram and should be continued." The re-

mainine eleven comments related to help received with problems of their

children (2), help with Personal Problems (4)) or comments by the

parents on their new found self confidence (5 ases

g:.Findin
. 4-

For this crroup living in a poverty community the opportunity to be

with others and to attend cultural activities xportt expe et
of their educational experience. Thus any prorani which hopes to

provide educational opportunities to suc population should also

make provision for cultural and social activities if it is to help

adults to develop the sense of themselves which is so imPortant to

successful achievement in an educonal experience,



IV CONCLUS IONS
AND

V RECOMMENDATIONS

8 9
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Conclusions_

Community College and urban Center facilities caft be used as a

staging area to provide educational services to the coinuniy

in a family centered program.

Whole familics will take part successful y in a comprehensive

program offering self-development courses and activities.

Within the confines of the individual goals which they set for

themselves, beneficial results attained by participants will

vary wIth the extent that their motivat on is sustained and

to the extent that problems at home interfere -ith their

participation.

The design of the demons ratIon proved to be effectiv1-1 in that

a significant nuMber of,participants reached or eceetled the

self -development goals which they bad s t for themselves.

Activities were an important asp_ t of the proqram for broad

educ tional impact and for reinforcing rel tions within and

between families and participants.

Participation in the project will effect individual participants

in their improved awareness of self, their dress motivation and

strengthened family relationships Also In sharpening the

educatio al and vocatIonal, aims for va i us members f the family.

Parents will participate in othet program acti ities even though

71, cann t enroll in self-development cour es Also, they will

recpgnize.the-educatior_l value of -their participation In these

activities 90



7. An unexpected outcome of the project is seen in hnumber of

participants who found employment as a result of skills training

and self-development courses. This result indicates that job

preparation leading to placement must be provided for in any

broad educational program pitched to the community.

S. The program would be replicable at other cornniuriity colleges.

The notion of family education is both ap ealing and viable.

Essential elements of the program include the following:

a dedicated and trained staff interested in the goals of the

project and in the progress of each fa ily.

b. a strong and sustained counseling suOport for individual

participants to carry them through their periods of self-doubt

c. availability of a range of courses u-seful to pa ents in

achieving their'vocational and educational goals

d. A mix of acti-Aties and courses which will utivate nd

sustain par:.n.., interest in achieving their goals.

e. a budget s fficie.nt to sustain the various aspects of the

effort.

Head Start children and their siblings will improve their

p4rformance in sch ol as a result of theirs and their parents'

participation in this ki d of fa ily education program.

ihablic assistance families are interested in and will participate

successfully in an edul tio: 1 skills prog leading to gainful

-1 yment and can become fully self-sustaini::-



82.

Par nts will attempt to surmount formidable obstacles to parti-

cipating in an educational program which they are convinced has

a value for them.

12. Withdrawal of experimental prdjects before they have had a

chance to demonstrate their worth causes disillusionment in the

community and distrust of staff working in such projects as well

as of those who might consider working in such project

Recommendations

The Family Education Pr ject should be refunded for a full till'

year period in order to further explore and test the approaches

and outcomes originally postulated.

T1e community college should have greater involvement in the

project and should facilitate parents taking courses at the

college by removing prohibitive barriers i.e. providing indivddual

courses during daytime hours without requiring full matriculation

in prog providing scholarship aids etc.

The budget for the proje t should provide a larger allocation

for tuitiork and stipends to enable parents to take courses

taliored to their interests at Other schools if n :essary.

--A -o e efficient method of-delive ing funds allocated to the

project should be devi_ed to provide money at the time it is

needed ahd in sufficient amounts to ca-- y out the project

activities.

scal.and other arrangements should be completed-before the

P _t has bEtlun in o:Aerfto assure that it will b..t conducted.



for the full period for which it i de igned.

6. The project should be replicated in other community colleges

as Part of a community outreach function to take education to

the people using this innovati and stimulating program design.
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14tJ-121-CITY COIITUNITY COLLEGE EUCJ IOAL D TONSI r ION PROJECT

NEW K IT CITY

March 313 1969

Characteristics of Families

The present 38 family salple is predominantly ger.ro, Protestant with a
parent majority born outside of New York State. Over 58:-: of the families
have a male parent in the home. In 45% of the households the father is em-
ployed. Only L. mothers are employed (approximately 10). In no cases are
both parents e.iployed. In 2 cases (over 5,) mothers are employed with P.A.
supplements. 17 families 15,s are fully supported by public assistance.

There are 48 Head Start children in the 38 family group. The parents
range in a_e from 20- 0 with an average age from infancy to 18 years.

The average family size is 5.9 with a rani.e of 2 to 12 persons per
family. The averaEe number of children per family is 4.21 with a ranF.e of
1 to 9.

Five or approximately l3 of our families -ave had some collerfe exper-
ience.
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ETHNIC GROUP

Negro
Whit e
Latin
Other

AGIOUSIR7IFF17_ _ .

Protestant
Catholic
Islam

,ivtr.7ES

36
2
0
0

30
7
1

York State 9
Other

pa H IN ROTE

'Yes
No

E7:1P1,07/Mn' INC=

Father
Army & P.A. Sup:).
Mother
Err.p. & Sup?. P.A.
Both Parents
Public Assistance

CHILD:ZEN

AGE

6 to 12
13 to 15
16 and over

T tal
T otal number o parents - 59
Mothers - 38
Fathers - 21

9 6

9

22
16

1
2
2
0

7BER OF CHIDa E

:3
50
59

5
r6-5



MULTI-CITY COMWNXPY COLTJG E EDUCATIONAL DEMONSTRATION PROJECT

N7.7 YORE CITY

ESE1JCH PLAN FOR TE BROORLYkIJOR CENTER FAMILY EDUCATION PROJECT

design arch for this project will be related to the

pecific goals of the pr ject. It must, the efore, focus upon the

hanges in the parents both on an attitudinal level and on a func-

onal level, and the changes in their children. Conceptually we

ssume that education is not limited to the class.cocm and that the

mmily member is a c nveyor of both kn_ ledge -__nd a sense of 'the value

education.

goals we will -elate ourselves to are 1) literacy voca-

ional sRills 3) changes in the family situation which make the

ly rasponsive to the educational and emotional needs of the

also anticipate th t the child in the fr ily will be

d to more central stimuli and will have the opportunity to

liscuss these activities within thcfairmily setting.

'EST0

Since we rned with the whole family's motivation to

bek continuing educational opportunity we will test the adults

attitudinal measure at three stages. First the parents will

e tested upon th ir entry into the project. They will be ret sted

t the end of six months and again -t the 'end of one year or at the

oint that they leave the project. To do this a 42 item structured

16sed ended instrument has been devised. It includes t following
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ensions:

1) The participant's perception of education and its value.

2) The availability of or access to education for the program
participant.

3) The participant concepts around child reariri

4) The partiCipant's perception of the dimensions of child-
hood eduCation.

the same three stage will collect from

ata on how he/she perceives what the program can do fo

d what aspiatio_ be/sho has for the futu

ionnaire.

icipant

interview and

U. Since we are interested in the program's inpact on the

ducational development of the young children we will itilizo the

eoperative Preschool Inventory developed by the Educati nal Testing

ervice. This was spceifically designed for the Head Start program

a ure educational development of children. This t-st will be

d for project thjldren in Head Start during the early months of

he gran cycle and again at the end of the cycle to measur- n -e-

Dent compared with a comparison group .

-In order to be able to design each paren projectcc3 cour

iregram as well as evaluate their functioning in that pr-gram,

ielected tests includ d in the Differential Aptitude Test Sen

administered to project students in regular Urban C nter

!curses. Student

..ested u

.special courses set up by the project will be

ing appropriate instruments sele t from among the fell° ngl



Vide Range Achievement Test Gates Reading Test

Ian Exam W_nd rlic T;:st Minnesota Cleri al Test. These

ts will be given at the time of enrolimetit with a re-te-t after

_oh courso is co-pleted as indicated.

TgER SOURCES OF FESEARCH DATA

_Youth-In-Action Head Start recor.s which include family data on

Head Start childr n and their parents.

Data gathered in initial project int is th the familios.

is sipp1ementcd by face sheet data to be used to create a

esographic profile of the family. Th face sheet data inch

11 of the following: 1) name sex of participant 3 al

(Latus- 4) age 5) date of bLrth 6) date of first contact 7) rumber

children 8) age of youngest child 9) age of oldest child

_schooling 11) reading level 12) job level and skill 13) cements

ffccting parents ability to participa e in the pregraitim situatio

ethnic group 15) relig on 15) housing.

Anecdo al records of staff contacts vith families designed to

how areas of movemon' Another aspect of the program which we hope

investigate relates to the misperceptions of our program families

g4 ding their views of job availability and educational

9 9

,
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far as we are elc to correct or reinforce a fami ies per cp-

what the duties and needs of a particular job or course

y are, one would cxpect. that the family would also see more

y the educational qirerncnts of their Children's course of

udy and act to improve their performance in this arca..

Evaluations of participants will be made by our own program

aff.as w 11 as by Urban Center t ach _s. These evalvations will

elude observation of both interest level sho.- and educational

ti

A running reco d will be kept of all courses taken by the

ticipant including the number essions attended and the lev 1

p rformance in such courses through com,1 tion.

UAT

orcis will be evaluated for trends and significant changes

ievernfl.t and aspirations. Also f r an objective comparison, tests

ill be made using appropriate statistical mea ures of significant

ifferencos in group averages on all objective data. & Fish t II

fi a-_t at a .05 level of nfidence) or other appropriate

Follow-up

be ade on families that leave the project. tt-is entirely

oasiblc that ecposurc to the project changes the family's patterns

nd 1 v ls of.aspira n in, ways that make-it impossible for a family

amber to remain in the project. A dropout from the program prior to

pletio -may be related to suce- ful interpre.ation of Pr_jeet goals,

employed to compare gro p diff

s mmary evaluation will be made including job level before and

leaving and comparison of 1 veisof
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UPPLEMENTARY ELATION OF T ST R3 PTh EVkLtJM ION PROCED
Tes s
I & II OUESTIONAIRE FORK A

This attitudinal cuestionaire will be administered to project

adults by the Research Director and other Project Staff in a meeting

ld at the time of their entry into the project. The same question-

naire -ill be administered to the parents by proj- t staff after

_six months and after 12 months . The Research Director will evaluate

_each questionnaire utilizing a weighting systen to ass ss par ts'

attitudes toward education child rear'ig, their perception of the

value of the project to them and their vocationaL and educational

a pirations the future (See weighting rales chart atta hed)

comparison of responses on the questionnaires administered at

'the .various stages for each adult will reflect attitudinal and

perceptual movement .

COOPERATIVE PRE-CEOI. ITTeecT.NTOPAF

This test will be administ ered in the early stages of the.

project cycle by the Educational Assistants under the supervision

of the Research Director or Counselor. A control sample similar

in size to the group being tested will be selected from among

I-lead Start children who are not in the project. The control group

will:be tested by their Head Start teachers ThO wiji be trained

byethe Research Director in administering the test. The testing

'74.11.be administered at convenient locations ie. at the Urban

Cente at Head Start Centers or at the Commu ity College. Scoring

will be done by the Research Dir.t A e-test will
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be administered at the end of the cycle which will duplicate the

iginally given as to test'subj cts, testers, and sites. The

control group or one at a similar stage in ffead Start will be

ed. Evaluation of the results of this test by the Research

rill consist a comparisri of group scores before and after

pared with the performance of the control group.

E PLACEMENT TESTING

Differential_Aptitude Test and California Readirlg_Tmt

The DAT (sections used pertain to mechanical reasoning, numerical

lity a d clerical speed and a cy) and the California h_ading

Test vocabulary and reading comprehension) are administered by the

cOunseling office to all Urban Center st dents at regist tion f

placement in courses . Those are also adininitcrcd to Proj ct part' i-

a

Vants enrollIng in regular Urban Center courses. Reteot on the

nia Reading Test is made at the end of each semester to

G progress.

b. Wide Range Arithmetic Test (Math Skills)
SRA Non-Verbal Exam (General intelligence)
Gatea Reading Test (Reading)
Wonderlic Test (General attitude)
Minnesota Clerical Test (Clerical skills)

.lppropriate tests selected from among the above tests wIlJ. be

aninistered by the Counselor at

asaigned t

time of enrollment to stadents

courses specially designed for project participants

the basic adult education course, tbe Licensed P acti al Nurse
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School preparation course and tutoring classcs Retest will be m

by the Coun -1 r -t the end of the semester to m asure prog

Othe r Sources of Research Data Evaluationb Instructors and

Evaluations of participants will be made by program staff as well

as by Utban Center teachers. Evaluation- be based on profcssion a2

taff oberservati ns from direct contacts, formal and i fo al

interviews, c un elling sessions, class situations and anecdotal

rec rdings o t contacts made by Edu ational Assistants. These

-DvaluatiorIs will include observ tion of interest level shown and

n Form B (see attached)educational achievement. A staff Evaluat

Jlas been prepared to record the e-aluations by project staff at

o ths and one year intervals. A Teacher Evaluation'Form C

e- attached) w 11 be used to record evaluations of p_ tieipants

.-)by -urban Center and project teachers.

Evalua

A comparison of reading and math grades of siblings of

Ilead Start children in the proje-t will be made as between the

beginning and the -nd of the school year. Test acores will be

cured from the ls by use of questionnaires and interview

th teachers and/or counselors. A simple comparison of appropria

scores will be made to determine whether there are

any significant dfferences in the school performance of the siblings

group avera

107
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which may be attributed to the overall effect_ of their partLaipatio n

in the p -ject. Teacher evalu tion Forms D and E attachod vial be

'-used in gathering information on school performance of the individual

ehildren.

Follow up research will be conducted on families who lave com-

pleted their cycle in the program. This ill consist of the follow

re ies

Information will be gathered on the extent to which parents

ntinue courses in scho ls or any cha_ges in employment or

Alpgrading in employm _t, A summary -f this inf_rmation-wtla be

,pl.r.esented with appropriat- conients regarding any significant obanges

.The Assistant Proje t _i--ctor, CoMmunity Liaison, Coasc1or,

.alnd Educational Assistants will cooperate in the gatherig cf

Toal- --up data. This data will be coll -ted in visits to schools,

homes employers, and by use of the mails.

Head Sta-t Children in Famili s

e proposal has suggested that work with -he pare_t

have an effect upon the children in terms of their readtncss for

School and pre umably their functioni

been indicated, we will be using a Pro- chool Inventory to test tile:
readiness for school of the children of parents in our progran,

T e children will be compared with a group of Head Start Obildrea

o2_ As has already



During the _chow-up pthase

h our children and the con

ntory testing. Thas review

academic work as w,e11 as his/
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quEsTIOLINAIRE FORM A

ADDRESS

DM'E

VaikU#41

470 VANDERBILT AVENUE
BROOK:LIT, NEW YORK -11238

ing is a list of statezents which people have about various subjects. For
aent circle whether you personnally, STRONGLY AGREE, AGREE SUSITRAT, ARE
DISAGREE SOKEWEAT OR STRONGLY IUSAGREE WITH THE STATEMT.

STRONGIZC

AGREE
AGM
SOMEAT

UNCERTAIN DISAGREE
SCIEWHAT

STROITC

DISAR
_.,

eople ith money can go to
C.

SA AS UN DS SD

world it 's not vhat you know
ow

SA AS UN DS SD

a tell how rauch a person. :knows
a he ta3ks.

SA AS tIN D8 SD

s can't do much to aa1zc siirc.
children finish h' hool.

SA AZ UN DS SD

are going to get ahead you have
a u- some of the things you_ want.

SA

SA

IS UN DS SD

Ld will finish college. AS UN DS SD

iildreri are school it is
mt to see to it that they d_
iework._

SA DS SD

5 should force their children to
Lr horiework even if they have to
mi.

SA AS UN DS SD

children to museums earl heap
) well in school.

SA AS UN DS SD

.en ha-P: to be nagged if they
)ing to learn.

SA AS UN DS SD

ad wil...= finish high school SA AS UN DS SD

,en lua-2,1 what they need in
1. and parents can't do imch

them SA AS T DS SD



EON=
., G1E

AGREE
SCMEDIHAT

CERTAIN DISA REE
CMEWITAT

STRONG3
DISAGR1

r, The trouble with co)iee is tha you
It go because tuton cos s too

--4cluch.
SA AS UN US SD

Mother should get bo from the
library for their- chi' n.

SA AS UN US SD

C-If you expect children to listen to
you have to be strict. Just-talld.ng to then is not eno h.

SA AS UN DS SD

,

1. at :they teach you in ool does no
; help in getting the jobs that are

el d.

$A ,. AS UN- DS SD

Tho best way to got your hild to not
be fraid is -to ma1 litri do things
he is afraid

SA AS UN DS SD

, L

,

: Taking a child. to a park can help him
learn.

SA AS UN DS SD

,Exporience on a job is TAore important
ban how Ear you went in school.

UN DS SD

-Parents should -make children do their
1. homework.

SA 3 UN DS SD

Only rich kids /can get a good
education.

SA DS SD

-Mothers should take their children to
use at least twice a y SA AS DS SD

cliiJ4 can get any land of job he
wants if he ots a ood education-

SA AS UN DS SD

,

A parent should never give in to a
child.

SA AS tIN DU SD

Children should obey their parents
because they are arents.

SA AS UN DS SD

A parent abr. LOA spend as much five ac
Lacasl.b7:2qin his (or her chil.,

SA ° SD

Fear is thc uost way to control r:.
, ebuid.

SA AS TIN DS SD

--,ers do work on theToo 'zany a_
e.

SA 1IN DS SD



E

G -AGEE
0

U10EETA11 bISkOEE
01041-1AI

Mai .

MAGRI
-- ----

-'' t teachers don't eare about the
-,-Children the-are teachin-.

BA
,

AS UN EG SD

lemt teadhers do not understand their
ils.:

SA AS UN DS SD

'Teachers expect too rauch of the
students.

BA AS UN - SD

"Misoipli - in soo] should be
:rieter.

SA AS UN DS SD

_-e students are just naturally
tthborn,_

SA AS UN EG SD

.2, Students should not be allowed to
disa.ree with t e teacher.

DS SD

Edlication ip no help in settimg a job
tod ---

SA AS UN

2-bimt ypung people are get ids too
u-ch education.

SA IS UN DS SD

Sdhool training is of little help in.
......_____:ifLL2the,obie,raeetijms_of real life.

:..IEducation is nme valuable than most

SA AS

-_

UN DS SD

--- _

,is DS SD

---Ee2P.Ie-'-qlt-AI---------

'-,blore voney should be spent on
-Y education.

SA DS SD

-------

Parents expect too much from their
ildren

BA JiB UN DS SD

Parents worry too Muth about the
friends their children have.

SA AS TiN DS SD

The more hoMework a ech-01 givis the
noore_a dbild will learn_

BA AS tIN DS SD

This progrz, wtl3. help rae

10 or 15 ' I expect to be doing working: what k"



EVALUATION SHE T

_the space below Please evaluat-e the Pamil
t aspects of the program did you consider

'here any invaluable aspects? What changes,
ggest for thi next cycle? How has this exp

assisted or benefited you and your family?

113

Education Proje
valuable? Were
if any, would you
erience (program)



COLLEGE
TRATION PROJECT

STATE
MBAS CEITTER IbT B

coDING irsmontean FORM

YORK

T SCALE
LINES TOTAL
I-VI

IM 32

ITEM 26 1TE

'BM ITEm 41

1TEm 1



12 I CT2Y CONDEJNITY COLLEGE
EDUCATIONAL- Lir.elO1TSTR:4 ION PROJE
Sr ATE ITNTIVERSITY OF NEW YORK

QUEST IONMAIR.E

ITC3AN OENTtR DJ BROOKLYN
17O-VANDER'3II2 AVENUE-
BROOKLYN, NEW YORk- 11238

VALUE ASSIGnI0 TO ESPO1'TSES

IOIT DDIS ION STRONGLY ..k0FLEE

0 S %Vila ITNCERFAIN SOWHi DISAGREE
DISQREE STRONGLY

5

4

17

19

20

5

21



QuEsriou
DIEN

STROICIA AGREE;

22

DISAGREE STRONGUY
k FOIE SOMENHZ UNCEAIN SOMEWHAT DISAGREE

CI

9

tti

-

QE

STM301

EL

CR
CE

UnENSION

Educational Access
Educational Perception and Value
Child R:aarin (Parental Control)
Child's Education

116



rjruLT I-car COIVIUNZT Y COLLEGE E
EDUCAT DErONST RAT ION paecTscr

ib

STATE UNIVII3S Y OF NEW YO
URIICN CEA ER IN BROCYLYN

MAMA A F

ri of Mean V

EDUCAT ION- VALUE OF
AVAILABTh1 Y TilpLiCATrati

HILL CHILD
KOUCAT ION T orALNG
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34ULT I Cry carmuur I COLLEGE
EDUCA'T IONAL DEttiNsr EAT ION PROJECI

MST IONNAIRE A I CORRECT ED T CT AILS

D 1ST RT BEN ION OF 19AN rius- OF RESTON

MUM ION VALUE OF CHrLD
ATAIIA3ILIT r EDtJGP.T ION REARING

CHILD
T

14.25-4,149

-3.74

.3 25-3.49

2

002.24

T:1.75-1099



1ILT I - CIT r CCK4UNZe Y COLLEGE
EDITCAT TONAL DEMONST RAT ID It PR 0_ J Ecr

E tivrmsrry OF ItIEN YORK
-URBAN .-C ETTIER-,-.1-N-BROOKLYN--- -

QUESrIONNAIRE A - FIRST T EST

by Adult Pro -cc ct Fait ic oant s

Education Avai1abi1it

F

VDlues





--MULT Icr-TY COMUNIrY COLLEGE
ISLUGATIONALDEZIONSERATION 13Re CT

:QtJE& ION 143

URBAN CENrER BROOKI-IN

This Proc7rn1 helD me in

10 1) Job Achievenen

5 2) EdUcational Achieve ent .5. & belov)

5 3) ii ollege or Prof. school)

3 it) Self Understanding

2 5) Help my children -with their edu etion

6) Other (generalities or s e fic course

6 7) 1 & 2 or 1 & 3

8) 2&5or3&5

3 9) 1 & 5

10) 4 et 5

2 11) No an

N-45



Orr-COMMUN2TOOLLEGE-
--.- EDUCATI0NAL DFMONSTRNfION Pqn var

srArE UNIV7,RBITY OF NEW !OM
URBAN CUTER IN BROOKLYN

...1L10._215_/221-Lexce_ to be working at

11 Nur ery or hospital work

10 Office Work

5 Educational or social work

5 Business or other Professional

1 1 or another of above

3 1 of above or other ot listed

4 Othe

3 No answer

2 Uncertain

Nat working

Watching child- n come out of college



XITI-CITY COMMUNITY COLLEGE STATE UNIVERSITY OF NEW YORK

lEDUCATIONAL DEMONSTRATION PROJECT URBAN CENTER IN BROOKLYN .

IYTERPRETIVE

RESEARCH ANALYSIS OF QUESTIONNAIRE FORM A

Most parents in the group felt thet a college education is available to
_both parsons with money and to those without money. 86% felt that poor as
well as rich kids can get a good education, but there is lesser agreement
:that money does not effect whether or not you go to college (15 out of 45
:feel that the trouble with college is that you can't go because tuition
costs too much while 21 disagree). Further despite their positive state-
,
,ments about the availability of education, the parent group has some doubt
allout their ability to affect whether their children will finish college
(14 feel they will, 29 are uncertain, end 2 feel they will not). Similiarly
while 26 feel their children will finish high school, 19 are uncertain.
When asked directly if they could make sure their children finished high
school 28 felt they could, 8 were uncertain and 9 felt they could not.

These views may represent a questioning on the part of the parent group
'of the value of education or an indication of their feeling unable to affect
:their childrs,n's cducation in the high school. years. 24 parents felt that
=school helped prepare their children for available jobs. 6 were uncertain
'and.15 felt that "what is taught in school does not help in getting the jobs
that-are around". Further18 felt that experience on a job is more im-

-portant than how far you go'in school, 6 were uncertain and 21 parents dis-
agreed with this view. Similarly 19 parents felt that in this world it's
-not what you know but who you know, while 24 disagree' with that view and 2
----
,are uncertain. The views expressed by the parents may, on the other hand
represent their oast experiences end be in the process of,change. Evi-
dence for this view may be found in the fact that 32 parents feel that
their child "can get any kind of ob he wants if he gets a good education".
,6'remain uncertain and only 7 disagree with the stntement. Furthermore, 37
iteel that education can help in getting a job today while only 8 feel it
ds-of no help. Thus one focus of the Family Education Project is to rein-
J'caTe these parents' views and help them thru developing themselves educe-
tTenally become even more aware of the part that they can play in their

_

Echildren's educational processes. Certainly while 39 out of the 45 perents
telt that more money should be spent on education, they tended to see their
Niews of education as different from the generally held views. 41 out of
115 parents strongly agreed with the statement that education is more valu-
,

able than most people think. The remaining four also aureed, only to a
Clesser extent. These parents seem furtIner to feel thnt to get ahead, they
will have togive up some of the things they want (36 agree, 6 disagree,
,and 3 are uncertain).



Again though there is an indication that for some parents the world
of education is linked to employment but divorced from other areas. 11
felt that school troining is of little help in meeting the problems of
Preal life". Another 5 were uncertain as to'its value. Thus another
task of the project is defined in terms of the need to help parents see
the value of education to everyday life.

Part of the relating of real life to education is an awareness of
the value of exposing ones children to a broad range of stimuli. Our
parent group has articulated an awareness of this. 39 felt that taking
children to museums could help c'dldren do well in school, 4 were uncer-
tain, and12 disagreed. Thus 36 also feel taking a child to the park will
help and 42 stete that a mother should get books from the library for
their children. In a summorequestion 37 parents saw the parents as im-
portant in helping their children learn what they need in school, 2 were
uncertain and 6 did not feel parents can help their children learn in
school.

In v ew of this constellation tho question then arises how do par-
ents see the parent child relationship and particularly discipline. As
one might anticipate most porents tended to see their relationship to
their child in structured disciplinary terms. 41 felt that their children
should obey them because they are the ecrents. 22 felt a parent should
never give in to a child (4 were uncertein and 19 disagreed). bimilarly
34-iEreed that "if you ex:ect your children to listen to you, you have to
be strict." Just talking to them is not enough (1 was uncertain and 10
disagreed) and 39 felt discipline in the schools should be more strict.
However, despite the parents more rigid views 28 did feel that children
Should be Permitted to disagree with their teechers (12 disagreed and 5

-

were uncertain). Needless to say this is an interesting contrast with
their feeline that a ehild should obey parents because they are parents
thus implying that the same permission to disaLree does not exist at home.
For example 45 feel it is important to see that their children do their
homework. 29 of the 45 said, however, that they should te made to do
their homework even if they have to hit them. Though this may be a func-
tion of a common parent view that the amount of homework is directly
proportional to what a child learns 26 agree with this, 3 are uncertain
Amld only 16 disagree.)

t is worthly of consideration that many of these parents have a
hevative evaluation of teachers. 9 parents felt that too many teachers
do ether work on the side. Another 24 Neve unsure e feel thet often



being "unsure is a migative comment) and only 12 disagreed. This negative
.evoluation is found in all questions relating to teachers. It is least
eVident in a question which nsks if teachers expect too much ef students.

:-Here 11 agree0 10 are uncertain and 24 disagree. This finding may pees-
"ibly be a function of the parents high discipline rating commented on
:above. 23 perents feel that most

. teachers do not understand their pupils.
8'are uncertain and only 14 disagree. Even more merTtive is the fact thrA
-23 parents feel that "most teachers _d_pritt _care about the children they are
teaching." 18 disagree with this statement end 4 are uncertain. Thus
anether goal of the Family Educetion Project is to help the parents better
Ainderstand-the problems faced by the teachers and currently to counteract
the possible effects of the school strike which took place in New York
-.City. We feel thet one of the goals should be to help these earents.re-
l-late more actively to the teachers; and it is hoped that the learning
'process in which the pernnts are engaged will serve this end.

signed) MICHAEL PHnLIPS
RESTARCHER
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MULT I CU Y COMUNITY COLLEGE
EDUCATIONAL DEMONSTRATION PROJECT

STATE UNIVERSITY OF NEW 'YORK
uRni,N CENCER IN DROVLYN

QuTzT IONNATHE A (II)

Frequencies of spcnscs to Stoternents by Adult Pz1 icipation

# EDUC1U ION1LL AVAILABILITY 1,/3

21 12

VALUE OF EDUWEIOtx

16

11

26

15 15

13

7 7

11 15

39

0

0 1
33

CHILD FL,ARING

12 20

0 0 17 215-7 11 13
15 13
17 7 7 7
22

20

257-15
1

0 0

12 21
6 27

1 3 2
2



EM MILD REARING 11-

1 2 5 4

12 1 2 28

7 31

17 18

20 36

34 7 10 17

4 1)4 10
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MULT I UT Y Con4ory COLL 'ME ST id' '.2] UN IVS' aSrc Y OF NEW YORK
EDUCAT IONAL DTPONSV3AT ION Par' Ear URRAN oTERER IN PROC. ny-N

QUEST IONNAIE A SE 0 D TEST )
D I sr RIBITT ION OF W:AN VALUES

---E5UTT ION
AVAILASILU' Y EDUCATION

CHILD H L
REARING EDUCAT ION T OT AL

5.00

4.75-4 99

4.50-4.74

4.25-4 49

4.0o-4.24

3.75-3.99

.50-3.74

.25-3.49

3.0o-3.a4

2.75-2.99

2.50-2.74

25-2 49

2.00-2 24

1 7 1.99

5

0
7

4

7

2

10

2

12 11

0

2 0

39 39
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QUESrION 43

uTHIS PROGRAM ',,1ILL HELP ME INff

WATARION I rEslION II

10 8

5 5

5 1

1. Job Achieve ent

2. Educational Achievement (HS 3c Below

3. = Educational Achievement (College
or Prof,

3 1 4 Self Understanding

2 2 5. Help Children with their Education

4 4 6. Other (Generalities or specific
course

6 4 7. 1 2 or 1 & 3

4 2 8, 2 5 or 3 & 5

3 3 9. 1 e, 5

1 10. 4 & 5

8 11. No answer

ii=45 1-39
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MULTI CITY Comm-Ey L '3DUCZIONAL DEMOIAsTRATION

QT- TION 44

r-

QUESTION I

"IN 10=15

QUESTION II

YEARS I 'EXPECT TO BE 7A.TORKING AT"

11 9 1. Nursin or HoSpital wo k

LU 0 2. Office 'work

5 1 3. Educational or Social Work

5 L. L. Bu iness or other Profession

1 1 5. 1 or another of above

3 1 6. 1 of above + other (not listed)

5 3 7. Other

2 3 8. Uncertain

11 9. No answer

N=45 IN139
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MILT I CITY CormirNITY COLLEGE
EDUCATIONAL DDIONSTRAT ION PROJECT

Frequenc ies 2 S

IT

SPATE UNIVSITY OF NEW YORK
URBAN cwrER IN BrrOKLYN

QUT IONiTATE A T HIJJ TECr

onses to Statements by Adult Rarticioants_ _

EDUCAT IONAL A VA ILA BE, Y N=4 ca es

15 2 2.5
15 20

6 1 3 25 7 16
14

13 12 4 6 16
21 2 I 1 13 22

2
VALUE OF EDUCATION

21

2 12

11

13

13

15 8

0 1 3

29 17

21

1

32

35

20 1

21

4 1

36

7

4 30

5 35

16 21

0 2 40

9 0 7 35

CHILD MARI NG

5 16

7

0

20
1--ET

2

-27

18 24
7 15

2 10 16 7 13
1 1 12 27

_

! 1 -7 3
21
2

7
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moITI-orrY co uNITY COLLEGE EDUCiT INAL DEMONSTAT ION

April 7, 1969

ELG211_1(221 Envent.

The followinp tables present the test scores of all of the

Head Start children tested in relation to the Fomi.V Education

Project. The total number is 141 chiliren.

The first table presents the distribution of total sco

according to percentiles for the lo,er class g.oup. For further

explanation of percentile scores please see Pr -School Inventory

directions for Administering and Scoring and Technical Report.

The following tibles show the distribut1ori of scores for

the four subtests.

As it can be noted by an examination of the distributions,

this group of children did considerably better than the group

norms on which the pe centilas are based.



RULTI-CEY commummy COLLEGE STATE UNIVRSITY OF NEW YORK
EDUCATIONAL DEMONSTRATION PRO Eur URBO CENDER IN BROOKLYN

PRESCHOOL INV= RY FIRSP TEar

CHM -IA USED FOR SELECr 10h OF CONTBOL SAMPLE

A control sample of 37 Head Start children was chosen from
among the 104 children who were tested along wi h the Project
children.

The control sample was matched as closely as possible to
the project sample in terms of age and sex and total score on
the test. We were able to match the mean raw score exoctly.
The, only exception made in the Matching was in substitutirth a
boy for a girl in the 3 yr 1 mo. to 3 yr. 6 mo. categery
cause of the small number of children available in this category.



T CI' ALS

PERLANI ILE FRTQUENCY
PSRCENT AGE

DIST MIR TON
C- 4. PERO FR AGE

DIST HITT ION_

20 34.18 14.1895
90 13 9.22 23.43
85 9 6.38 29.78
80 11 7.80 37.58
75 114 9.93 47.51
70 6 11.26 51.77
65 9 6.38 58.15
60 10 7.09 65.24
55 10 7.09 72.33
50. 5 3.55 75.88
145. 9 6.38 82.26
40 2 1.42 83,68
35 5 3.55 87.23
30 5 3.55 90.78
25 0 0 90.78
20 2 1,42 92.20
15 2 1.42 93.(62
10 2 1,42 95.04

5 3 2.13 97.17'
0 4 2.84 100.00



(A) PER,ONAL

E

SOCIAL RESEENSIVENESS

PERCEff:xGE
Dia RI BUT-ION--

P'''ROst,tr AGE
=D ISE111 BUT ION

95 52 36.88 36.88
90 9 6.38 43.26
65 4 2.84 46.10
80 2 1.42 47.52
75 14 9.93 57.45
70 12 8.51 65.96
65 8 5.67 71.63
60 11 7. CO 79.43
55 0 0 79.43
So 6 4.26 83.69
45 4 2.84 86.53
40 3 2.13 68.64
35 3 2.13 90.79
30 1 0.7 91.49
25 4 2.84 94.33
20 0.7 95.03
15 0.7 95.73
10 0 OD 95.73
5 2.84 98.57
0 2 1.42 99.99



B ASSOCIATIVE VOCABULARY

PERCENTILE

95
90
85 ,

80

75
70
65
60

55
5o

45
140

35
30
25

15
lo

5
0

FREQUENCY
PE/CENT AGE CUM. PERCENTAGE
DISTRIBUTION DisTRIBurIoN

44 31.20
9 6.38

15 lo.64
16 11.35
6 4.26

13 9.22
1 0.07
1 0.07
3 2.13

31.20
37.58
48.22
59.57
63.83
73.05
73.75
74.45
76.58

9 6.38 82.96
o 82.96
7 4.96 87.92
o 87.92
4 2.84 90.76
o 90.76
3 2.13 92.89
5 3.55 96.44
o 916J1)1

3 2.13 98.57
2 1.42 99.99



PERCENTILE

coNCEET Ac VAT ION - T JERICAL

pERcENTAGE CM. PERCENTAGE
Mon/Cy Disr RIBur ION DISTRIBUT IoN

95
y0
85
80

75
70
65
60

11
18

1

21
7

8

8

lo

7.80
12.76
0.07
14.89

4.96
5.67
5.67

7.09

7.80
20.56
21.26

36.15
41.11
46.78
52.45

59.54
55 9.22 68.76
50 68.76
45 11 7.80 76.56
40 9 6.38 82.94
35 4 2.84 85.78
30 0 85.78
25 3 2.13 87.91
20 2 1.42 89.33is 5 3.55 928
lo 4 2.84 95,72
5 2 =

1.42
0 4 2.84 99.98
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C CONCEPT A
2

IVATIONSENSORY

PERCENrAGE
PERCENTILE FREQUENCY DisraiBurIoN ctmI. REQUENCY

95
90
85
80

75
70

55
60
65

So
45
40
35
30
25
20
15
Io

5
co

12 8.51
9 6.38
5 3.55
9 6.38
o o

lo 7.09
14 9.93
15 10.6
12 18.54
1 0.07
6 4.26

12 8.51
9 6.38

4 2.84

5 3.55
1 0.07

7 4.96
1 0.07

4 2.84

5 3.55

114188.854914

t.P1;
31.91

It..

61.69
65.95

L"I.8T

P.g
87.93
92.89

93.59
96.43

100.00



LEI-C/CY COMMUNITY COLLEGE STATE UNIVERS= OF NEW YORK
EDUCATIONAL DEMONSTRATION PROJECT URBAN CENTER IN BROOKLYN

PRE-SCHOOL INVENTORY

TET SCORES

FiRar TEST

Personal - Social Resoonses Pro ect Control Sarnpie

Mean
Median
Mode

17.54
19
20

18.24
18

18 20 22

Associative Vocabulary

Mean
Median
Mode

9.35
11
14

9.84
11
11

_ Conce Activat' n - Numbrical

Mean
Median
Mode

8.08
8
8

7.22
8
8

32 Concept Activation - Senso

Mean
Median
Mce

10.92
12
12

10.59
12
12

C ot al

Mean
Median
Mode

45.89
52
52, 53, 58

45.89
50
52

Tanuary 1969



'11!4ITY,COMMUNITY COLDRGE
EOUCATIONAL-2DEMONSTRATION PROJECT
t*?!!TE UNIVERSITY, OF NEW YORK

A

URBAN CENTER IN BROOKLYN
470 VAIMERBILT AVENUE
BROOKLYN, NEW YORK 11238

STAFF EVALUATION-FORM B
_

.

Title

Ale in -erest level of this -rtici--nt?'

44,

7,7 does he/she wigh to be in the pro ect?

si.dgms

at problems has she had/does she have in-b ing-able to participate
continue to participate) in the project?

Have You noticed any chan e in participant's dress or behavior ,

since entering the projec

gaLHparticipant expressed any worries about how he/She is doing
in::her-cOUrse.work? If participant bas, what did he she say?

rticipant cur ently using newly acquired skills? If so
how.)



TI C ITY COMMTNI TY COLLEGE
7CATIOThL DEMONS TRAT I ON PROJECT

ii2is UNIVERSITY OF NEW YORK

chool

TEACHER :

ER IN BROO
470 VANDERBILT AVENUE
BROOKLYN, NEW YORK 11238

AL TION-FORN C

T-- cher n

ias studen interes evel?

as he/she able to handle the work?

he she conscientious in doing hisiher rk?

at'acade ic deficiencies, if any, did you note?

dho/she comple e the course successfully? (If not please
ate why not)



MULTI-CITY COMBUNITY COLLEGE
EDUCATIONAL DEMONSTRATION PROJECT
STATE UNIVERSITY OF NEW YORK

School_

TEACHER EVAL

URBAN CEN'ER IN BROOKLYN
470 VANDERB LT AVENUE
BROOKIAPN, NEW YORK 11238

ATIO FO

Date

..,Student's name Age _ClasS_

,131.easei.use .the general class level when judging where to place
.the-::particular student in the following areas.

Is this student

average above average

Is this student's performance level below average

interest level below average

average ,above average

What if any outstanding academic abilities does this:Chi-1dr
show?

at if any outstanding academic d@ficienciss have you
noted?

Most recent reading score Date

Most recent math score

Comments

Teacher's name

Date

Counseloes -name

43



wym CITY COMMUNITY COLTmGE
EDUCATIONAL DEMONSTRATION PROJECT
STATE UNIVERSITY OF NEW YORK_

School
W4

giudent

FOLLO T _CHER

URBAN C NTER IN BROOKLYN -=

470 VANDERBILT AVENUE
BROOKLYN, NEW YORK 11238

VALUATION FORM E

Da e

Plea e use the general class level when judging where to place t
particular student in the following areas.

. In the current term has the perk6rniance level of this student
improved less than other children the same as
other children ,more than other chi dren

2. In the current term has the interest
improved less than other children
children _ more than other

level of this student
, the same as other

chi:Wien

What if any outstanding academic abiliti
show?

does this child

at if any outstanding academic deficiencies have you noted?

Most

centreading score'

ecent math_

,

Teacher name

core

oUnSelor's name



COLLEGE EDLTCATIOgAL DEMONSTRATION PROJECT

BASIC-ADULT EDUCATION CLA

LNPIVIPUAL EDUCATIO

C CLASS

EDUCATIONAL ACHZVEMENT LEVEL (i.e; completed 6th grade etc.)

.NG SCORE

SCORE

-CTIVE-IN B.A.E. CLASS:

OGRBSS NOTES:

..07B R COURSES:

END CYCLE



EVALUATIOU SHEET

n the space below please evaluate the Family Education Pro3ect.
at aspects of the program did you consider valuable? Mere
ere any invaluable aspects? Nhat changes, if any, would you

suggest for the next cycle? How has this experience (program)
;assisted or benefited you and your family?
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-dry COMNtINflY COLLEGE EDUCATIONAL DgoNsr ION PROJECr

NEW YORK CITY

Curicu1um Desi n AdU.

April l 1969

oUs e

=The followirir describes a curriculum design for class in basic adult
'clucatiOn for participants in the Family Education Proje

Accordint to most rule books before one desc 'bes a program ond must
-trst describe its population. We have found it necessary to describe our

latioa from two viewpoints; first from the point of attitudes anda .and seCond-statistically.

Ourpopulation has eith r failed in or reji;ated education when it was
reientbd-to them in the past. This same population also hos family
spunsibilities of a personal and financial nature and often anticipates
ilure.

Adult bo c-education= classes are currently planned for twenty-four
dults. EVeryone in the program was tested in both reading and math.idividual test scores were so widly distributed thA averages were wortb-
aSS anoranges were used instzed. i.e.

Reading - high of 12.4 to basic illitera
Math - high of 8.5 to basic illiteracy
(for test breakdown see table I)

One goal in our ororrem is a change in attitude toward education.
iiiiapproach being used is simple: small classes, individualized atten-
Lon'

) cOmplete flexibility. In the classroom we deal with academic
ial and the probl6ms of learning. When we find an approach to learn-
isn't working we discard it and through working with our students
ii-fY a more successful approach.

facilitate achievement of academic aims, class s ze hs been
xecVand clopses are divided into 3 groups i.e. high school equiva-,

Pq'-exam_preparation, basic education and literacy. (See tables II



Curriculum Design

Here we are aiming for a reading level o 4.0. To accomplish
this we emphasize reading skills. The goal is practical,
functional literacy, an ability to comprenend oil the printed
matter received, to deil-With merchants, to read the daily
,paper, to recognize and take advantage of sales do compari-
son shopping and tobe able to function suceessfully in the
community.

sic Educations We are dealing with a E:roup of students with test
scores in reading of 5.0 to 8.0. Accordingly we are attempt-
inf.: to improve skills in reading, math and english usage so
that participants can begin preparation for the high school
equivalency (0ED Diploma) or licensed practical nursing exam,
telephone company exam etc.

and Nursini P- :am: All participants have reading scores above
_O. 'Everyone in this group has voiced a desire to tke either
the general.equivalency diploMa test or the exam for admission'
to.an.LPN program.

Another underlying goal is to help the parents to help their
children learn. Parents may bring subject matter to class
that they iant explained or discussed by the class. This sub-
-iect matter could include their children's homework current
vents or-information secured in field tripe.

ElITALS:

In selecting our materials we tried to keep in mind the wide
nge in abilities and interests. 'Ae also tried to provide enough variety

er to avoid boredom. One difficult problem was that of getting
naterial that was sufficiently basic in content yet appropriate for adults.
)11ten this SS impossible so a great deal of mimeoFraohed material is used

a-UpiabMent te-the-felloWing material.

ITERACY CLASSES

-0 Behavior aesearch Laboratory -This source provides a programmed
'reeding series (Vol .1-20) with supelementary readers. Pro-

. .grammed introduction to reading, etreseing phonics and reinfo c-
ing sequential development of .reading skills.

.Pollette Comoany SYMMS FeR SUCCESS
A two vol. comp ete literacy deries developing reading, writing
and basic math.

Grolier Company READING. ATTATIMENT sysrEms
This kit develops word attack ski is, vocabulary, and compre-
hension. Graded from 2.0 to 4.5.



ION CLASSES AD P

April 11 1969

TION FDR HIGH SC1OOL GED EXAM

Science Research Association - READING LABORATORIES 2A
(Applies also -to literacy progr7S-MT---
This kit sequentially develops vocabul
comprehension skills.

attack,

TUT OF ARITHMETIC BLUE BDOK OF
rN aviaw boo S in ma : tI1tt1CS covering t e range
rom basic arithmetic through basic algebra. Those sources

are used in both basic education and GED preparation.

EVERY READER SERIES - 'Webster Publishing Company
Adapted Classics - Scatt-Forsmen Publisher
Falcon Books Ndble & Noble

A small library has been sole ted to meet individual interest
and reading 1,1vele. In addition to the above a variety of
books have bezn acquired to fit individual-interests and
reading levels. Th.F,se are appropriate for use in both GED
and basic education for an individualized reading program.

Science Research Association - READING FOR UNDERSTANDING
This kit is used in both GED ana-TignMTER17173-76Fove
reading-comprehension.

Portal Press - READING KIT I & E H Y I
Theselcits are us both G n IC EDUCATION for
development of vocabulary and reading comprehension skills.

-

7. job Corps ADVAN ED GE
programmed series
for the GED exam

RAL IT ION PROGRAM - This is a
prepc!re students

All students have been supplied with a dictionaxr and a thesaurus. All
pED students have Arco High School Equivalency Diploma Tests books, Vol.
1,primrry level, Vol. II secondary lvel We have found that:the Arco
;Taterial is inappropriate for use with our classes because the level of
difficulty is beyond that of the general level of our adult group return-
ing to school after being away many years. Also, participants find these
matcria1 uomotivatine and unimaginative in approlch. We have found that
the variety of materials outlined above works Lost with our participants.



upthi-CITY COMNITY COLLEGE
kOUCATIONAL DPIONSTRATION PROJECC

SCHEDULE OF CLAS

L. BurrowS
S. Harris
M. Sirmlions
H. Smith
G. Harris
E. McCullough
D. Edwards
S. Faison

Napoleon
IC. Coleman

t chell

STATE LINIVT,RSITY OF NEW YO
URBAN CENTER IN BROOKLYN

1969 THROUGH JUNE 30 1969

TABLE IT

Mon, gednesday, Friday
9: 30 - 11:30 Room 1006

12:00 - 1:00 Room 1005

Tuesdays, Thursdays
9:30 - 11:30 Room 1005

12:00 - 1:00 Room 1006

W. Coleman
C. Gooden.-
E. Welcome
W. M. _Dukes
J. Morrell
T. Li4ingston
M. McCrakin
D. Bullock_
M. Dukes
E. De Walt
J. Dukes

Monday, Wednesday, Friday
9 : 30 - 11:30 Room 1005

1200 - 1:00 Room 1006

Tuesday, Thursday
9:30 - 11:30 Room 1006

12:00 1:00 Room 1005
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MULTI-CITY COMMUNITY COLLEGE
EDUCATIONAL DENIONSITLAT ION PROJECr

UNIII-ERSITY OF DIEW 10R1
CF,NrE-R IN TROOKLYN

SCHEDULE OF CLASS GRIM 10 1968 - MIRO 30 1969

TA ELE III

Monday - Friday--
9:00 - 10:100

ucation Monday - Fitday
10:00 11:30

I-1-4h School G 11:35 - 1:00

eracy
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rourI cm- COgMUNITY COLLEGE
MUCATIONAL DEMONSTRATION FROJEOT

PARTICIPATE EWROLL.Tqlfr IN COURSS -

I. URBAN CENrER COURSES

NKME PROGRAM

EildrLd Singleton

Sallie Porter

Office Skills

UNIVERSM OF I'M YORE
CEIMER IN BROOKLTN

1968

CCUBSES

Business Reading Inp.
Business English
Business gachines
Business Math
Office Practice
Typing - Manual

C011ege i.dapter I Study Skills
English
Math

Joan Mitchell Office Skills

Barbara Henderson

Verna Rail

Reading Improvement
Business EnF,lish
Business Machines
Office Practice
Tygng
Business Math

Office_Skills Rpading Imorovement
Business Machines
Pasiness Math
Office Yractice
Manual -Typing
Business En31ish

0 fice Skills

e McCracken Office Skills

Louise

She Faison

Office Skills

Office Skills

Reading Improvement
Business English
Business Machines
Office Practice

ypinE
Business Nath

Business Reading Imp.
Business English
Business Machines
Pasiness Meth
TyTim7 Nenual

Reading Improvement
Business Enzlish
Business Machines
Office Practices
7yping
Business Math

Ruzlish
Office Pra ices
Typing



NANE

Chr stins Churchill

EROGRAM

Office Skills

Katherine Dawson Office Skills

Willie ?Tae Dukes Office Skills

Fredrena Ettlock 0 ice Skills

Betty Lyons

Sheila Harris

Geneva Harris

Pear ine Ridley

Office Skills

Office Skills

Office Skills

Office Skills

COURSES

Reading Improvement
Business English
Buginess Machines
Office Practice
Typing
Business Math

Reading Inprovernent
Business "Machines
Office Practice
Business Enf,lish
ManualTyping

'Business Math

Business Reading Imp
Business Bnglish
Business Machines
Business Math
Typing

Reading lavrovement
Business English
Business machines
Office,Fractice
Typing
BusinessKath

Reading Improvement
-Business-English
Business &chines
Office Practice
Typing

Readin3 Improvement
Business English
Business Machines
Office practice
TY:ping

Readim aprovement
Business English
Business Machines
Office Practice
Typing

Reading Improvement
Business English
Business Machines
Office Practice
Typing



NA.ME FROGRAn COURSES

Verna Hall Office Skills

Henry Smith BER

Total in Urban Center Courses 18

154

Reading Improvement
Business Enslish
Business Machines
Office Practice
TIping

Machine Repair
_siness Lannage

Business Math
Machines Laboratory



PART ICIPANT ENROWtT IN CC

sic Adult Education Coul

Preprat ion for Examination in Lic

FAME

Helen Napoleon
William Napoleon
Cecilia Gooden
Eva De Walt
Elizabeth Keene
Sherryl Faison
Janette Morrell

September 1968

nsed Pre

Preparation for Hi h School Equivalerayi2H512a

NAME

Katie Coleman
Suzie Fuller
Thelma Livingston
Geneva Harris
Eva McCullough

sin

Ester Welcome
Sherryl Faison

Total in Basic Adult Education Cou 14

III. NEW YORK cirY COMMUNITY COLLEGE

WANE PROGRAM. COURSES

F _d Harris Mechanical Technology Independent Processes

Emma Spencer

Evelyn Crockett

Amy Alexander

Child Care Elements of Sociology

Child Care Elements of Sociology

College Adapter Intermediate Spanish
Plane Geometry

Total in Comrniity C6' ege Courses - L.

OTHER SCHOOLS

East NeW York Vocatjonal Hi h School

Wilma Turner Clothing Construction Dressmaking

To al in courses at other schools -



MUTAT r COMMUNE Y COLLEGE
EDUCAT IONAL DEMONST WION PROJECT

PARTICIPANT T,TROL

BA. I' CENTER COURSES

NIDE

Fredrena

Louise

STATE UNIVERSEY OF NEIPT YORK
URBAN cENr fft IN BROOKLYN

DI COURSES - SPRING 1969

PROGRAM

Office Skills

COURSES

Typing I
Bookkeeping
Business Reading

Secretarial Science Bookkeeping
Steno (Gregg
Transcribing
Typing (advance)
kdult Basic Educ _ion

Churchill, Christine Of fic Skills

Da ine Colle

_Dukes, Naitha _

Fjson, She rryl

Harm

%aping I
Business Reading
Math

Adapter English
Business Readin
Study Skills

ce Skills__ __Typing--
Bookkeeping

Skills Typing 1
Ba3ic Adult Education

Office Skills English
Study Skills
Adult Basic Education

a 0 ice Skills English
Study Skills
Adult Basic Education

Office Skills. Bookkeeping
Typing II
Adult Basic Education

Henderson, Barbara College kdopter Bookkeeoing
English
Study Skills
Typing

McCrackin, Margie Office Skills Typing I
Business Reading
Basic Adult Educa ion



NkME PROGRAM COURSE

Nitchell Joan Secretarial Science Bookkeeping
Business Machin
Steno (Cregq
Transcription
Advanced Typing
Adult Basic ducation

Porters Sallie College Adapter English
Math
Social StudIes

Ridley, Penrline Office Skjils

Sthgleton, Mildred

Smith, Henry

usiness English
Bookkeeping
Reading Impro ement
Typing II
Data Processing -
(Community College)

Office SkIlls Typing I
Business Reading

Busine Machines BkisineSs Machines Repair
Repair Laboratory

Adult Basic Education

cdAM= College Aapter Intermediate Spanish II
English Composition I
(classes held at

_

C6MMUnity College)

Hall, Verna College hdapter Introduction to Data
Processing
Elementary Algebra
(classes held at
Community College)

Porter, Sallie College Ad3per Introduction to Da a
Processing
Elementary-Algebra
(classes for these courses
are held at Community
College)

ice Skills Typing
English

Wilson, Margaret

White Leonia IBM
Basic Adult
Education

al in Urban Center Courses 21

Key Punch



PARTICIPANT ENROLLMENT IN CCURSS - SPRING 1969

II. Pro ect Ea dult Educatiol Oeurs

Basic Educatiop_1

1. Dewalt, Eva
2, Dukes, James

Dukes, Matthew
Keene, Elizabeth

a ic Education II (General Education

1. Brown, Pauline
2. Bullock, Debra
3. COleMen, Washington
h. Dukes, Willie Mae
5. De Welt, Eva (attends sesSions I &II)
6. Gooden Cecilia
7. Livingston, Thelma
8. McCrackin, Margie
9. Morrell, Jeanette

10. White,- Leonia

asic Educati High School Equivalency & Licensed Practical
Nurse Preparation Plus General Education

sessions-II&
2, Bullock, Debra (attends sessions II & III)
3. Burrow, Louise
-4. -Coleman, Ketie--- -

5. Edwards, Delphine
6. Faison, Sherry1
7. Harris, Geneva
B. Harris, Sheila
9. McCullough, Eva
10, Mitchell, Joan
11, Napoleon, Helen
12. Simmons, Margaret
13. Smith, Henry
14. White, Leonia attends sessions Il & III)

Total number in 3 sections combined 24



PARTICIPANT ENROLt2EN1 IN COURSES P_

COICNITY CCILEGE COURSES

COURSESNAME

C ocket , Evelyn

PROGRAM

Child Care Biology II
English Composition II

3. Early Childhood Ed.-II
4. Curriculum and Pro&am

Planninq for Young
Children
Physical Edubation III
Urt)an Sociology
Developmental
Psychology II

Harris Fred Mechanical 1. Plane Geometry
Technology 2. English Composition I

3. Engineering Drawing I

nE Ma rga ret Liberal Arts
(preparing for

1. Principles of Chem-
istry and Biology

Licensed Practical
Nursing)

Spencers Emma Child Care 1. Biology II
a, English,Compositi_ TT__ _

3. Early Childhood Ed.
4. Curriculum aad Prog

Planning for Young
Children

5- Physical Fiducaticn III
6, Urban Sociology
7. Develomental

Psycholo II

in Community College Courses - h



PART IC IP

TV. or HER_ SCHOOLS

COKLYN COUEGE

-)-
vEr IN COURSES - .969

NAME

Faison, Sherrll

urner, Wilma

PRCGRAM ciR SES

Adult Education Cretiv iriting (also
takes Project Basic Adult
Eductjo Course and Urban
Center Office Skills course

Adult Educat ion Sewing Clot hing
Construction)

T YLER_ pUIBERING SCHOOL

White, Joseph Skills T raining

T ot al in ot.her schco

Barbe ring



w**

pfanctp, TE or..,vsm IN RING 1969

IV. MHO SCHOOLS

EROOKLYN COLTJGE

1E

Faison, Sherryl

Tu er, Wilms
e

T 1NG SCHOO

White, Joseph

Tot1 in or schoo

PRCGRAK__----

Adult Education

COURSES

Creative Writing (also
takes Project Basic Adult
Education Coitrse and Urban
Center Office Skills course

Adult EducatLon Sewinc (Clothing
Construction)

Skills Traitng Barbering



muLTI-ciry COMUNITY NV GE EDUCATICNAL DE1ONSTRATION PROJECr

NII,^7 YCRK Cir

Sum-e - Adult _

June 20, 1969

uca ion Courses

The following curricuiu was agreed to by a joint ent-faculty planning
ammittee:

le existing curriculum which divides the students into two groups:; 1) those
?eparing for the high sch,mil, equivalency diploma tests and (2) those attempt-
ig to I'M in educational caps which hindered them in dealinP with their
iildren, their personal manaf_ernent, and their co' lnity. After ten months
C classes for a gfoup previo:tsly not disciplined toward school some extra
3tivation would be necessary in order to maintain the enthusiasm. In addition
) the need for motivation it was felt that there now existed a number of in-
Lvidualized needs which would not to met by the previous class structure.

le student-has improved ,oth her math and reading skills but is troubled with
speech problem. The plan Per her is to work with aids such as tape recorders
id video tapes to overcome 'her nervousness which brings on the speech diffi-
ilty. She has-already partdcipeted in une video tape session which-resulted_
a her bringing up the idea ot working on her speech. Here individual atten-
_on will make the differenct in this student being able to go out and
Iccessfully_participate in an 1ntz7.-v1cw for a ,job she wants.

lother student has passed the G.E.D.'exam and plans to attend the N.Y.C.
=unity College in the fall, While she has passed her test she is still
qicient in areas such as reierence work, history and study skills. The
ill and spring classes hell:41d this student pass her exam, now the summer
)jective is to prepare her for the difficulties of a first semester in
'liege. The program will be successful only if we provide her with the
mls to succeed, this is heT summer need .

udent6 wishing to do sales Work need practice in being able to add quickly
td accurately, computing sal,s tax, understanding the tax structure.



sSion Currjculuin -2.- '0, 1969,

These ert three of many individualized needs which are blocks to success.

The follOwin. are some of the areas of concentration common to all the students.
Most obvious is how to get a job. Practice in zi,ob interviewing has already
started with the aid of video tapes. Following and in conjunction with this
ill be the preparation of resumes. A third component is broadening tbe areas
seen as potential work sights. Trips to firms that miLht have positions avail-
able are included in the summer schedule. Our students have something to sell
and we plan to identify with them the means and where to of selling it.

The skills acquired in math now make possible a reel study in comparative
shompingA budgeting and buying on credit. Now thet the students are more
comfortable with numbers they can understand discounts, percentages; interest
rates we can actively participate as educated consumers.

To underStand this need for flexibility and individualization ue must look
at our students. Our students have from three to eight children, previous
to the program they remained in the hone most of the time. For many this
vas the first academic exposure in many years. The program has given them
some new skills. Now as the second part of the program we must &lei; how they

cen utilize the knowledge. It would be very easy after one crushing job

-interview to return to the security-of the-house, and-there to-accept defeat

-and old habits. If We do not succeed in relating the new learnin, to prob-
lems of living our program will have fallen in with the old philosophy of
erely-compiling statistics and ignoring-the_individual. _________,

uring the summer we intend to culminate the learning activities that have
taken place in the last ten months by renovin_ these newly acquired skills
from the classroom and identifying their application to day to day living.



CURRICULUN OUTLINE

p

To identify with each student the application within his
acquired academic skills.

To continue and reinforce the development of math and reading skills.

To build self con'idence through the students increased awareness of
his power and affect within his community.

minim

-A team teaching, workshop, field trip approach has been selected the most
-appropriate means of fulfilling the individualized needs in a relatively
short span of time.

SUBJECTS:

I. HnW DO I GET A JOB?

A. Job Interview
Thmugh the use of role playing on video tapes fon_ b

class discussion, questionnaires, play back, and self c
-Cisn a-student will become aware of-his strong points and
his weaknesses as elements of himself which can be emphs-
Sized and chang-ed.

Resumes,and.Applicati ns
Each student will prepare resumes and applications
emphasis on grammatical structure, neatness, and the best
way to present himself. Through the use of role ploying
stLuations the student will become aware of the effect of
these upon the interviewer.

Potential Employment end Location
Through investigating a variety of potential work site$
students will begin to select their place of employment
rather than take whet comes along.

Y SKILLS

Homework Center Field T ip

field trip to the homework denter to familiarize the
students with its availability for themselves and their
children. With the aide of the homework center staff we
will learn the difference between doing our childrenfs
homework and helping them.with it.



A short paper requirin: the use of the li'brary and its refer-
ence materials Aaill be assigned to eacb student. The infor-
mation gathered will be relevant to and at the level of each
student. Topics will range from cooking to driag addiction.

s originally designed for a full 8 week vrogram.

coMPAag IVE SHCFPII4G

Propaganda Techniouas

Discussion and comoarison of stud nt gathered ateria1
followed by ficld work.

DO I RAVE API POWM

a tenant in a run down and nismanaged buildtng
a parent whose child needs special attentior0
a consumer?

Answering these questions through direct corztact ith lege
aide, Civil Liberties Union, Welfare "io-thers Association,
Housing Authority, Commission on Hunan ilightz, Better Busin s
Bureau, and other re'evant organiz,etions.-
The class will be divided into teems foJ' t he tr-ips to facilitate
the number of agcncies and the amount oj time.

Full group discussions will be carried eon bele and after eachtrip.

Does My Community Offer Me In The
ucational Recreation.

and Trite Testi

First we will provide a list of available rTlt$eijn,i9 2ibrarii
parks, lecture series, toUrs, concerts, plays, etc.
We will then divide into groups of tvo or teiree end spend two
days a week visiting as many of these sites as possible.
Return to class to share our information and compile a conumiunity
information booklet.

Community Action Groups

Visits and Discussions with active

1, block club
24 tenant union
3. co-operative

(again we will di.vide into small roup6)



Investigating structure and financing of these commmrdty action
groups and compiling a workable step by step guideline .

g ing Workshops in Reading and Math

Iris will continue in an informal sett.ang the academie rk of
the last two terms.

se will run on a highly individualized basis

ebured class sessions will be held on the lkiew-Math

It the end
retesting co

the summer time will be devoted to the
all cart ici-eants .

Ihelencth of the workshops will be ilexiticdepending upon interest 'and
response. Each lorkshop will run from two to three days. Two days of each
week -will be dedicated to the Reading and nath Workshops. Schedules of
aorkshops will be mailed to all project members. Pnrticipation will always
De open. Parents will have the option of participating in'a workshop even
l' they missed a previous one. Within each workshop committments will be
necessary.

leJlave

-

mpted to combine formaL education with oractical everyday
h are necessities and each s sadly incomplete wlthout the



NM' I crr y CONDITINI C LLEGE
F.IYUCAT TONAL romousr wai ION PROJECT

PART I C I PANT 7_,NROLli4talL'

E ENVERSTI Y OF NE14 YORK
URBAN CENTER IN BROMYN

CCUESEB ER 196,

COURSE

Creat ive Writing

Transe ript ion
St en

Typing

Typing

NAME

Washington Coleman

Loui Se Burrow

r'ed Sinclet on

Willie Ma.e .Dukes

Kat ie Coleman

eryl Faison

Helen apple or

Total ?.n 1Jrbn Cent e

FROG,

Secret ari al. Science

Office Skills

Office Skills

Office Skills

Office Skills'

Courses - 7

167

T yping
Reading Improvement

Creative Writ ing

yping



IL
- c Adult Education Courses

18114.14E

Fredrena Bullock

Eva De "Walt

De lane Edwards.

Barbara Henderson

T helma 'Livingston

_Margie Mc Craokin

:Eva NeCtillough

Smith

e Morreli

rgaret Simmons

'lildred Singlet on

Willie Ilse Dukes

MargaretGold-ring-

T ot, al in Basic Adult

SUET ECT S

Basic Reading Math

alter is

Education

'Tyler Barberinl Sch ol

NAME

White, Joseph

COURSE

CeLITS

Barberii.

Total, in &tiler Schools - 1



ibnale
To afford the opportu itv for potenti 1 partLcpants to secure

pecific information about the project-ask questi net submit to
Uestionnaire, etc.

Activity

Get Together Rite

tionale
acquai ted party for the selected partcipating families.

Family Meeting (Ev 'ng)

eptember 4, 1958 Family Meeting (Dow')
ionale

!Select members to serve on the planning* committee..

at Onale.-

.Relaxed family fun. Exposure to use of a pl.Olic state fa-' ity.

Bus Outing-Cookout

ationale
, To compare notes on the experience thu -far. To encourage

cussion of problems that werearising and how to deal with them.

Family:Meet (Evenin;)

temberL.2.5. 1968_ !-'13.1mas.Fo-, Charl
_tionale

.._.Basis for discussion on the chanin soca1 order,. in regard to
e ations etween the races,

tember 28,9E
aionale

.-Started as a father/00n act 1v1tT.,- to ercoiraqe development of
tropgrelationships. Ended as a family ac ny mothers
anted to attend also).

ctober 34, 1968
ationale

legistration for.parents who were not eligible to vote, because
f -previous failure to register, rAlad moved etc.

Gr linl organ Football Gamo

Voter Reg ratoi (tirbcn C liter

tober5l95B
ationale

-._Saturdaymorning
Lent:Football player
K

N.Y. Giant---Fo tball Clinic

sessions with the boys ages 8-14 and N.Y.



onale
To pla

Activity

Meeting of Planning Committee

nd deci e on fall activitie

ationaie-
To discuss the datails of the impending elections, answer

estionsA and instruct as to actual technique injthe voting booth.,

Family Meeting ,(Evening): Guest.
Lecturer From The League of Women
Voters

968-

tionale
Exposure of the families to what for some was a new musical

orm played by musicians with whom they could ide t fy.

Concert-Symphony of the New World-
N.Y.C. Community College

-ober_31 1

tionale-
Sheer fun for th

ationale
Afforded opportunity

fiusic as an art form.

love

1968

tationa
Ex1:10

Halloween Party

'ect children.

Concert-Duke Ellington

hear a presentation of contemparary

Electric Circus-New York City
Community College

ure tdi yet another form of music and dance.

liigIt2142ftn-lt:Z17211_1161 Trips: i3rooklyn Children Muse m
tationale

E loration of neighborhood educational facility.

kmember 22, 1968 Family Meeting. Feature:
International Smorgasbord

tationale
A sharing of cultures.. Each fa ily prepared a special dish.

fo;iernber 26 1968

ati-nale
To deve. op u_derstanding o amid appreciation for the various
forMs of another culture.

Con e t: African Da
of Ghana

e Company

^



Pamil iseting.
Christmzs ..?arty

of tha 11::.:pc7a.ence so far; alcchall;-Tc
ainment anf, r rs1irnnts. Family
action.

-tharnass for a ho1&ay

ChristmaS S aidRadio City E_Sic
Hali, "The Impossible Pears.

-ôjscvsjon oa the proLe. of c i1drn growing up,
ap, etc.

Visitors: Stev:ff 1: Youth In
ction School Stuay Program

oration vne discission o. the serv±cz oi ' a eigWorhoo d
catioaal Fvoility.

-Ivo specific iriformetion
_1Daii1ç or the L.P.W

aaprasenttive: 02 1J e

Helen Pie 0 School of Eur

presen ation ane, discv.ssion of the '0 acz
ica, from their removal from V2rica, to the crent stggle or

JaliOa in aur socie

interested in

Liav--s."

ence in

anuarv 2A 196S etin7. Cluest- saaers
and a -film, "The Losers.'

.?,tiOnvla

Socal:ars from ec!iots anc film on n'arcotics. For pa
*crested in learning what thair role shorld be, tbe availabi
community resources, mel guidance on hof- to me-za usa of tna

191

an
heir cu1uraL her
(1 in 2fricE.

Du Trip:
History

-um of---

:Nfric hiition. Ta incraasa un
by ..wlilorin7 di concepts of

1 7 1

.ts
itv

r -4 and
oricin



ivity

Thea e; °Land Beyond The Rive

A southernrural black community attempts to secure funds for a
ilbol; against the threats and intimidations of a hostile4.hite
=unity._ Pa ents drew a parallel with sim lar experiences today.

bruary 15L _1969 Childr 's Theatre: Salzburg
Narionettc Themtre,
Community Colleje.

111

.4 delight for the children; but further, tO begin to appreciate
artistry of one of the oldest forms of theatre presentation:

,
nspuppetry,

10 1969
onale
General discussion of speech problems of children in school.

Family Meeting

tch'12 1969 . Trip: rooklyn Puplic Library
iOnale
Aivintroduction to the special programs of the library, and a
ncept of the library as a community re ource.

.46nale

Ilnitiated to develop L an interests, di-cuss their proierns,
siW: them with homework and expose them to enriching enperiences. ,

Meeting. Teen Group

Concert: nmerxcan Ballet Theatre.
N.Y.C. Community College

ationale
BroAden d the appreciation of the va

a

arch 16, 190
-.=

at onale
A view of so

amilies had cont

arch 24,1969

Itionale
To obs

ing, Jr.

pril 1-3'- 1969_

nale
pr, sentation of the talent of the participating families.

172

y of mallet forms.

Afro-AMeriCan Art ExhiMit
N.Y.C. Community College

e of the art of black 1\rnericans. Some of the
ibuted.

Familv ting- Guest S eaker
and Film

e annive sary of the death of Dr. Martin Luther

Famil '2duca

Urban Center



donale

posure to one_of the Departmenth at the Community Colle
discus ion of the career possibilities in that field.

Activitv

Trip; Lunch and Tour of the
Hotel Technology rept. of N.Y.C.
Community College

tionale
gpportunity to meet ,and talk with a Black Author of note.

Meeting of Participating Fathers

To..-.disCuss their special interests and plan aCtivities.

Urban Center Student Meeting
Guest; John 0-Killens

ionale
_

Special child fil .s toUching upon the interdependence
_ng.humans.

Childen s Art Festival-N..C.
Community College

*ionale.
:USe Of the performing arts as a vehicle to reinforce self-
ntity, and Motivate group to= pursue their educat ional_goals

Concert: Mina Simrno N.Y.C.
Community Colla

ationale

Meeting A "Charm" workshop.
Guest: Mary Gi'tson

lecture and workshop on the importance of good ;rooming and
co achieve it.

1

'onale

Parent-participation in activities of interest to the children.

Continuation of the Children's
Art Festival Se iesN.Y.C.C.C.

1969_

Etionale
Offici1. c osing of the Family Art-Exhibit.

Luncheon Meeting: Guests; Staff
of Y.I.A. Head Sta-rt Agencl,

7 1969

"tionale
' An activity of interest to

Ringling Bros. Barnum & Bailey_
Circus

members of the family.



onale
In-Crease amilies' knowledge and awareness :f the iMportanc- of .

ili.'Planningand to inform families of avei
sources.--

ActiVit-

'Family Meeting. Feat- -Fami_y
Planning. Guest:. Mrs, Ev lyn Brown

. 1969
ionale
'P1anniri of surnirLer activities.

1969
tionale

To reinforc
identity, t

20, 1969,

-ionale
Training in the techniqu of drama asamasf self#expression .

ole.community

F' ily Meeting

Film: °Nothing But A Mane

the concept of the needto establish-on.'s
face'the'-reality of Living in today's socie- y.

Teen Club ti ting: Gga
Ted Butler

lonale
--To encourage fath-ers participation in activities with their

jidreri

Father/Son activity-baseball
at Yankee Statum

19

ale
nderstanding and r

1969

Family W. -ing: Film Presentation

iing other cultures to our o

-Trip: Visit to Chinatown and
--Chinatown Museum

tionale
Expose families to a dtfferentculture, and to broadun

Itural and educational interests.

23, 1969
(tionale

_General discussion of

'n a 1 e

Official r c n .io-

tha 27 1969
anale-

ind up of regular

Family Meeting

of the project.

Urban Ceriter Graduation

achievement.

End Term Party For Teen Agers

ivities before taking summer jobs.

174



6nale
amilies'together ess encouraged

Bus Outiig-Picnic Fockiand
Lake State Peri.

male
.Life of .4aMes .Baldwin. Further development and knowledge of the

yes Of- Contemporary black writars.:,

9 Meetin Lite-ary Interest-Group.
Film: °My ahildhood.1!

11 9-9

ionale
-,evoked discussion rowid the place of pby ical education in a
n ral education projram

Bowling

, 1969

nale
Writing of le ters
cussion of the

Iv' 20, 1969

-ionale
To aoquain

n le
o inform parents on how to e a wise consumer Qy maximizing
available income.

Family I.J.ee

campaign .

rotest the withd aw

_er. writing

-0 funds.
right to protest, and the echriIque of dissent.

Theatre: 'Soth Pacific"

famitieS With t.e versat

Family Mee

al:ate park facilities.

Ccii sum
ZducatioGuest Sp akers

196

onale

Family MeeUn
to the PoOr.

Le3a1 Service
st Speakers

--
'Because -of the uneveness of the familleeschedules due to

ajations, a num'Der of dlt7ferent activities were planned from which
election:could be made to coincide with the plans of various

actiVities included-;
iNAt2ALk9Z1- Deep Sea F,-

Tustj7:1969.

pat t3 1,a0, 9

Tour of ITMZ los

Theatre; "Ceremonies
Men"

ThQatre:
175

Man From La Manch "



'v'
he tre "Hello D lly"

Theatro, h Pacific"

blIn a Simone

Thew e: "The

22 193 Parents Night

entertathed their parents.

Family Meeting
ionale

inal pportuaity to thteract on an informal basis.

at e Hope"

ionale
-Visit to a night club for dinner and da
any-

-9 ts N41M Out

Opportun
nplete the

Opel_ Rouse

first egperience

or parents tO discuss their opini ;,.of the ;project
in 1 questionnairo and evaluate the program.

Vaards sight

r'certificates of recoit4on were presented to the parti
tiies -This was the ctlmna1ing activity for this cyc

176



_The C. FaTtilx

and Nrs. C. are parents of six children. Prior to joinin

JeCt Mr. C. a minister in Ills church, worked for the A&P

food stores as a stock manager. Mrs, C. was a housewife.

As hiA self-developm nt educational concentration Mr. C.

a rot '1 marketing course at the mJi u 'ty college to advance

on-hiS'job. Mrs C. enrol ed in the project Basic Adult

ation course to improve her reading and math kills.

-
Mr. C. shortly determined that his chosen course was nc

eally wanted. In place of this he chose to prepare

him elf to fulfill a reawakened ambition to beco e a telephone

repairman. He had previously taken and failed the e am for this.

ounselor g thered information from the telephone

9,9mpany as to the areas in which he needed strengthening and

'developed a plan of study together with the',:!oasic adult education

teacher. e teacher worked on a one-to-one basis with Mr. C.

entrating in practice on the telephone company tests together

with other a ixn3.lar materials . Mr. C., passed the exam in August
-2

69 and was hired by the telephoneicompany as a repairman in

September 19 9.

InHaddi- the gains in educa 1 preparation and

ulting ym4nt upg ading th- 'parents also benelited from

t cou seling vices in handl ng theirmarital difficulties

erupted during,although thes were -lot related to the



ion in the project. f the termination

parents had legally sepat ed b t a change:1n

hip was apparently devloping into a now pe od of

Mr. C, thouroughly enjoys 146 new job and b th parents

onally visit the nroj ct staff They are enthus ti

the benefits which their participati n in the proj ct gave

Mr. -s. H. are narents of 3 children. When joining the

project Nr. H. was employed at the Veterans Admini trati n as

an:or hediat making prosthetic devices for disabled veteran

was a hou ewife. Men fi st approached by project

mh0 outlined th- program Mr. H. later related that he couldn't

Ibelieve that such a comprehensive educational-cultural enrichmen

Tin

'the
A

vement-was being offered. He was delighted when he confirm

Pality oe this opportunity and resolved to mak- the rtt

'nous and ill defined -lationship between the

ent operated shop where Mr. H. worked and the p

-:or, Mr. H. had been unable to secure the training no ded to
1E1._

'adva his job. The project enabled him to enroll in cou

Yin the mechanical technology pr gram at the community college

which would assist him In reaching his goal. trH. enrolled in

the office skills program at the urban to prepare hersol° for

t. At the termination of the project Mr. H. was Contin ing

schooling 1.1 ing his G.I. benefits. mrs. H. plan

her courses at the urban center in the spring

1.7.8



Mr. H. observed early in the program that if such a project had

been available when he graduated from high school he would not

have had much difficulty in settling on a career and would have

been better prepared to meet the problems of supporting a family

today.

Mrs. S.

Mrs. S. the parent of a pre-school child was employed by the

N.Y.C. Department of Social Services as a counselor in a children'S

-center. She was separated from her husband.

Mrs. S. had completed 3 years toward her degree when she

ciropped out of college years before. As her self-deyelopment

cOncentration in the project she chose to pursue a two year

degree in child care which would both fulfill her ambition

complete the requirements for a degree and aid her in adva cing

on het job. Project staff assisted her in enrolling in an evening

oourse at the community college in the fall 1958 term and then

matriculating as a regular student in the day session in the spring

1969 term. She will complete the requirement'; for her degree in

june 1970.

Mr. and Mrs. C.

Mr. and Mrs. C. were.parents of 5 children Mrs. C. was

dmployed as a clerk in the post zffice. Mr. C. was unemployed

-
lbecause -of his health Condition and the family inco e was

supplemented by public assistance.

Mrs. C. had ended her college education after completing 5

179



semesters toward her doroe. A her self-development concentration

n the project she chose to pursue a two year degree in e'hild Care

t the community college which would prepare her for working

in that area. Mr. C. enrolled in the IBM course at the urban

enter. However because -fhis health he was unable to complete

it. He partici ated enthusiastically in the project book review

group and in various other field trips.intere-_

Project staff assisted Mrs. C. enrolling in an evening

urse at the community cnllege in the fall 1968 term and then in

iculating as a full ti n day student in the spring 1969 t-

She will complete the requir :-_ents for her 2 year degree in F bru'

1970.

rs H.

H. the mother of two pre-school age children was

separated from her husband and r-ceiving public as i-tance when

:she joined the project. Although she Ma 0 nedller high school

:diploma a few years back she had not pla.med any further educai

for herself.

She chose a secretarial science course at the urban center

:aS her self-development concentration and did very well in this.

As a result she was hired by the Bankers Trust Co, as a typ it

rand-is now supporting her family -"thout public. assistance. She

lalans.to pursue her education fur=her durig the evening at the

community college.



Mr. and Mrs . are parents of_two childrn. When they

joined the project, Mr. B. /as a bus driver for N.1"C, Transit

Authority and. Mrs. B. was a housewife

B. had been out of scho-1 for several years. ,She had

completed most of the requirements for a high school diploma but

failed a part of the reg nts examination As a result she became

disillusioned and gave up the idea of g tting her dIploma. As

her seifdeveiopment concetration in the project Mrs B.chose

a program in sccretarial science at the urban center_ Mr.

'piles unable to take any courses because of his varying working

:hours.

Mrs. B maintained a s raight "A" average in her courses at

-the urban center and every instructor recommended her for the college

'adapter program. Proj t staff ass' ted Mrs. B. in preparina for

:the high school equivalency exam wh' h h- p Not satisfied

-with an equivalency diploma Mrs. . arranged to take that pa-t of

the regents examination which he he Td ailed yk, rs befor and pas-_

She was awarded her regular high school diploma.

Mrs. B. accompanied other project participants and staff to

the nation ide project confer Los Angele As part of

-our presentation she told the audience what she was able to

accomplish in the proj ct and expressed her aratefulness for the

...ren-_1 push" which -otivat d he to pick up where she left off.

B.. has since been hired as the secretary to the adminis-



rater of F- ily Education Progra an -'ans to pursue a college

gr e.

C.

Mrs. C. who is the mother of six children emigrated to Fe

York from France seven years ago. She was sonarated from h r

husband.

On joining the Droj ct Mrs. C. showed a weak self-es i ate

f her potential for success in any chosen endeavor. Hr,r

unfa ilia 'ty with the city was seen in the fact that although

he res ded in Brooklyn she had never been to Manhattan alone.

The aims of the pr ject to provide famIlies with educatona1

aining plus broad activity experiences co ncided with her own

desire to increase her r-xposure to this culture and to gain a

skill.

Participating in t he pr-jet biught her in touch with the

"di y, its resources and help d her in learning to make use of

In her coursowork she chose pare herself to b come a

bi-lingual (Fren h-English)secretary. She passed her urban center

courses with high evaluations and plans to retu n in the s?ring

of 1970 for further study.

James

James D. 15 years old and one of 8 children' hen his

ily joined the. p _ject, He was in an under achiever MID

Class at sehool and presenting a serious discipline prdblem. As
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the family p "--:.icipated in the prej ain changes began to

_evidence themsel-e_ in the household. James saw his mothe become

actively involved in going back to school at a tremendous sacrifi e

to herself. He saw his father, a non-reader move from a position

of hostile acquiesence to actual participation in the project by

taking the adult basic education course in reading.

James could not read and re used to .ake any effort t_

n the reality of his sit-Ft..7- became clear, as when he could

get a jnb, he would sink depressions and not do anything

-or days Extcn ive counseling began for this youngster by

-helping him to gain insight into his motives for allowing himself

be a failu His parents, pa- -iculary his father were encourage(

take mo e of an interest in their child's orogress in school.

-n his father began to learn there was an -entive for Ja _s

to learn. James' discipline problem ceased when he began his

larticipation in the pro)ect teen croup program. Here he was

given tasks in which the fear of failure was removed and he could

SU ceed. His self confidence grew. In June he brought home a

Teport card he was n ashamed to show to his parents.

The project enrolled him in n special reading course during

the summer .to further help him t_ bolster the gains he had made

ddring the school year.

Joyce B. one of 10 children was 15 year- old when her fa ily

joinedithe project. .Staff learned-that she had been absent from

8 3



scho l since the beginning of the school term. Her mother who

was doing well in her own self-development courses at th2 urban

center -as ineffectual where discipline of her children was con-

cerned.

The project counselor saw potential in her which was not

being dev loped. Discussions with the school resulted in their

recognizing their responsibility in following up Joyce's exc--sive

absences. Th= school agreed to accept Joyce in their College

Bound program on probation. In June 1969 she success lly com-

pleted her cou se of ,study. She now has a renew d interest in

continu ng her sch oling and her confidence in her abili es

-has been reawakened .

184



Parent Comments Cr Froect BenefIts

"(The) Family Education Project has prnven itself to be one of

the most beneficial programs in this community. This program

has made many people aware of tho impertanc -f education, also

that education comes in many forms. In a strue ured classroom

.-as well as participation in the many activities that surround us.

Prosper Alexander

"The fact that the children were able to participate in rily

the activities I foel was a lesson in motivation for them. To

-see.parents old and young alike happy and enjoying the cov,,ortunity

to gain more knowledge can only help not hinder any young

developing mind'. kmy Alexander

-"The entire program bas been of great val'le to me. My outlo7, on

:life and peoplP around me have chad It has givc,n mo eonfidonce

in what I can do". LOUi.SP Bu -OW

"I have enjoyed the program very much and I have ber. on the other

-side of town and experienced things I may nevor hav, had it
,

Len for this program. .10 wFfe mor,,J_helo than the husband)

The husband shou d :::eceive a little more attention than he has

in the past". -ne Faison

'This program has made mo realizc, that T can anci will do hotter.

'It h. made me wnnt to 7i%-'t7 have 'leVir .h,een aIivL beforo,

but_itis over and I'm alon e! ohco acain. I'll never as linna as 1

li7e forget tho wonderful have had wif:h thici

arid I'll always hold rn to its memory Sherr,.,1 Faison

1 8 5



This program has helped me by helping my wife. Now she is working,

d very happy, and I am happy because we are able to do some of

the things that we h ve always anted to do wth her working and

I am :Te._Thrk ing have a 'JtOre, we can make -lan 1. Joe Ha

"I have been in this project a year and because of it I ha-e a

. job making a pretty good salary. I feel that .ith t attending

the urban center and bel this oroject I suld not have

been able to do this. Ev,-ryen,' working in the proiect has been

kind, understanding and

Barbara Henderson

helped us in

d in me and my goals in life".

We have gone placcs that we ha-

never gone b fore and sePTI things that saw before.

_haw, 3.eaned many th'-,gs that I didn't know befere. we enioyod

the many guest sp and this has h

lped my family and I a lot".

-2d us. Thr, project

an

am halfway ..1-,rough a tiirig and a booeepinq course that I

the future. I passod my

I've started to

think aro to do a lot for me

gh school eau alency tost with a hig

paint and draw again. somethng I hadr1'4- dcnc since I dropped out

f sr1ool. I have met more n

Ttha- I have known all my life.

.,h interests parallol to mine

mary evc,ats that I have

often wanted to attend but somehow never got around to, All in

all I uld say the project has had a most n rofound effect on

per onal lifo and my e em of myself". Martha Dukes
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COLL

T TLE ABBREVIATION: / / 1(15 letters or lcs,
(Standard acronym by which this project is commonly known)
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-I--at _ . _.._.=,......,,



D PROJECT PROFILE
llinistrative Information

ge 2

Data for R&D Master Compendium

PROJECT DESCRIPTION (Cont'd.):
In Brooklyn which the college administers under contract with SUM,
and the Head Start program. The project is designed for families
with children in the Head ,Start program in the poverty neighborhood
served by the center which previously provided programs primarily
for young people without opportunity to enter college. The 0E0-
funded program included family activities which were both educa-
tional and recreational, and individually tailored programs for
the adults in basic and vocational education community services,
counseling and remediation. Adults were placed in on-going tproTr-
at the center and the college wharever possible, or in newly
organized programs as needed. The two-fold purpose of the pro) c_
is to reinforce the _p.ositive outcomes of the Head Start program
while helping parents of Head Start children to become more effec-
-tive in their several adult roles,

TYPE OF PROJECT (Check appropriate box):

,7777 RESEARCH /77 DEMONS T RAT ION /--7 TRAINIM

;TRUCTIONS: IF PROJECT WAS DEMONS RATION OR TRAINING ANSwER ITEMS
11; IP PROJECT WAS RESEARCH ONLY, OMIT ITEMS 7 - 11 AND GO TO PAGE-,

TYPE OF COMMUNITY THIS PROJECT SERVED:

AN SUBURBAN URAL A

TARGET GROUP SERVED BY THIS PROJECT:

a) Give Number of Persons Actually Served by This Project
if project is currently in operation with R&D funds):

Number of Males 112 Number of Females 123 TOTAL: 240

10 )Check Age Group Served by This Project:

7 Pre-School School Age
Ue to 6 Years

Fl Adults
(25.1 - 55 years

Give Ethnic Breakdown of

Cuban
,

GYPsY 0

Indian (On-Res

1 - 16 years_

ojec

Mixed)

/77 Young Adults
(16.1 - 25 yea -s

Older Persons.
(55.1 years and older)

Par-i ipants:

/ / Mexican-American

Negro 99.5 %

/--7 Puerto Rican

192



a) PROJECT PROTILE Page 3
3ministrative rnformation System Data for RD Master Compendium

TA'1GET GROUP SERVFD BY THIS P'40JECT (Con

/- / Indian (Off-Resq,rvation) % 7-7 tohite .05 =

% 1-7
Ilcntify cjt

Chec Applicable. or Idnntjfy Other Group:

I-77 APPalachian Poor 7-7 Migrant /--7

tm+ .9 94 91 9 .9 91 WM

TdPntify Oth
+9,

"MEN CAREERS" COMPONEMS IN THIS PROJECT (Indicate with a checirmlf
-if any of the folloving 'components' wore lased in this Grant/Contiw.

1-1 Community Aides

/77 consumer Education
Specialists

Foster Grandparents

Home Health Aides

ker Aides

-al Aides

1-7 Murses Aides

Feighborhood Survoy
Specialists

1-7 Police Aid

/--7 Social Service Aides

7--7 TeaCher Aides

CONGRESSIONAL DISTRICT INFORMATION:

List State (or State This Proiect S ved: r y

_ .

1:.) -If Only One U. S. Congressional Pis-, ict t,7as Sorved by This
Projoct,-List the Stab,' and tho District Nuttber:

State: Di trict Number:

List U. S. _Vmbers of doll e s (by State) Vho Vould be
ested in Receivina In_ormation on This Project

-rnber

Chisholm

WilliaTus

State Member

Goodell

Javits

State

Y.
=9,



0 PROJECT PROFILE
rninistrative Information S stem Dat

Page 4
for R&D Master Com endiuin

1, PROGRAM EVALUATION AND/OR PROGRAM MONETORING A.ND 'ECHNTCM

ASSISTANCE:

a) if your Project Porformed R&D Third Party Evaluations (and yOur
firm was hired directly by 0E0 to assoss the performance of 11.50
projects), give Name and Location of E&D Pro oct(s) Evaluated:

b) If your Project Pc_ormed Mo itoriag and Technical Assistancr
Functions (and your firm was hired directly by 0E0 as a tech-
nical advisor to R&D projects), give Name and Locatica of R&D.
Project(s) Menitorod:

a a a amm. a a a ..mie

G TEE/CONTRACTOR REPORTS:

Below List Progress Reports
Sumitted to R&D:

Progress
Re-ort

Date
Submitt d

aa

Re

aaaaaa

II) Give Name of Person to
Reports Were Sen

DIRECTOR - CAP

gross
ort ui

Date
Submit

Your Project Submitted-

d) If Yes, Give Name of Person

Final Report: 7"--t Yes

to Vhorn the Final Report Was So



Page 5
-PROJECT PROFILE
:nistrative Inforniatiori S 3tiii Data for R&t ?4aster Com

AUDIT REPORTS:

a) Did Your Project have Audit Reviews: ,yes 1Z7 Mo

;b) If -Yes,

I) Give Date Accounting System Survey Vas Performed:

and Auditor's Name:

2_ Give Date Last Yearly Audit Was Perfo

and Audito-'s Name:

9 9 9 9 9 9 9 9 9 9 9 9 9

OTIR FUNDING SOURCES (If this project was continued under other
funds, after termination of R4D funds. please state source
this is a key factor in weighina the effectiveness of R&D funds):

The State University of New York provided budget support for the
pro ect for the period 9/69 - 6/70.

9 9 9 9 9 9 9 9 9 9 9 9 9
THIS SPACE, IF SPACES PROVIDED ABOVE WERE VOT ADEQUATE FOR RESPONSFE

Lltre Page and Item Number



ROJECT PROFILE

PRO300 STAFFING AND SALARIES:

a) Prof_siona1 Staff: (IE More Space is ReqUired Insert New' $ eet

Page 6

i n TitLe

Board Chairman

al S

Exectitive Director

,Project Director Mr. Vernon Charms $18,400

Financial Officer

t. P Dir. Mrs. Rbb e Butt

Cornrrnn±E Liacn

o nselor

Cur Lculum igner/
eacher

Robert Moss

4,7 0

11 0

9,60

$11.00 hr.

Miss Sondra Braun

Mr. William Farrow

Uor-Professional Staff: (If More Space Bequi ed Insert Now

Posit ion Title

Educ

-e Annu--

1 Asst.

Educational Asst._

Educn.tional

Edu

Rosetta frlcLau 200

mice

nne Taitt 5,200

liss Sridra Atwell $6,500

Miss Evel n Jones 15.2.221(2__

Volunteer Staff: 0 Part tine 0 Pu11-tIMe
u

_ _

Was .Project Staffed as Proposed: Yes /--7 No

Wbat Staffin5 Changes Would You Recommend, lf a Sinilar PrO

Were to be Done Elsewhere:



D P 0 CT PROF'

aECT STNPF1NG AND Sm

n Profrssiona1 Sta f Contl

Ti Mnu1 S lar

Page Ga

Ass_ esac1r Mrp.:

Admin. Asst./rookRegker



rECT PROFILE

LUCTURE OF OR NIZATION:

Is Your Corporation Profit or Non-Pr fit

When Was the Corporation Form d: (Date)

Why Was the Corperatio Formed: (See Exampl

Page 7

(!NAMple: _group.of BOO poor farmers, primarily Negro, living
in. 10 'llack Belt counties.of Alabama, organized a cooperative
for the purposes of upgrading farming skills, converting their
crops from cotton to more profitable truck farm vegetable, and
developing their own supply and marketing system in order-to
create a hreator economic base. Once the economicbase of the
farm economy was raised, the project would expand into non-
farm activities Which, coupled with the farm cooperative, woul
provide options -for the farmers to remain in the rural area arl.
ntke an-above poverty wage. Thus, the farmers would not be
forced to _Itigrate tp_the_c#41,).

:t has been postulated that increasing educational opportunitioh

Lid in the battle to end the cycle of poverty. This project
!signed to demonstratethe feasibility of using the SUM' Urban
! in Broeklyn and the N.Y.C. Community College facilities and
7ces in motivating adults in 50 families on the poverty line

r in ghetto areas to upgrade their education, and all meMbers
family to participate in a variety of culturally and

Lionally enriching activities. The demonstration would also
line the effects of this envolvement on the'children, particu-
of.Head Start age, caused by their parents' renewed participati'
motional pursuits. Participants would benefit directly from
!quistion of job skills leading to placement in employment or
ling their job .level. Other benefits would be broad educational
'enmnt or motivation to acquire further education, as well as
Lment from participation in cultural-educational activities.
le project had demonstrated-the feasibility of this program
1d-be offered to the community utilizing the basic approaches
thods developed in the demonstration.

ama M,a

tiE FEItTURES OF THIS PROJECT What was unique about your
Tosal that justified funding by CAP/Research and Denonstra

monstration. inf.-the effect of the-family centered approach to
Ilcation en children in the Head-Start Program,



ROJECT PRO ILE

METHODOLOGV=

a) Summarize How Was P -o

Page B

be implemented:

,E0 would suppo t a cooperative program involving the State
University of New York, The New York City Community College and
the SUM' Urban Center in Brooklyn, The program would reinforce
the positive outcomes of the Head Start program while helping
parents of Head Start children to become more effective in their
several adult roles.

Fifty families on the pnverty line living in the ghetto area
and with at least one child currently enrolled in the Head Start
program would, be recruited. Parents would contract to enroll
in one or more self-development activity or course of their own
choosing at the urban center, the community college or another
school in the area. The content of the self-development activity
would upgrade their education generallyfor their own satisfactio4
in broadening their knowledge, or in acquiring a job oriented
Skill or aiding them in acquiring a certificate, diploma or degrez

Vholr- families would participate in cultural-educational activitic:
decided en by the-parent groupl4hich would-include trips to center%
of- culture in the'community and seminars and workshops on various
topics contributing to essentiaas and dynaeice of family living

Four para-professional Educational Ass stants who were parents
from the same ghetto area would be recruited and trained to
assist in recruiting and servicing the families. Together with
project professional counseling and social service staff they
would assist the parents in selecting courses and activities
and to deal with whatever problems that arose which inhibited
their participation in the project.

Research tools would be designed to measure the various effects
f the project on the individuals in the fa ilies and findings

would be made as a result of this research.

198



PROXECV PROFILE

METHODOLOGY (Cent d.):

b) Stimnarize Hew Project Was 3mp1emented:
_

Page 9

0E0 supported a cooperative progran involving tho State Univers
of New York, the New York C ty Comnunity College and the SUNY
Urban Center in Brooklyn.

An ave ag of forty families -or the poverty line living in the
ghetto area and with at least one child currently enrolled in
the Head S tart program partielpated in the program. Parents
contracted to enroll 'in one or more self-development activity or
course._of -hair own choosing at the urban center, the community
college or other school- in the area- The self-development course
in which parents enrolled either broadened their knowledge for .

'their awn satisfaction,prepared them in acquiring a job
. oriented 31411 or aided:them in earning credits toward er receivin
a certificate, diploma or degree.

-17hole families participated in cultural-educational activities
-decided onby the parents together with staff-cooperation which
-- included trips tm centers of culture-in the community and
seminars- and workshops on various topics contributing to the

_understaneino-o:f...the esseftials an0 eynamics of family living.

Four parprofessionai aides who vere parents fr_m the same
-ghetto area were recruited and trained to assist in recruiting
and- servicing-the families, Together with project professional
counselimg-and social service staff they assisted the parents
in selecting and cr.rrying through on cources and activities and
in dealing with whatever prdblems arose which inhibited their
participation in the project.

-P.e.warch tools wore designed to measure the various effects of
the ,project on the individuals in the families and. _ridings

re.made as a result of this research.



WD PROJECT PROFILE Pag 10

RESULTS AND FINDINGS:

a) Summarize Res its and ndings, Including In
and Place an (0) Before Unanticipated Findings!

Evaluation

Provision of a program offering courses to adults and c ltaral-
eeucational Activities for the whole family proved to be a
viable vehicle for delivering education to families l ving on
the poverty line in ghetto areas.

A significant proportion of the parents successfully p-- ticipated
in.a variety of educational courses after having been away from
School for as many,as fifteen years. A few pareris excelled.
_in these courses and were recommended by their ilAstructors for
college level work.

'Although job training was not a specific objective of t e
'project an unexpectedly large proportion of parents chose skills
training as their Objective. .As of the ene of the cycle almost
one'third of the parents had.secured-employment
-training gained while in the project. The parents who are
continuing in coursespreparing themselves for employmeat or
upgrading on their jobs will increase thos proportion even
--further.

Although:the measured effec_ -f the pr_aect en the changes in
-parents attitudes was slight, staff observed significant in-
creases in individual self-confidence, improved appearance and
imp oved functioning in the family which was directly attributablc
to the family's participati n in the project .

nificant propo:tion of families particip _ d in a variety
plf--culturaleducatinal activities which-effectively-enbanced---
their learning experience for them. Program activities; proved
-t6-be- a valuable stimulus to parents continaing intheir course-
Work -Objectives.

Jlead Start- children whose parents were in the project a
measarable-progress during the time ,that their family was in
theA)rogram These children progressed at a faster rate as
aompared With the national norms used in evaluation Head.

:progress

spite- f,the e.layed funding and initiation of-the.project,-
the.opera ional -problems growing out.of the poor physical



OJECT PR ILE Page 11

SULTS AND TIMINGS: (Cone

facilities and egu_plent, sporadic provision of funds for program
activities= and the inisunderstandingsas to the duration and source

- 'of fundings supports, the project effectively conducted the
program in aCcordance with the design and goals set forth. Within

the limits pf the project resources and abilities, participants
received the educational and training benefits as-well as the-

enriching participation in family centered activities, continuatio

of the-program and its-replication at other cemmunitycolleges
recommended.

b) Summarize Operational Problems Eneou-

-4Delay tn the delivery of 0E0 funds to the grantee caused problems
In spending funds for program needs. As a result program planning

-was disrupted and staff and participant morale was damaged.
Restrictions and limitations placed on use of funds at the site
-hampered program .planning-and operations.

Inadequate-- provision of equipment and supplies hampered day to day
operations.

Irladequato office furniture and facilit
in essential building services plagued
operations

and periodic breaXdowns
project and hampered,

-XnsUfficient budget provision for courses t6 be purchased damaged'
participant and staff morale

:Unclear understandings as to the .relative responsibilities of 0E0
.and the grantee for continuing funding of the project caused early
"04Tmination :_before_the_three. year demonstration. was_complete

:--This.damaged staff and participant morale and caused further
_-trust in the community of 0E0 programs.

Unavailability of community college courSes to participants because
'fireconditions to enrolling in these limited this as a resource

, to the project.

201



UD PROJECT PROFILE Page 12

STRUCTIONS: IF PROJECT WAS DEMONSTRATION-OR TRAI ING, ANSWER ITEM 21
P PROJECT WAS RESEARCH ONLY, OMIT ITEM 21 AND GO TO ITEM 22

,es ee sm. ee

TYPE OF FACILITIES USED TO CARRY-OUT PROJECT (Add description
where needed):

munity:

71 School:

/777 Chu ch:

Center Playgro nd

Tr7 Classrooms and
Meeting Rooms

Recreation Center

Industrial Facility

/-7 Rented Office or Building

/-7 Organization or Club Facili

Private Ho e

(-7 Other

a) Was This Facility Segregated Prior

Playgrourd

Playground

Describe

Vs. Mml sirs.

1-7 Yes =No
Project's Inception:

List by Name innovative Materials, Tests and/or Hardware
Used in Project (e.g. Auto-Tutor teaching machines, Sony
videocorders, Bender-, estalt psychological tests) :

Sony videocorde

IMPACT OF PROJECT:

--Has the Project or Its Findings and/or Results Had an I _ act
on Policy Direction and/or Planning at the Local Level:

If Yes, Please Explain9222:___

_Utban Center in BrookI n ar 0

Yes /-7 No

share in su..ort



PROJECT PRO-FILE

IMPACT OF PROJIICT (Co -'d):

b) Has the Project or Its FirIiiigs _ an

on Prilicy Direction and/or Planaing at

If Yes Please Explain:

13

an Inpact
e Qe/Lt Level:

Yes

_

Has the Project or Its Finirgs amerbr Results
on Policy Direction an or Plan ing at the Sta-

-d an Impact
LeveL:

/R77 Yes

If Yes, Please E., lain ThSteUais1t z_of FrOW yOT

-_rovided funds on an interim asi o sURParAtTrPci;_ami _at

a re&ice d e until the ta1 zLAsisatesfunds

co

d) Has the Project or its Vindin

on Policy Virection and/at PI,'

If Ye , Pl--se Explain:

r Res Its Ead an 'Impact
at the Pede.ral tetre2.z

-es

VOZIMMWON.W.M.Www,i0ereow



UR III\ Eli' _FMK ity

Pff'aposal ,or a Goo e rat ive ?To lying
vie rs ity of I:few- l'ork , .Gonnur1t7 Collegs and Urban
.5n Neu York Ci-ty- wi:th -th,L6si4tance of the

Head Start Progran and tile
Human i3.413ources Adrainistration

ation r be Urban Lin ew ork Cit est ablished one year

a joint undeltaking of th Stat e of Vow York and conini-

ollages tn Manhattan

,-the ubai poor, Eros presently availabi.e ae5io and v ocational education

=DI anis t 0. family-centered programs invoaving parents their

kL3rn 1/111 eKrand their servi- es t o

in -Head Start arrJ other speaial pT on sone

children

asion t e hers,

-both individual and famiLy leanin ecerierce designed to ine

_ -the prsona l effe ctiveness of di.O.ts and -to porno-be the intellectual de-

--veL,oprnerrt t be child reri,

-3 It raill be dentnsrated tiat th,e 5nvo1vetten of Head St art childre

sib3irugs, arid their paTents :in programs as rantlies iiLl pr duce arlel-

7-1:lary -ben to the entire fa:lilies iifho p a rt,Lcip At T tie most irn-

portant of these 5's the e_pected irLp2'ovan1nt in the parent-child

r-elationship in 111--iicll the parerrt 1,,Tho is hi-nself a lonifide student

sist title child as an aot _e ern1er r h e as '1.s.teri.ce toey be dn (a)

eleet

(b) helping th

ill which they

itdies which will eontribzite to the child Is deNeloprnent

fiild to ertcuJate the loarninE 17 aluo of activities

age and (e) heling tkie -child to value the pursuit

o learnlng. Exarriples of direct benefits to adtalt 6 a s students are

literacr (or irnpravernent of basic skills)) vocational skill development,

acqjsjtica cf 1ore irnpr veme t skills and ability to be a more int elli--

of c redit aad g oods.



Ne loric City -- 2

rallel programs_will be offred at the Urban Cen e s to families as

units and to adults in n

sumer3 or otiier adult education.

v ational, parental civic,

Families will in a sense enter

a contract with the Urban Center to undertake a program of edu-

cational services and weriances at no cost to the family and with

ement for some expenses. At least 25reimburs nd a maximum of 50

famiLies with children in Head btart programs will participate at ea h

Urban Cent

the U ban -rs: In 1966 the State University of 1ew

established four Urban Cent _s with the cooperation of locally.,

adMdniste ed community colleges. Two of these centers are located in

major poverty areas in New York City. A center in Harl.is assoc ated

'with the Borough of Naithattan Community College. The other cent _ is

located in tile Bedford-Sturvesant section of Brooklyn and is operated

in cooperation with the Now York City Community College. Two centers

are located in upstate cities. During the first year of operation,

priority was given to pro7rammin_ that serv-d the needs of young

people now without appropriate opnortunity for college. Facilities

were rented and renovated, equipment was installed, staff was recruited,

and smell groups of students were enrolled in occupational and related

basic education programs.

Centers might be described as a "college within a colle;-sp." Though

not matriculated in degree programs, the students hove most of the

rights and Privileges of dogrce students on the main campuses. The

Centers wro conceived as a possible avenue fer talcing Community-

C011ogg -education to p ople in the major poverty neighborhoods who are

205



Likely to see themselves in their role of a college student without

local availability of such a "half-way" center. The Centers did

meet the opposition which had been expressed to the opening of

uld undoubtedly-be a segregated community eollege in the poverty

ghborhoods, which residents feardd would also be a second-ra

ution. Since they are tied to existing community eolleL_es -with

d reputations, bile Centers are seen as a needed service to poor

rle in their own neighborhoo3s, where they may be introduced to

extensive prouram of public higher education available to them in

City and State at larce. £he Centers are funded by the State

versity of New fork and uoeriiised by 5JJNY staff, as are the corm-

y colleges. The State increas d its fiscal support of the Centers

their second yor of operation and ther is every expectation that

Cente s will serve their intended fanct on of bringing more educa-

lel opportunities.to the people living in poverty in the large cities.*

Centers, then, are an attempt to elaborate the concept that equality

)pportunity in ed cation d

ial'2s not nersonally.aware

ake education to those who n_

themselves as'potential

t really exist as long as the- indi-

o its availability, They are designed

d it but who must be helped to per-

cipants in continuing education.

Proposal: A necessary next step at the enters is to ong

e families in the process of sensitizing their children to the

lability 0C education at all levels and in so d ing, helping them

cc pt the reality of aspiring to unlimit d educational opportunity.

2ar opportunity and the essential framework for underteRin, the

Deed family education project is seen in the Centers I intended

Ision into the programs to serve adults vho may have terminated

206



their education some years aLo. In effcct, the Urban Center

beIng.proposed as staging for oromoting adult participation

among the poor in higher education The expanded adult prog aramLng

will be used as levera:e in introducin entire families now in pov-

erty to new and sharp r views toward education which should increase

their motivation to seek continuing educational opportunity.

Tentative has been reached on the part oZ several key

local agencies in New York City to cooperate in the , proposedfarnily

education project, as a result of a meeting involving representatives

,of the Human Resources Administration and the aead, Start Program,

together with central st ff from the State University of New York,

the local community colleges, and the Urban Centers. Additional

meetings will be held as advanced planninc leading to funding takes

place. The pro2ect will be limited to families of Head Start, child-

ren in the neighborhoods of the present Urban Centers. However, the
_

m is e)epeated to be appropriated for other community colleges

with present and projected urban centers in Naw York State and else-

where.

'The Work, Program; The croject will actively inwolve a sample of from

50 to 100 families of children who ar enrolled in He3d Start programs

in two New York City neighborhoods in which Urban Centers are located.

A minimum of 25 families will be the t.rget for recruiting for each

Center. With the approval of He d Start officials families will be

contact,-.d by project personnel to ascertnin their intere t in parti

,cipating in the projected program. The sample of families who becomn



icipants is not randomly selected among the poor in the two

eighborhoods for selection is limited to Heed Start families

of all, and then to families with the necessary rrwtivatiori and life

tyle which make 't feasible for them to undertake a sustained educaz

tional effort as a family unit. The feasibility of brosd family

participation in the project is a necessary operating assumotion,

u ported by the opinions of Head Start personnel and others, but one

hich will he tested in the course of the project.

asel 7- Project staff will prenare rosters of families in the

..neithborhoods of the Urban Centers vho have chiLdren in Head Stant

_programs (and other specinl progroms at the pre-school and elementary

f necessary). Assistance from Head Start and community

-aRency personnel, church leders, and school staff will needed at

his point. Lists will be 8 --d in on attemgt to get families

ith sufficient stabilit3i to make their Darticipt ion in a fpmily

-'ducation proRram appear feasible. Preference will be given to

amilies with an adult head of household, the niother (or other adult

le), and, in addition t- the Head Start child, nt least

-one other dependent child. A balance will be sought between two

- types of families- na ly, young parents with two or more children

at the elementary school level nnd below and older) pa ents with

at lea-t mne child at the high school level. Family characteristics

.a a willbe obtained from school and agency records, slapplemented

knowledge for u e in compiling roste- _f potential

loax4ticipants during the first phase.

At the e time, a group of eight adults who are poor by OE0 standards



rk City - 6

ide in th get neighborhoods will be recruited and

t ained by project staff as community scrvice aides tor-the family

ion group in

contacting families on rosters of potential part ipnts in Phase 2

_ ur the proErams to be offered in Phose 3, Trainees are expected to

-nts with childr n in ghetto schools who are o1madr active in

ol-c =unity affairs and who evidence some ability to relate to

ation program. They will constitute the p ry

in the .co-munity. Th-y will be trained to give infolination

'potential parbicipants and to interview, observe nd record infor-

m:ation they elicit in home visits and small group me tilts of parents

- all under th_ supe vision of professional project staff. In

training they mill also b given inform-tic)n about educational opnor-

ities, The tra ning Dro2rern will be designed t give rticipants

sone insights into social work as a career field 41 rid skills to enable

7them t 'Vol* as --social welfare aides at the conclusion of the project.

A: staff men r from the field of-social worlr, will hove responsibility

he training program and for suoervision of the conniunity aides who

in subsequent stes of t e Project.

Phase _2 --The ncwly trained covuunit3r aides will inteiew adult

of potential pa icipants in th-

-roject to explain the multiple opportunities tho Urban Centers (and

membcrs of famiLie

their parent couunu ity colle n offer families who agree to

participate to arouse interest, and, in a sub sequent interview,
-

enroll" families mho are willing and able to give n agroed upon amount

t ine to the project. Individual interviews in the e an47'4mall



group session in housing develonmon gency headquarters, arid

'Churches w111, both be used in giVing inforration and soliciting

xoressi intest. Since the eight aides vill probably enroll

more:than t1-1 fvnilies each, emong'-porhops twice asmany they

ill interview there will be time for several sesscns with family

.:,!ftembers Were a cc'rirratrrient is secured. The social tork instructor'

will be available throughout this pha e to assist = d counsel the aides

as tbey gain experience interview se -ions, and to confer wlth

families referred by the nides becuse of special problems. The

instruct ill also make one final contact with each fr,mily desiring

o nr 11 in the prcgrarn, to give further orientation about the mutual

ponsibilitics of the family and the college as they enter into a

kind of educational compact fr tbe project.

ase 2 'iiil also be us d as a -and-program deveLopnent period,

leading up to rogram imple ntetion tn Phase 3. Families showing

erest during early intervio sessions will be encouraged to think

and talk about the kinds of educational activities they- would lite

he Centers ( r colleges ) to offer as part of the family program--

or family units on weekends or during school vacations,

vidual membe

d to indi-

hen they are free during the week (mothers, unemployed

.heads of househ out-of-scbool youth, etc. ) T hey will be encouraged

o make oXploratory visits to the Centers and the main campuses, with
_

aides as "tour guidcs" whenever-possible. The intent in this phase

to give families an opportunity t "look and see" whiLe they are

talking with aide , neighbors and conuninityleadws, and in a way to

test the quality of the commitment the Colleges propose to make.



early task of the project staff will be the development of an

entory of personnel and other resources for educa ion which they

aan make available to the families who-participate. The inventory

can -be tested in the training .essions for the'aides for its rele-

vance to their perceived problems and interests. The inventory pro-

kind of framework within Th ch specific p ograms for s

and individual menbers can be developed. Phase 2 may t as long

two,nonths to complete -depending upon how quickly the project is

funded -and which calendar months occur at Phase 2. Activity will

nove-_from generalized Qxpressions of interest (or lack of it) to a

-tentative commitment by selected families to participate in the

-ram, who will then be given help in setting attainable goals for

Ives as families and individuals, and proposing activit

adMance then toward those goals.

as

The pr ject staff will have ultimate responsibility for program

planning for Phase 3

unpaid advisory gr P..

_h the help of the commanity aides and an

Phase --The third phase is, of course, the heart of the program4

kind of lyllabus for the program will me the previ_

i-phases the core f which is a seri s of educational experIences re-

lating to the role of the family as a diffuser of attitudes tow
_

edu_ation.

ABUT HNC IO- Parente must agree as part cloarbicioan
.

contraat°' enroll in me or more self-development courses or



services offered at the Urban Centers during Phase 3 of the project.

The adults will make their own choice of activities, with project

staff guidance. If available proraais are not appropriate to the

needs of participants, new ones will be designed by the curriculum

designer-programmer 14ho will be a project staff member. Other tyoqis

consultants will also be available for service at both Centers.

Individual counseling about vocational and educational choices will

also be offered to participants at the Centers by regular college

staff membe

FAMILY fliUCIIT ION PROGRAH: The family is 2 very certral variable in

promoting and maintaining the cycle of poverty. Two factors which

are particularly significant in affecting the course of the future

paychological growth of the poor child are (1) the achievenent-

motivation- provided the child by his parents and (2) the general

familiar approach to child ro ring. The program to be outlined seeks

to coordinate the resources of Iccal agencies in, vide

u- families as u its with sociceducati.onal 'cperiences that

-ill focus on the role of the ,fniily in shaping the developme t of

he children. In gener3l the im of the prinam_L g12_e2sourage

selected families to recognize that they can shape the cognitive

* A summary of research pertienent to the design of the family

,education progra is attached as Appendix A.



growth of theLr ohildren, encourage their nore complete a

f educational oprortu.inty, and thus help them toward an eventual

fitable and gratifying participation in their society. It is

a.ssiimed,thet an individual -- whether a youngster or an adult,- middle

tlasS,tr..poox, cen,develop-,a persona:1-identAtyin whith he seeS

himself a,s a wla

maintain

" and th-A having perceived himself in this way

dnsistetrtly act to rftaintaiv thLs identity. The effort to

his.identity is regarded as a prinie motivationalfactor in.

.tbelife ofthose who pursue an education. It is further. assumed-that.

.thia:identity_ often,referred to as the "college kid" identity-by

its p

ment motivat'

proqram pro

.study lo- status groups, s rovided by the family; and that

sentially poraLleL to the 2rom tion of the achieve-

tudied 173, Rcsen and 11And ade (see Ago ndix A). The

ed here is tteropt to help parents hoc

nd to prat-tote this kind of identity.

an, will energe from the interaction of the indigenous wo

he seaectod family participants. Hovever, the following

a ncdel of what might be ccrlidered an appropiate pro-

is intended to show both feasibility of the family educa-

n program and the nature of the theoretical position by which it

not to be con trued us a firm, pre-designed program

for:the fendly education phase, * A series -f 26 weekly sessions

*Progrc.

Center

services which arell

the Bedford-St

ror 1967-68 for the Urban

t area, in which _the adult-

,- members of tiza participating families are expected to enroll, are

included L
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of two or

rat ionale-.-fo

-urs duration is outlined in the model with a

each. Duplicate sessions will be conducted at- the tvi

Centers fox' the 2 or more families associatea with each prog

Sessions 1-2: General Planning Sessions. The purpose of these

sessions is to begin tc develop a cohesiveness in the group. Children

will participate whenever possible and HeA Start teachers in the

neighborhood programs will be invited to attend. Families will bec

familiar with the f cilities, meet the prorcm director and his staff,

ask questions of an administrative nature, and discuss the program

generally with profes ional staff and community aides. A mid-morni ng

coffee break is planned, as nart of the social phase of the program,

after which the parents will meet with the aides.

The:-second plannine, session ill be devoted to a pr sentation and

discussion of-the program that eeerged from Phase 2 of-the proect .

goals and aspirtaons vill be elicitedEicoressions o

participants.

Rationale: The int ductory programs haVe the intent of fai1itatthg
the administrative functioning of the project. Eeyond this, howev

is the prime goal of enndering a group cohesiveness that will be

useful in developin9 a frame of reference that will encourage the

participants to perc ive education as a worthy identity for themse v s

apitheir children.* This effort to develoo a group cohesiveness

The volumncus research of the social psychelogist, Muzafer Sherif,
-along with thnt of numerous other scholars in the field, has signifi-
cantly clarified the important effect of the reference group upon the
establishment of personal attitudes. Studies lead to the conclusion
_that individuals cannot be 'expected to develop a significant altera,.,
ion of their frames of reference unless they ore given the consensual
alidation of having a group of peers accept the snme attitudinal

Aure.
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at will .engende- c -sens __ 1-validation- oS the worth of

in an educational nterprise will be central to the whole progra

will be seen in the d-s

Session 3.

ussion of subsequent s

alParticipatiori in an.

Siena. -

ram Conducted

For.the Children: A demonstration program will be p anned for the

-age level-represented b. the largest number of ciildren in the group.

the oroc-ram3 which might be a story tl1ing session conduc-

teacher., there will be a discussion of the aims

monstration session. What wss the teacher -trying

Why did she handle a particular child as she did? What con-

Following

ted by a Ho d Start

and.-Methed-ef-the'd

cepts was she trying to convey? Why is this conept regarded as impor-

tant to the child? Other Head Start t achers wiLL be invited to observe

session.

ionale: Regardless of their own educati nal revel, pirents require

inding of the need to gear a program of inst uction to a

iCular. child. The need to recognize the anXietiosaroused during

--a -hilds' learning.effo odmust be recognized, a the efforts of skill.-

ieties can be dia onstrated. nts'

tea hers attempt to keep the chi dren's att. ntion

ed persOns to deal with th

also s

Hand arousal -t a level where optimum learning oan take place. FUrther

,thateacher will have the --pportunity to demonstrate how she would

rhandle problems gowing out of unsatisfactory sccuil interactions.

These -then, are some of the means by which prente can have _their

' conceubions of the educative process elaboratsd apd expanded.-
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Session 4; Reo at ion : T he fa rru.

recreation session, p

er- pswill participate-in a

rhaps a si,mming pro which will provide

both recreation and in truction in some skill, followed by discus

Ra_ionale: The place of physiesI education in a general education

program will be clarified. This, session will offer the oppoitunity

discuss theefforts made by educational instituti ns to encourage

he acqui _tion of knowledge aboAt one's own physical health and

well-being. In addition, there can be repetition of explication of

the ideas -et forthin Session 3, This DrOram could well give a

good springboard into talking about the sale of fear and over-arousal

in p eventing learning and could demonstrate the necessity of dealing
I.

directly with the fear,b fore or gress can be mnde to learning the

sk t hand. A genQralization or this principle to all learning

can be made so that parents can begin to evaluate the role of emotion

in_educational encounters.

e sion 5:

follow the

Rationale The film session i$ intended to provide a major vehicle

ion will

ilm showing.

introducing a di cussion r tile individual need to e stablish

,h s own personal identity and w rth. Three factors are involved.

Virst parents need to have some Way of conceptualizing the role

flict that might ensue from project efforts to indu e them to adopt

:a frame of reference toward education which mould be in conflict mith

that which they have already adopted and which might well Conflict

tion that 1$, eupported by the broad er com iriity



ew _Yr rir City

øf hich they are

express a concern ths their children

upon reject them and thel value ori.

Then, low cinl

.

gin to ral e *motions about

abandoning the

importance' o
.

--structure

a

s sion

freguertly

d there-

in be-

entol ovst- Qhildren

valUe s ruCture. nnaLly, -ver- _ E

e_pe group as a source 0 a n

e 'Xication Oen_ b highLiEkted:, s ossd.on

A.s expected to begill

Session 6:

for he c

a t-

uching unon of these issuea.

i ci ion in ti L eond ed

e Similar to session

'ession

f ollow

:Fa k n nc_

onale: The

of_an individual

egordlese of

surge _

f clk usic in he sin n c6 _ the Ldrkl

sub-cult is well 1,41cwri Ucopolitan,

he phy sl dist nce between hinselt .orld NapLes, feels

ell-being When he hears a resso able tenc _iPg a tradi.--

ional 4ppolitan, _

a u

Son d dance, the efore, de. t only

-ful vhic1e far eveiopirig identity but also carry the epTartunity

o develop a wide variety of cone pti

patterns added to the conno

ralued inducements to an individu

and his relationship to his

Vhysical. mcormerat and audt-

ied by= the lyri

ent .04 ideas

ture .

e zL1

m elf

iLa be

to help parents assimilote

lY folk Music these

TartL-

,

urposes. .
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-- Session 8: -A ro:ram on so ech and speech patterns: The session

planned and conducted by an outside COnSUltant;---

Rationale: The place of experiences establishing s oh patterns

will be discussed, topether with the role of speech patterns in rela-

tiontc social rank. Reading instruction, speech training, school

attendance, and the role of the school in general in establishing

,speech patterns will be introduced to the parents.

A s"ial avenlia_5L1L-Liajiilt_TE-1)112.

_Rationale: Food customs and priactices also relate to cultural identi-

fication. Furthermore, parental reactions t: children nxieties

about exploring new f can be related tr orevaus discussion of

food, with budgp ing p oblems. This session may well lead

to-a-more-formal-proLram f :using on nutrjtion and bu'lgeting.

Session 10: A movie to demonstrate the culture as a source of

identification. A movie might be used to illustrate hew a person

- clin s to his value orientation thile transplanted to an alien world.

Rationale: The session seeks acain to introduce and clarify the means

by which we gain self-identity and establish .sonal goals .

--Sossion'11:: Another illust atio- of the s'

source of identity: A movie

A.engths to which an individual will

education as a

sion tap ustrating the --

quire an education will

iscussion.

:1xtend himself in order to ac-
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Rationale: The sesicn provides a continua ion of the discussion of

the individual's establish ent f pers,nal identity. Here there is

a clearcut effort to show that pn individual can adopt lern1ng as

a personal goal with a r.sult±n identification which is not anti

ethical to the geed life, or to the "masculine" role often defined

for low status children. Too, it will be shown that this identifies

on leads to extensive meterial and social rove ds, in that it is

highly acceptable to the bread society.

Session 12: A visit tn oultur -uch as a museum

zoo* The trip will bp followed by discusslcn.

ionale: This session .._ designed fi-A cf all to convey to the

milies the idea that such centers are available for their use.

.Furthermor there will be discussion of how such excureions are

related to the child's 2sychnloic5i cTowth, and of the feasibility

:amili s planning and carryinp out such excursions with the aid

-he center.

Ses ion 13: Secial mobility education illustrated.

---dramatic movie or television ' mArtt servo well.

AgOin,

_ale, This session should continue the theme of identity in

-educational activity. It miojrb also reintroduce the roblem of the

_lict about children becoming socially mobile end leaving their

parents behind.

heir-childi

titicication-of- the-..narents. in a tutorin,7-seSsion with

eachers of the children in Head Start or tutors working

stg,
2:1 9
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with older children will conduct the sess on. It will be followed

with discussion t chniques.
_ _

- ._male: The place of individualized instruction in the educative

. process will be cis'. Once 'iore the need tic adapt materials to

the conceptual end arousal levels of t. he individual chil6 can be

illustrated.

Session A second session involvin7 a vir:it cultur 1 center.
_

This is a repetition o,f Session 12.

Session 16: .The exhibition "bad"_mr-vie. The viewing wi_l be

foliowd by discussion.

.Rationale: This session is intended to make the parents

the possible detrimental effcts rf unselected enterteinnient. T

'discussion will clarify the nature of the cOncects such entertain-

ment Might convey, will raise questions nbeAlt pessible effects of the

child havin9 adonted these concepts and will have the parent consider

ns by whichhe can exercise s_me control ever the child's e tertain-

fare. Once again, all this is aimed at helninc the pnrent con-.

Cs.gb,ualiz- the i nortonce of learninq qxperiences and the nature of

-rtli6.-rcle -he .plays in providing the ch ld with these experiences.

essions 17 18 19: Visits to several public higher education

--_institutions._--The session will include discussion of the use and

nature of these facilities.

f'_13.ationale: It ds essuted that equality ___ education does not exist
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ae-long a

__be-a-potential rticipant_inthis oppertunity.=_T=h

York is in the pr cess of au unnrecedented and dramatic exoansion

of- it5 oublic higher education syste- Many children nf lower class

ents lick a background in which there is a cle _ assumption that

they are destinel to Partake Of the benefits of that system. Visits

tO some of the eve lable public institutions, along with exolana-

. tions of the feasibility of their childrenfs attending, can lay the

groundwork for the g.rowth of motivation for the child to go te cell-

ege... In addition, the Perception that such institutions are -ithin

-.their grasp can.11p families to cnceptualize better their rola-

tionsh4 to the brood society.

icular individual ors not norc himself

=State of--New

Sossions 20-21: Recreational octivit in a State Park. 1:cussion

will follnw a field trip to a State Park.

Rationale: This session is also designed to help the nt .see

how such activity provides the .child with n set of experiences

-that con ribute extensively tr, his growth. Specifically, it is

4 tended to demonstrate thte use of such experiences to expose the

-.child to (1) the variety -of Tutdror life that he does not see in

..his.home area; (2) the nature of the otate's effort to maintain.

recreatiLnal ork ore

shared use

continuing

rents of th

and 3) the need to respect the rinciple

f- such. facilities. ThcJ session hns the further goal

promote a totter.und-rstanding on the' art of the

lationship to vernertc1 structures. In- addi-

tion, the social quality of this exp I add to the group
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cohesiveness that the entim rrrn seeks to 2rom(te.

e reuetitjc.nsrf rcvtnus n- a

of

-len

n-- edcrriences: Another theme which mir:ht be explored is the

adoption of the "consumer mor2lity" s a ?ersonal identity, by the

presentation of a 0 ___otic Play. A recent television productions

"The Solid Gold Tra " might serve as a vehicle for disucssing how

:an individual even with a very high income, can become thorourlily

"trapped" by this moraljty. Discussicai might allow for on explana-

tion of such topics as (1) how consumer morality promoted, (2)

what happens when one income level, low or hiji is outrun by h

"cons'Imer ideal," (3) the role of education in obtaining a stotus

that will ollou for a certain levaLcf oaction in this seduc-

tive identity, and. (4) the nesd to develop in childrenthe ability:

to delay immedin gratification of this identity in order thnt they

c n-p- pare the selves fer n more satisfactory participation in

consum _ activity.

Comment: The orogram should be regarded as tentotive but reflect-

ing the theoreticaL nrstion uhich euides thinking and future planning.

-The preframis designed to mrte in the parents of the Head Start

children an understanding of their role in helping the child toward

-_he development of achieve Alt motiVaticn and 2) areater self-

r:iirection-,-in :his own:-cognitive growth.

--EvalUatient The orogram is designed to help parents view themselves

s having e highly imocrtant role in Jracting :the eh ld's growVb.
-.

^_Previcus socic-psychological research ha ovided sufficie evi-
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denco that 2arents who view thA:mseives as snapers" _ their child-

ren do indeed, produce mrtivation and ar-vth in their children. Thus,

the evaluation will be restricted to an assessment of the effective-

ness of the progrant in promoti , a pa -icular.eet of behaviors in

-parents.

. ince feasibility is also a subject for demonstration in the project,

there will be an as- ssment of the extent of the subject participa-

tion and of their satisfaction uith pa.ici ating in the progre s.

Periodic staff reports on th@ nature of pa inistrative problems will

-also -oantribute to the assessment of feasibility of operation.

_Th- following measures might be used as indices of porticie nt

-interest.

1. Participant reaction AS shown by numbr attenJing, rating

-their interest in the arcra, and assessment of their irtterest

in participating in similar erop.rams in the future.

Stoff evaluation by means cf ina of the extent of partici-

pan s' inv-,lvement and response to the pror-ram, administrative diffi-

culty in carrying out the oarticular sessions the degree to which

ogram achieved its stated objectives.

measures might be used to show the effect cf the total

ental attitudes t ward their role as shapers" of their

children's cogn 've gorwth.

A questi nna re which might be call

Educational Activity, which
_

K.aff
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the completion of the 9rojrm in infcrmol interview sittotions with

Center staff and community aides. Items will assess parental nti-
tucks toward learning and education by means of asking them to re-

spond to a standn d series of cp n-cnded questions. Rating scales

will be ccnstructed for use with the verbal resoonses. A typical

question might be: "How do youhelp your child to learn n hing?"

with the following scr_ile nf respcnses: ) sees all his regard and

reinforcement activity, as well as his modeling and "formal T..achinc"

as helpinR the child to learn, (b) Sees modeling and formal teaching

as his effort to tench the child and (c ) secs only formal teaching

as his contribution to education of the child.

A vriatjon of the cirecedu ting th,:a par

roaches to the child's cognitive achievements that was used byRcs

. and D'Andrade (1959). In essence, the prcceduras call for having

the parents participate and "help" the child work with a series of

problems, while the observer makes a tctl chrenolcu of what takes

place, iFrom this record scores are derived which relate to the

parent's approach to the child's problem solving behavior. It is

easure-cf the degree .-o which the -)arent seeks t_ generate the

:.child's own direction of his growth, the altrnative:being to have

child reach a snecific solutien t_ the problem_ at hand. An-

task which might be adaoted for use here is:

B1cck Stacking: the child is asked to build towers of irregularly

shaped blocks

'-o that there

He will_be blindfolded o,nd will use -only one hand,

situation created where they can rely on_
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the oarents help. Pnrents will be permitted to say anything they

wiJh but not touch the blecks. A performance norm will be estab-

lished by telling the parents what the average child can do with

this type of problem. Parents mill write down privately the number

f blocks they expect the child to put into bis tower. The child will

.be civen several trnils on the task, each under a different stt of

conditions so that a variety of_ Oorent3i responses can be obtained.

The purpOse of this tn13k is (1) to see how high the paren

tions for their children will rea

I ira

.e., above or belew the given

norm, and (2) to sec how self-reliank they expect or pe mit their

child to be.

-Each of the task variables will be evaluo ed for changes in pre-to

esting. Predictions ore that after the orarr the arnts will (1)

allow the child greater autonomy in setting his lenrning goals (2)

ry to promote the child trward hiw own inte

3) see the tasks m-re in terms of a "leernin

in terms of a "solution contest."

3 :Jan of the dlt and

uFtien" rather than

ition to this direct .valuati n, there will be an analysis

he parent-child interaction which will use the general category

if -n and D'4ndra de. Analysis i- made of the frequency

"exoresses opp_ val gives lovesuch categories mfort,

n," "child asks _for ="d information, advice," etc. The.

lom_the inte action analysis will be used with the purpose or-

_-ing further the hypothesisthst perents' who hove been through the

preposed--program will give more responses:that promote-the childts



h and esponsas that are conunands arid ordcrs.

A consultant will be employecl .gether with g_ aduate s uden

research assistants, for the construction and administration of

measuring devices and the analysis of data. Administ rl t ion cr

"rests" 4ill tnke place in the participants residences. Commun

ity aides ill be used to increase rapport with the ew uation

staff during these- sessions.

226


